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ABSTRACT 
 
Danang Setiawan Pamungkas. 2019. A Content Analysis of Quality English 
Textbook Entitled “Cambridge Global English” Published by Cambridge 
University Press. Thesis. English Language Education, Cultures and Language 
Faculty, The State Islamic Institute of Surakarta. 
Advisor  : Dr. Hj. Woro Retnaningsih, M.Pd. 
Key words  : Content Analysis, Textbook, Cambridge Global English. 
 
The objectives of this The objective of this study is to describe the quality 
of materials and investigate to what extent the Cambridge Global English textbook 
for the seventh grade. This research is designed as a content analysis. The object of 
this research is Cambridge Global English. The data of this research are the 
materials of unit one to five. The research instrument was the researcher itself. This 
study consists of two research questions, How Cambridge Global English meet the 
criteria of good book suggested by Tomlinson and Does the materials in the 
textbook support students’ language skill as EFL textbook. 
The researcher obtained the data by using document analysis with the 
evaluation rating scale method. Matching five units (Unit one to five) the materials 
to the Tomlinson’s theory. This research uses an technique of analysis of Spradley. 
There are several ways, they are: Domain analysis, Taxonomy analysis, 
Componensial analysis, and cultural analysis.  
The researcher applied investigator triangulation. First, the researcher 
checked the data by matching the unit of textbook and theory of Tomlinson (see 
chapter 4). Second, the researcher presented the data that had been matched with a 
theory to the expert then the researcher made a note (checklist). There are four 
validators, the main validator is a teacher from Al Abidin Surakarta that uses the 
textbook for the learning and teaching. The other validator are students of IAIN 
Surakarta, one of them is semester 9 and two of them had graduated. The result of 
this study showed that Cambridge Global English fulfilled as good textbook which 
was indicated as excellent (81-100) with the total score of unit one to five was 86.5 
(see Table 4.2)  
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Education is a human right. In Indonesia education is an obigation for 
everyone means each people rights to get an education. UUD 1945 pasal 31 
ayat 1: Tiap-tiap warga negara berhak mendapatkan pendidikan (getting 
education is human right). Indonesia has a policy that everyone is obigated to 
study at least twelve years include of Elementary school, Junior High School, 
and Senior High School. To get perfect result of education, it is needed a 
learning media to support the successful. Gagne’ and Briggs (in Arsyad, 
1975:4) implicitly says that learning media includes tools that are physically 
used to deliver content, such as book, tape recorder, cassette, camera video, 
recorder video, film, slide (picture of frame), picture, graphic, television and 
computer. 
From that statement, one of the learning media is book. There are 
many experts that call textbook as coursebook or guidebook, so the researcher 
will generalise the name to be textbook. Hutchinson and Torres (in Tomlinson 
2003:37) stated that the textbook has became an almost universal element of 
ELT, playing as it does a vital and positive part in the everyday job of 
teaching and learning of English. Book that is used by a school can be good or 
not. In few times, cases about the quality of book is rised. Satriwan (2017) 
says the case of book which create a controversy, that was caused by the weak 
1 
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control and evaluation of book by Puskurbuk (Central of Curriculum and 
Book). 
Getting successful of educational should be tried by a school to create 
a good quality of teaching and learning process. One of the ways is using a 
high qualified textbook. Textbook is one of study sources that can be 
exploited in teaching and learning process. Textbook become a main point in 
teaching and learning process because teacher uses textbook as a main source 
in supporting to get the goal of study. 
This case is match with a reserach that is done by Supriadi in 
Indonesia at 1976. That research showed that level of ownership textbook and 
another facilities have a correlation with students’ achievement (Supriadi in 
Maksum and Juwita, 2016). From a research which is done toward 867 
Elementary school and Madrasah Ibtidaiyah (MI) in Indonesia records that 
level of ownership textbook having positif correlation and significant with the 
students’ achievement by measuring the score of national examination or Nilai 
Ebtanas Murni (NEM) (Supriadi in Maksum and Juwita, 2016). It means that 
higher acces of textbook influences students’ achievement. 
Cambridge Global English for Cambridge Secondary 1 English as a 
Second Language (ESL). The nine stage range from the beginning of primary 
(stage 1-6) to the end of junior secondary (stage 7-9). It is ideal for all 
international ESL learners, and particulary for those following the Cambridge 
Primary / Secondary English as a Second Language curriculum framework, as 
it has written to adhere to this framework (Barker and Mitchell, 2014:3). It 
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present realistic listening, speaking, reading, and writing task, as well as end-
of-unit project similar to those students might encounter in the context of a 
first-language school. The course is organised into eighteen thematic unit of 
study based on Cambridge English ESL scheme of work for stage 7. After 
every other units, there is a literature spread, featuring authentic prose, poetry, 
plays and songs from a variety of sources. 
There are many schools that use Cambridge textbook in learning and 
teaching process. Cited from KOMPAS.com (2018) stated that International 
Cambridge is a provider of international Curriculum Qualified under test and 
qualification in 10.000 schools in more than 160 countries. Schmidt in 
KOMPAS.com (2018) declared that in Indonesia, number of school which 
uses Intrernational Cambridge Curriculum significantly grew up from one 
hundred and eighteen to two hundred and eighteen schools in two years latest. 
Based on the information above, there are two hundred and eighteen 
schools use cambridge curriculum. Several schools in Surakarta also 
contribute as a school which uses cambridge curriculum, such as Lazuardi 
Elementary School, Al Abidin Junior High School of Surakarta, Regina Pacis 
Senior High School. In order to get a clearity, the researcher did a pre-research 
in SMPI Al Abidin Surakarta as one of them. 
SMPI Al Abidin is one of the school that apply Cambridge Textbook. 
This school has a goal become international school. It strives a learning which 
concerns to the approach of exploration process by matching islamic, 
Information Technology, and mastery of language. There are three strange 
4 
 
 
 
languages that are applied, they are Indonesian, English and Arabic. English is 
the most dominant used as a strange language in ICP programe. Moreover, all 
teachers use English in teaching and learning process. Not only the teacher, 
but also the textbook in all lessons use English. It is done in order all students 
are common with English.  
A textbook should be suitable not only with curriculum but also for the 
students. The researcher wants to know whether the textbook is suitable or 
not. From the question, the researcher will get a result whether the materials in 
the textbook support students’ language skill or not as EFL textbook. 
This study is expected to give contribution for the following study and 
may contribute ideas to people involved in the education field. The study is 
intended to help English teachers become more selective in choosing textbook 
and selecting materials for students in teaching and learning process.  
There are still many textbook has not been assessed and require retings 
in order to meet established quality standards appropriate Government 
regulation number 19 in 2005 and Minister Regulation number 22 and 23 in 
2006. Textbook as learning media difined as a book contains knowlegde from 
an analysis to curriculum in written form (Diknas in Maksum and Juwita 
2015:42). Although Cambridge Global English is claimed as a proper 
textbook, if the quality of that textbook does not fullfil the quality standars, 
particulary in concept and concept application, then the result Cambridge 
Global English will create bad effect. So, an evaluation is needed to get the 
best result in students learning. 
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The title of this thesis is “content analysis of English Textbook entitle 
‘Cambridge Global English’ published by Cambridge Press. This analysis 
focus on an analysis of textbook suggested by Tomlinson’s theory. The 
problem statement of this thesis is how does Cambridge Global English meet 
the criteria of good textbook by Tomlinson’s Theory. 
The similarities of this thesis with another thesis in previous related 
study, all thesis is about content analysis. The related thesis also uses a basic 
theory in each of research. The first previous study comes from Fakhomah 
(2017). There are two problem statement of this research, they are: (a) How 
textbook entitle Bahasa Inggris meet criteria by Tomlinson’s theory, (b) How 
the textbook Bahasa Inggris support language student’s skill in Engllish. The 
result of this research shows that textbook Bahasa Inggris fullfil 15 criteria 
from 16 or 93,7 % by Tomlinson’s theory and the skill which is gotten by 
students are speaking, reading and writing It means that the book is relevan for 
using by the students. 
The second previous study is from Bangkit (2017). The case of this 
research is how the quality of the textbook entitle Bahasa dan Sastra Inggris 
X published by Mediatama suggested by checklist from Permendikbud 
(2016:8). The researcher found the answer of the research problem that the 
textbook of Bahasa dan Sastra Inggris X that only two things which are not on 
the checklist from Permendikbud no 8. Tahun 2016. They are the higher retail 
price of the textbook and the image page on “Bahasa dan Sastra Inggris” 
textbook. So, Bahasa dan Sastra Inggris textbook are categorized in good 
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textbook and suitable for X grade students according to checklist from 
Permendikbud No. 8  Tahun 2016. 
The third is from Rahmawati (2018). The problem formulation is about 
the extent of materials in the textbook Primary English of a Second Language 
meet the criteria of a good English textbook proposed by experts include five 
criteria: aim and objective, facilitate teaching learning process, 
activity/exercises, and vocabulary. The result of the study shows that 
objectives of the lessons in textbook meet the criteria of a good English 
textbook. In facilitating teaching learning process, from 25 materials provided 
there is one material that does not meet with the criteria because do not 
provided any contextual example. However, for the exercises in the textbook 
do not match with the criteria of a good English textbook because do not 
incorporate by pair/group work and should be improved later. Then in 
vocabulary aspect also do not meet the criteria of a good English textbook 
because from twentyfive chapters there are ten chapters that do not present 
new vocabulary in the subsequent materials. However, some missing in the 
textbook can be improved by giving supplementary materials while teaching 
the particular material. 
Rynanta and Ruslan (2017). The cases is How English In Mind Starter 
(Student’s Book) Textbook adapt of good EFL textbook criteria proposed by 
Sheldon (1988), Board of National Standard Education of Indonesia (2006), 
and Harmer (2007). The English textbook entitled “English in Mind Starter 
(Student’s Book)” fulfilled 79.86% criteria of the good EFL textbook adapted 
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from some experts. According to the percentage of fulfilment, it can be 
concluded that the textbook was categorized as good in fulfilling the 
requirements of good EFL textbook criteria covering the availability of 
materials based on Standard of Content 2006, methodology, language skills, 
topics, design and layout, organizations, language appropriacy, and cultural 
aspects. However, from the above-mentioned percentage of fulfilment, there 
are still 20.14% criteria that is unfulfilled by the textbook especially in term of 
organization and cultural aspects. 
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B. Identification of the Problem 
1. The case of book which create a controversy, that was caused by the weak 
control and evaluation of book by Puskurbuk. 
2. Textbook has became an almost universal element of ELT, playing as it 
does a vital and positive part in the everyday job of teaching and learning 
of English. 
3. level of ownership textbook and another facilities have a correlation with 
students’ achievement. 
4. If the quality of that textbook does not fullfil the quality standars, 
particulary in concept and concept application, then the result Cambridge 
Global English will create bad effect. 
 
C. Problem Statement 
1. How does Cambridge Global English meet the criteria of good book 
suggested by Tomlinson? 
2. Does the materials in the textbook support students’ language skill as EFL 
textbook? 
 
D. Objective of Study 
The objective of this study is to describe the quality of materials and 
investigate to what extent the Cambridge Global English textbook for the 
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seventh grade. The researcher  used contain analysis to analyze Cambridge 
Global English focusing in quality of textbook it self. 
 
E. The Limitation of Problem 
To carry out the study, the researcher need to limit the study in order to 
make simpler in analysing the content of Cambridge Global English for 
cambridge secondary 1 (seventh grade). This research focus on the quality of 
textbook  “Cambridge Global English” relevan to the criteria of good 
textbook by Tomlinson’s theory. The researcher also limit the unit of textbook 
to be 5 units that is mostly used by Al Abidin in teaching and learning process, 
they are unit 1, unit 2, unit 3, unit 4, unit 5. 
 
F. Benefit of The Study 
1. Theoretical Benefits 
The benefit of this study is to describe quality of English Textbook 
Cambridge Global English used by SMPI Al Abidin 
2. Practical Benefits 
a. The result can give input to provide some benefits as quality of English 
textbook 
b. Teacher and student will get the information about criteria of good 
textbook 
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c. Teachers and students can choose good textbook for teaching and 
learning process 
d. For students this research finding is directly expected to help students 
to understand the textbook choosen by the teacher. 
 
G. Definition of Keyterms 
1. Textbook 
A collection of writing which is made by the author systematically 
containing materials of certain subject by following the curriculum 
implemented at that time (Depdiknas in Nisak, 2013). A textbook can also 
be defined as “one type of text, a book for use in an educational 
curriculum (Brown, 2001:141).” In the EFL context of Indonesia, textbook 
occasionally represent the syllabus and dictate what should be taught in 
the classrooms. Text book are believed to have a positive impact on 
teachers and their classroom teaching during curriculum implementation 
(Ahmad, 2012: 128). 
 
2. Content Analysis 
Krippendorff (2004:44) stated that “content analysis is 
unobstracsive technique that allows researcher to analyze relatively 
unstructered data in view of the meanings, symbolic qualities, and 
expressive content they have and the communicative roles they play in the 
11 
 
 
 
lives of the data’s source”. The other definition about content analysis 
defined by Weber (1990:9) stated that “Content analysis is a research 
method that uses a set of procedures to make valid inferences from text.” 
Neundorf (2002:10) defined “content analysis is a summerazing, 
quantitative analysis of message that relies on the scientific and is not 
limited as to the types of variables that may be measured or the context in 
which the message are created or presented.” 
12 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Review 
1. Content Analysis 
a) Definition of content analysis 
There are several definitions of content analysis by expert. 
Weber (1990:9) stated that “content analysis is a research method that 
uses a set of procedures to make valid inferences from text”. 
Meanwhile  Ary, et al (2006:638) assumed that “content analysis is a 
research method applied to written or visual materials to analyze 
characteristics of the material”. 
The other definition come from Krippendorff (2004:44) 
defined that “content analysis is unobstracsive technique that allows 
researcher to analyze relatively unstructered data in view of the 
meanings, symbolic qualities, and expressive content they have and the 
communicative roles they play in the lives of the data’s source”. While 
Neuendorf (2002:10) defined that “content analysis is a summerazing, 
quantitative analysis of message that relies on the scientific and is not 
limited as to the types of variables that may be measured or the context 
in which the message are created or presented.” 
 
 
12 
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b) Purpose of Content Analysis 
Content analysis can be used for many purposes. The following 
list points out a few notable examples Weber 1990:9 (adapted from 
Berelson, 1952):  
1) Disclose international differences in communication content 
2) Compare media or "levels" of communication 
3) Audit communication content against objectives 
4) Code open-ended questions in surveys 
5) Identify the intentions and other characteristics of the 
communicator 
6) Determine the psychological stale of persons or groups 
7) Detect the existence of propaganda 
8) Describe attitudinal and behavioral responses to communications 
9) Reflect cultural patterns of groups, institutions, or societies 
10) Reveal the focus of individual, group, institutional, or societal 
attention, and 
11) Describe trends in communication content. 
 
c) Purpose of Content Analysis in Educational Research 
With roots in communication studies, content analysis focuses 
on the characteristics of materials and asks “What meaning is reflected 
in these?” Content or  document analysis is a research method applied 
14 
 
 
 
to written or visual  materials for the purpose of identifying specified 
characteristics of the material. The materials  analyzed can be 
textbooks, newspapers, web pages, speeches, television programs, 
advertisements, musical compositions, or any of a host of other types 
of documents. Content analysis is widely used in education. The 
following are some of the purposes of content analysis in educational 
research by Ary. et al (2006:457): 
1) To identify bias, prejudice, or propaganda in textbooks. For 
example, a researcher might analyze high school history texts in a 
particular school district to determine how often women are 
mentioned and how much dis- cussion is given in each mention. 
2) To analyze types of errors in students’ writings. For example, you 
could look at students’ written work to classify spelling or 
grammatical errors and their nature and frequency.  
3) To describe prevailing practices. For example, you could identify 
the entrance requirements of Big Ten universities by analyzing 
their bulletins.  
4) To discover the level of diffi culty of material in textbooks or other 
p ublications. For example, you could ask, “What is the vocabulary 
level of the f ourth-grade social studies textbooks in this district?”  
5) To discover the relative importance of, or interest in, certain topics. 
For e xample, you might analyze popular educational research 
15 
 
 
 
textbooks to see the coverage given to qualitative research and 
changes in that coverage over time. 
d) Function of Content Analysis 
1) Leites and Pool 
Leites and Pool (in Krippendorff, 2004:45) described four 
function of content analysis: 
(a) To confirm what is already believed 
(b) To correct the "optical illusions" specialis 
(c) To settle disagreement among specialist 
(d) To formulate and test hypoteses about symbols 
 
2) Berelson 
Berelson (in Krippendorff, 2004:45-46) lists 17 uses 
Function of Content analysis: 
(a) To describe trends in communication content 
(b) To trace the development of scholarship 
(c) To disclose international differences in communication content 
(d) To compare media or level of communication 
(e) To audit communication content againts objectives 
(f) To construct and apply communication standards 
(g) To aid technical research operations (to code open-ended in 
survey interview) 
(h) To expose propaganda techniques 
16 
 
 
 
(i) To measure the readability by communication materials 
(j) To discover stylistic features 
(k) To identify the intension and other characteristics 
(l) To the communicators 
(m) To determine the psychological state of persons or group 
(n) To detect the existence of propaganda (primarily for legal 
purposes) 
(o) To secure political and military intelegence 
(p) To reflect attitudes, interests, and values (cultural pattern) of 
population group 
(q) To reveal the focus of attention 
(r) To describe attitudinal and behavioral responses to 
communications 
 
e) Advantages of Content Analysis 
Compared with other data-generating and analysis techniques, 
content analysis has several advantages (Weber 1990:10):  
1) Communication is a central aspect of social interaction. Content-
analytic procedures operate directly on text or transcripts of human 
communica- tions.  
2) The best content-analytic studies use both qualitative and 
quantitative operations on texts. Thus content analysis methods 
17 
 
 
 
combine what are usually thought to be antithetical modes of 
analysis.  
3) Documents of various kinds exist over long periods of time. 
Culture indicators generated from such series of documents 
constitute reliable data that may span even centuries 
4) In more recent times, when reliable data of other kinds exist, 
culture indicators can be used to assess quantitatively the 
relationships among economic, social, political, and cultural 
change. 
5) Compared with techniques such as interviews, content analysis 
usually yields unobtrusive measures in which neither the sender 
nor the receiver of the message is aware that it is being analyzed. 
Hence, there is little danger that the act of measurement itself will 
act as a force for change that confounds the data. 
 
2. Textbook 
a. Definition of textbook 
ELT coursebook is a highly wrought cultural artefact, the ‘circuit of 
culture’ may be said to offer a sound theoretical basis for its exploration 
(Gray, 2010:37). "Textbooks are socially constructed... and... can be analyzed 
and used for the advancement of genre knowledge" (Johns in Ferris and 
Hedgcock 2005:61). Ferris and Hedgcock (2005:168) stated Textbooks 
almost invariably require supplementation and adaptation, which are 
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processes requiring a careful balance of process and product, content and 
form. 
A collection of writing which is made by the author 
systematically containing materials of certain subject by following the 
curriculum implemented at that time (Depdiknas in Nisak, 2013). 
Meanwhile, a textbook can also be defined as “one type of text, a book 
for use in an educational curriculum (Brown, 2001:141).” 
In the EFL context of Indonesia, textbook occasionally 
represent the syllabus and dictate what should be taught in the 
classrooms. Text book are believed to have a positive impact on 
teachers and their classroom teaching during curriculum 
implementation (Ahmad, 2012: 128). 
 
b. The fuction of textbook 
Generally, textbook can be used to develop and improve the 
learning quality. Denny (2016: 1.16) state several uses of teaching 
materials:  
1) Students able to study anytime and anywhere they want. It means 
that the students are given the opportunity to determine their own 
when and where he wants to learn, not only in class.  
2) Students able to learn according to their own rate. This means that 
students able to determine their own technique and rate in learning.  
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3) Students able to learn according to the order of their own choosing. 
It means that students able to determine their own learning 
patterns. 
4) Helping potential students to become independent learners. This 
means that with teaching materials that can be learned alone 
wherever and whenever, students able to more self-directed.   
According to Solikhah (2016:66) Function of the textbook 
includes functions for the teachers and learner. Textbook are 
handbooks learners and as a medium of learning. Textbook presents 
the concepts, examples, and training activities. Textbook contain the 
unit of learning material that must be followed by learners through a 
series of activities and training such as reading text, analyze text, 
discuss the content of the text and reflection. 
Cunningsworth (1995:7) stated that the relationship between 
teacher and textbook is an important consideration and is at its best 
when it is a partnership which shares common goals to which each side 
brings its special contribution. The aims of the textbook should seek to 
meet the needs of the learners to the highest degree. The partnership is 
helped when aims and objectives are well defined and when the 
different but complementary roles of teacher and textbook are clearly 
perceived and well balance.     
According to Thomson (2000:176) textbook has many function 
as follows:  
20 
 
 
 
1) Individual instruction  
A textbook helps students to individualize instruction by 
enabling them to proceed at their own rate and to a limited extent, 
according to what they are interested in studying.  
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2) Organization of instruction 
Textbook helps students to organize instruction by providing 
experience, suggested activities, recommended reading and 
question, written textbook give unity to classroom interaction and 
are graded to introduce new concepts or contents they build what 
has preceded. 
 
3) Tutorial Contribution   
A teacher often uses the textbook to help students learn how to 
read better, to study, to weigh evidence, and solve problems. 
 
4) Improving of Teaching   
Textbook is regarded as a helpful utility which is used by 
teachers to improve their skills in teaching. From the theories 
above, it can be concluded that one of the books which are needed 
by the students is a textbook. The aims of the textbook should 
correspond as closely as possible to the aim of the teacher and both 
should seek to meet the needs of the students. Textbook can 
support the teaching learning process in order to achieve the goal 
of the study.    
It is generally accepted that the role of the textbook is to be 
at the service of teachers and learners but not to be their mater. Its 
role is not to exercise a tyrannical function as the arbiter course 
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content and teaching method. However, it has to be recognized that 
teaching materials can exert considerable influence over what 
teacher teach and how they do it. 
 
c. Advantage and Disadvantage of Textbook 
1) Cunningsworth (1995:10) resumed several advantages of textbook: 
a) There is a common framework provided by the textbook. 
b) Less experienced teachers can use the textbook as heavily as 
they need to 
c) There is a scope for replacing weaker parts of the standard 
textbook with other books or using own material 
d) There is a scope for teacher to develope as they bocome less 
dependent on the book and gain in confidence to experiment 
with alternative materials 
e) More variety of classroom activity and teaching technique is 
possible 
f) A more flexible response to individual students' need is 
possible. 
 
“At the other extreme we may find a schools where  there is a 
syllabus but no set coursebook and where teachers, working within the 
overall syllabus, construct their own lesson and sequence of lesson 
from a large of published, inhouse an individually produced material. 
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Some may find such freedom and responsibility frightening, whilst 
others may revel in it. The scope for creativity, flexibility, and 
originality in such curcumstances is limited only by teacher’s abilty, 
energy and time, but it must be stressed that such an approach, if 
potencially very rewarding, can be demanding and time consuming for 
those involved.” Cunningsworth (1995:10). 
Factors influencing the degree of dependence or autonomy in 
using coursebook included these: 
a) Types of educational system or environtment 
b) Syllabus or materials constraints imposed by education authorities 
c) Culture and expectation of learners 
d) Nature and amount of training the teachers 
e) Teacher’s experience of and confidence 
f) Teacher;s command of English (if not-native speakers) 
g) Availability of alternative coursebook and resources for materials 
production 
 
2) Tomlinson (2003:39) stated the following advantages for the use of 
textbooks: 
a) Textbooks fulfil a wide range of practical needs, particularly in 
contexts where English is being taught in a non-English-
speaking environment and where tea- chers either lack training 
or sufficient time to analyse each group’s needs.  
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b) The textbook helps provide a route map for both teachers and 
learners, making it possible for them to look ahead to what will 
be done in a lesson as well as to look back on what has been 
done. 
c) Textbooks provide structure and predictability, which help give 
partici- pants in social interactions like lessons a safe base, a 
platform for negotiation and exploration.  
d) By dealing with a certain amount of routine work for teachers, 
the textbook frees them to attend to more important aspects of 
lesson planning (including materials adaptation and 
supplementation), and to concentrate on using their creative 
skills. 
e) Textbooks provide teachers, particularly those lacking in 
training and experience, with a sense of self-confidence and 
security.  
f) Most textbooks are designed and developed by experts in the 
field, conversant with current theoretical approaches and 
methodological practices. The quality of sophistication in their 
design, content and organization would be difficult to match 
with home-grown materials. 
g) Textbooks can act as agents of change, allowing innovative 
ideas to be introduced within their structured framework in a 
way that enables teachers and learners to develop in harmony 
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with these new ideas. Indeed, Edge and Wharton (1998) see the 
ELT coursbook functioning as a genre of mass communication, 
where its authors can enter into positive dialogue with teachers 
and students on a number of issues of current significance to 
ELT professionals. 
 
3) Cunningsworth (1995:10) stated some disadvantages of textbook: 
a) A possible lack of variety in teaching procedures. 
b) A reduce range of response to individual student needs and 
problems. 
c) A Possible lack of spontanity. 
d) A sharply reduced level of creativity in teaching technique and 
language use. 
Heavy dependence of coursebook is far from ideal as it 
reduces the importance of individual contribution that good 
teachers make at all levels in the learning process. It can stifle 
innovation and it severaly limits flexibility. There are 
circumstances, however, where it is the best available option and is 
therefore justifiably adopted.  
A more balence relationship between teacher and 
coursebook hold where teachers are able to select the material from 
a range of alternative courses, or where there is one basic 
coursebook supported by variety of supplementary materials. In 
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situation such as these, the main coursebook, which will often have 
been chosen by the teachers themselves, serves as a useful 
framework for language content and sequencing but it used 
selectively, and is supplemented by oother material whenever this 
is thought to be desirable. 
 
d. Characteristic of good textbook 
1) Cunningsworth (1995:15-17) listed for main guidelines to help 
evaluate the course book. Course book is another term for 
textbook. The lists of main guidelines are as to follows: 
a) Course book should correspond to learner’s need. They should 
match he aim and objectives of language learning program. 
Cunningsworth suggests that the goal of the course should be 
laid out first and that a course book which is matches the goal 
of your course should come second. Another important point is 
that you should look to self if the content matches the student’s 
need as well.   
b) Course book should reflect the uses (present of future) which 
learners will use f the language. Select course book which will 
help to equip students to use language effectively for their own 
purposes. Things to look for here include authentic materials, 
realistic situation, and activities that will help develop 
communicative skill and strategies.   
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c) Course book should take student’s need as learners and should 
facilitate their learning process without dogmatically imposing 
a rigid “method”. Cunningsworth believes that the students can 
get benefit from being allowed to use their own style to learn. 
For example, some students are visual learners, while others 
are aural learners. Students also need to be challenged as it will 
help to motivate the students. Things to lock for in the book 
include: quizzes, variety of topic, and activity, lively and 
interesting presentation of the book and self- check lists.   
d) Course books should have a clear role as support for learning. 
Like teachers, they mediate between the target language and 
learner. The activities should promote fluency and accuracy at 
a level that is appropriate for your learners. The course book 
should also support the teacher by providing a teaching 
methodology or an approach to learning as well as suggestions 
on how to use the material. 
 
2) In this thesis, researcher adapts theory of Tomlinson as a grounded 
theory in analyzing the data. Tomlinson, (2011:8-23) declared 
some characteristic of good textbook, as folllow: 
a) Materials should achieve impact 
Tomlinson (2011:8) stated several ways to achieve 
impact through: 
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(1) novelty (e.g. unusual topics, illustrations and activities); 
(2) variety (e.g. breaking up the monotony of a unit routine 
with an unexpected activity; using many different text-
types taken from many different types of sources; using a 
number of different instructor voices on a CD); 
(3) attractive presentation (e.g. use of attractive colours; lots of 
white space; use of photographs); 
(4) appealing content (e.g. topics of interest to the target 
learners; topics which offer the possibility of learning 
something new; engaging stories; universal themes; local 
references); 
(5) achievable challenge (e.g. tasks which challenge the 
learners to think) 
 
b) Materials should help learners to feel at ease 
Tomlinson (2011:9) explained few ways in material that 
can help learners to feel at ease in a number of ways: 
(1) feel more comfortable with written materials with lots of 
white space than they do with materials in which lots of 
different activities are crammed together on the same page; 
(2) are more at ease with texts and illustrations that they can 
relate to their own culture than they are with those which 
appear to them to be culturally alien;  
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(3) are more relaxed with materials which are obviously trying 
to help them to learn than they are with materials which are 
always testing them. 
 
c) Materials should help learners to develop confidence 
Tomlinson (2011:9) declared, “I prefer to attempt to 
build confidence through activities which try to ‘push’ learners 
slightly beyond their existing proficiency by engaging them in 
tasks which are stimulating, which are problematic, but which 
are achievable too.” he added that the ways can also help if the 
activities encourage learners to use and to develop their 
existing extra-linguistic skills, such as those which involve 
being imaginative, being creative or being analytical. 
 
d) What is being taught should be received by learners as relevant 
and life 
Tomlinson (2011:11) said that, “Perception of relevance 
and utility can also be achieved by relating teaching points to 
interesting and challenging classroom tasks and by presenting 
them in ways which could facilitate the achievement of the task 
outcomes desired by the learners.” 
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e) Material should require and facilitate learner self-investment 
Rutherford and Sharwood Smith (in Tomlinson, 
2011:12) assert that “the role of the classroom and of teaching 
materials is to aid the learner to make efficient use of the 
resources in order to facilitate self discovery.” Tomlinson, 
(2011:12) added, “Materials can help them to achieve this by 
providing them with choices of focus and activity, by giving 
them topic control and by engaging them in learner centred 
discovery activities.” 
 
f) Learner must be ready to acquire the points being taught 
Pienemann (in Tomlinson, 2011:13) claims that, 
“instruction can facilitate natural language acquisition 
processes if it coincides with learner readiness, and can lead to 
increased speed and frequency of rule application and to 
application of rules in a wider range of linguistic contexts. He 
also claimed that premature instruction can be harmful because 
it can lead to the production of erroneous forms, to substitution 
by less complex forms and to avoidance. 
 
g) Materials should expose the learners to language in authentic 
use 
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Materials can provide exposure to authentic input 
through the advice they give, the instructions for their activities 
and the spoken and written texts they include. Tomlinson 
(2011:14) stated, “They can also stimulate exposure to 
authentic input through the activities they suggest (e.g. 
interviewing the teacher, doing a project in the local 
community, listening to the radio, etc).” In order to facilitate 
acquisition, the input must be comprehensible (i.e. 
understandable enough to achieve the purpose for responding 
to it). This means that there is no point in using long extracts 
from news- papers with beginners, but it does not mean that 
beginners cannot be exposed to authentic input. They can 
follow instructions intended to elicit physical responses, they 
can listen to dramatic renditions of sto- ries, they can listen to 
songs, they can fill in forms. 
 
h) The learners’ attention should be drawn to linguistic features of 
the input 
It is also important to note that the term ‘text’ is used to 
refer to either spoken or written discourse. The spoken texts are 
usually transcribed into a written version, and in most cases the 
audio files are not available Tomlinson, (2011:36). 
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i) Material should provide the learners with opportunities to use 
the target language to achieve communicative purpose 
Communicative interaction can provide opportunities 
for picking up language from the new input generated, as well 
as opportunities for learner output to become an informative 
source of input Sharwood-Smith (in Tomlinson, 2011:16). Ellis 
(in Tomlinson, 2011:16) stated that Ideally teaching materials 
should provide opportunities for such interaction in a variety of 
discourse modes ranging from planned to unplanned. 
According to Tomlinson, (2011:16) Interaction can be achieved 
through, for example:  
(1) information or opinion gap activities which require learners 
to communicate with each other and/or the teacher in order 
to close the gap (e.g. finding out what food and drink 
people would like at the class party);  
(2) post-listening and post-reading activities which require the 
learners to use information from the text to achieve a 
communicative purpose (e.g. deciding what television 
programmes to watch, discussing who to vote for, writing a 
review of a book or film);  
(3) creative writing and creative speaking activities such as 
writing a story or improvising a drama;  
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(4) formal instruction given in the target language either on the 
language itself or on another subject. 
 
j) Material should take into account that the positive effects of 
instruction are usually delayed 
Research into the acquisition of language shows that it 
is a gradual rather than an instantaneous process and that this is 
equally true for instructed as well as informal acquisition. 
Acquisition results from the gradual and dynamic process of 
internal generalisation rather than from instant adjustments to 
the learner’s internal grammar. It follows that learners cannot 
be expected to learn a new feature and be able to use it 
effectively in the same lesson. They might be able to rehearse 
the feature, to retrieve it from short-term memory or to produce 
it when prompted by the teacher or the materials. But this does 
not mean that learning has already taken place. I am sure most 
of you are familiar with the situation in which learners get a 
new feature correct in the les- son in which it is taught but then 
get it wrong the following week. This is partly because they 
have not yet had enough time, instruction and exposure for 
learning to have taken place. 
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k) Materials should take into account that learners differ in 
learning styles 
Different learners have different preferred learning 
styles. Tomlinson (2011:19) said, “learners can be helped to 
gain from learning styles other than their preferred style.” 
Additionally, The important point for materials developers is 
that they are aware of and cater for dif- ferences of preferred 
learning styles in their materials and that they do not assume 
that all learners can benefit from the same approaches as the 
‘good language learner’. 
Tomlinson, (2011:19) declared Styles of learning which 
need to be catered for in language-learning materials include: 
(1) visual (e.g. learners prefer to see the language written 
down); 
(2) auditory (e.g. learners prefer to hear the language);  
(3) kinaesthetic (e.g. learners prefer to do something physical, 
such as following instructions for a game); 
(4) studial (e.g. learners like to pay conscious attention to the 
linguistic features of the language and want to be correct); 
(5) experiential (e.g. learners like to use the language and are 
more  concerned with communication than with 
correctness); 
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(6) analytic (e.g. learners prefer to focus on discrete bits of the 
language and to learn them one by one);  
(7) global (e.g. learners are happy to respond to whole chunks 
of  language at a time and to pick up from them whatever 
language  they can); 
(8) dependent (e.g. learners prefer to learn from a teacher and 
from a book); 
(9) independent (e.g. learners are happy to learn from their own 
experience of the language and to use autonomous learning 
strategies). 
 
l) Material should take into account that learners differ in 
affective attitudes 
“The learner’s motives, emotions, and attitudes screen 
what is presented in the language classroom. This affective 
screening is highly individual and results in different learning 
rates and results.” Dulay et al (in Tomlinson, 2011:19). 
One obvious implication for the materials developer is 
‘to diversify language instruction as much as possible based 
upon the variety of cognitive styles’, Larsen-Freeman and Long 
(in Tomlinson, 2011:19) and the variety of affective attitudes 
likely to be found amongst a typical class of learners. Ways of 
doing this include: 
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(1) providing choices of different types of text;  
(2) providing choices of different types of activities; 
(3) providing optional extras for the more positive and 
motivated learners;  
(4) providing variety; 
(5) including units in which the value of learning English is a 
topic for discussion; 
(6) including activities which involve the learners in discussing 
their  attitudes and feelings about the course and the 
materials;  
(7) researching and catering for the diverse interests of the 
identified  target learners; 
(8) being aware of the cultural sensitivities of the target 
learners; 
(9) giving general and specific advice in the teacher’s book on 
how to respond to negative learners (e.g. not forcing 
reluctant individuals  to take part in group work). 
 
m) Material should permit a silent period at the beginning of 
instruction 
The important point is that the materials should not 
force premature speaking in the target language and they 
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should not force silence either. Ways of giving learners the 
possibility of not speaking until they are ready include: 
(1) starting the course with a Total Physical Response (TPR) 
approach in which the learners respond physically to oral 
instructions from a teacher or CD 
(2) starting with a listening comprehension approach in which 
the learn- ers listen to stories in the target language, which 
are made accessible through the use of sound effects, visual 
aids and dramatic movement by the teacher;  
(3) permitting the learners to respond to target language 
questions by using their first language or through drawings 
and gestures. 
(4) Material should maximize learning potential with 
stimulates both right and left brain activities 
 
n) Material should maximize learning potential with stimulates 
both right and left brain activities 
The maximisation of the brain’s learning potential is a 
fundamental principle of Lozanov’s Suggestopedia, in which 
‘he enables the learner to receive the information through 
different cerebral processes and in different states of 
consciousness so that it is stored in many different parts of the 
brain, maximising recall’ (Hooper Hansen, 1992). 
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Suggestopedia does this through engaging the learners in a 
variety of left and right-brain activities in the same lesson (e.g. 
reciting a dialogue, dancing to instructions, singing a song, 
doing a substitution drill, writing a story). Whilst not 
everybody would accept the procedures of Suggestopedia, most 
researchers seem to agree on the value of maximising the 
brain’s capacity during language learning and the best 
textbooks already do contain within each unit a variety of 
different left and right-brain activities. 
 
 
o) Materials should not rely too much on controlled practice 
Ellis, who says that ‘controlled practice appears to have 
little long term effect on the accuracy with which new 
structures are performed’ (Ellis 1990: 192) and ‘has little effect 
on fluency’ (Ellis and Rathbone, 1987). 
 
p) Material should provide for outcome fedback 
Task-based language teaching (TBLT) constitutes a 
strong form of com- municative language teaching. It aims to 
develop learners’ knowledge of a second language (L2) and 
their ability to use this knowledge in communication by 
engaging them in a series of communicative tasks (Tomlinson, 
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2011:212). It differs from other approaches in that it does not 
attempt to teach learners predetermined linguistic items (i.e. 
vocabulary and grammar). TBLT is based on a view of 
language learning that claims that an L2 is best learned through 
learners’ efforts to communicate with it. 
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e. Role of Textbook 
Cunningsworth (1995:7) devided multiples roles of textbook in 
ELT and can serve as: 
1) A resource for presentation material (spoken and written).  
2) A source of activities for learner practice and communicative 
interaction. 
3) A reference source for learner on grammar, vocabulary, 
pronunciation, etc. 
4) A resource of simulation and ideas for classroom language 
activities.  
5) Syllabus (where the reflect learning objectives which have already 
been determined. 
6) A resource for self-directed learning or self-acces work. 
7) A support for less experienced teachers who have yet to gain in 
confidence. 
It is generally accepted that the role of coursebook is to be at 
the service of teachers and learners but no tot be the master. Its role is 
not to exercise a tyrannical function as the arbiter of course content 
and teaching method. However, it has to be recognized that teaching 
materials can exert the considerable influence over what teachers teach 
and how they do it. Consequently, it is of crucial importance that 
careful selection is made and that the materials selected closely reflect 
the aims, method of the value of the tteaching programme. 
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The relationship of teacher and coursebook is an important 
consideration and is at its best when it is a partnership which shares 
common goals to which each side brings its special contribution. The 
aim of coursebook should correspond as closely as possible to the aim 
of thhe teacher, and both should seek to meet the needs of the learners 
to the high degree. The partnership is helped when aims and objectives 
are well defined, and when the different but complementary roles of 
teacher and coursebook are clearly perceived and well balanced. 
 
3. Measurement of study 
Table 2.1 Measurement by Tomlinson’s Theory 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
1 Materials should achieve impact           
2 Material should help learner to feel at ease           
3 Material should help learners to develop confidence           
4 
What is being taught should be received by learners as 
relevant and life           
5 
Material should require and facilitate learner self-
investment           
6 Learner must be ready to acquire the points being taught           
7 
Materials should expose the learners to language in 
authentic use           
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8 
The learners’ attention should be drawn to linguistic 
features of the input           
9 
Material should provide the learners with opportunities 
to use the target language to achieve communicative 
purpose           
10 
Material should take into account that the positive 
effects of instruction are usually delayed           
11 
 Materials should take into account that learners differ 
in learning styles           
12 
 Material should take into account that learners differ in 
affective attitudes           
13 
 Material should permit a silent period at the beginning 
of instruction           
14 
 Material should maximize learning potential with 
stimulates both right and left brain activities           
15 
 Materials should not rely too much on controlled 
practice           
16 Material should provide for outcome fedback           
 
B. Previous Related Study 
The first previous study comes from Fakhomah (2017) with the title 
“An Analysis On English Textbook Entitled ‘Bahasa Inggris’ Based On 
Tomlinson’s Theory”. The problem statement of this research are a. How does 
Bahasa Inggris meet criteria by Tomlinson’s theory. b. How does “Bahasa 
Inggris” support language student’s skill in Engllish. The result of this 
43 
 
 
 
research shows that textbook Bahasa Inggris fullfil 15 criteria from 16 or 93,7 
% by Tomlinson’s theory and the skill which is gotten by students are 
speaking, reading and writing It means that the book is relevan for using by 
the students. 
The second previous study is from Bangkit (2017) with the title “A 
Content Analysis On English Textbook ‘Bahasa dan Sastra Inggris X’ Used 
by Students Of MAN 1 Surakarta. the case of this research is how is the 
quality of the textbook entitled “Bahasa dan Sastra Inggris X” published by 
Mediatama suggested by checklist from Permendikbud (2016:8). the 
researcher found the answer of the research problem that the textbook of 
"Bahasa dan Sastra Inggris X" that only two things which are not on the 
checklist from Permendikbud no 8. Tahun 2016. They are the higher retail 
price of the textbook and the image page on “Bahasa dan Sastra Inggris” 
textbook. So, “Bahasa dan Sastra Inggris” textbook are categorized in good 
textbook and suitable for X grade students according to checklist from 
Permendikbud No. 8  Tahun 2016. 
The third is Rahmawati (2018) with title “A Content Analysis Of The 
English Textbook ‘Primary English As A Second Language’. The problem 
formulation is what extent do materials in the textbook “Primary English of a 
Second Language” meet the criteria of a good English textbook proposed by 
experts include five criteria: aim and objective, facilitate teaching learning 
process, activity/exercises, and vocabulary. The result of the study shows that 
objectives of the lessons in textbook meet the criteria of a good English 
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textbook. In facilitating teaching learning process, from 25 materials provided 
there is one material that does not meet with the criteria because do not 
provided any contextual example. However, for the exercises in the textbook 
do not match with the criteria of a good English textbook because do not 
incorporate by pair/group work and should be improved later. Then in 
vocabulary aspect also do not meet the criteria of a good English textbook 
because from 25 chapters there are ten chapters that do not present new 
vocabulary in the subsequent materials. However, some missing in the 
textbook can be improved by giving supplementary materials while teaching 
the particular material. 
The fourth previous study is from Rynanta and Ruslan (2017) with the 
title “Content Analysis On  The English Textbook Entitled ‘English In Mind 
Starter (Student’s Book)’”. The cases is How does Textbook Entitled “English 
In Mind Starter (Student’s Book)” adapt of good EFL textbook criteria 
proposed by Sheldon (1988), Board of National Standard Education of 
Indonesia (2006), and Harmer (2007). The English textbook entitled “English 
in Mind Starter (Student’s Book)” fulfilled 79.86% criteria of the good EFL 
textbook adapted from some experts. According to the percentage of 
fulfilment, it can be concluded that the textbook was categorized as good in 
fulfilling the requirements of good EFL textbook criteria covering the 
availability of materials based on Standard of Content 2006, methodology, 
language skills, topics, design and layout, organizations, language 
appropriacy, and cultural aspects. However, from the above-mentioned 
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percentage of fulfilment, there are still 20.14% criteria that is unfulfilled by 
the textbook especially in term of organization and cultural aspects. 
 
Table 2.2 Previous Related Study 
No Name 
University, Year 
Title Problem Statement Research Finding 
1 Desy Nur Fakhomah 
Universitas 
Muhammadiyah Surakarta 
2017 
An Analysis On 
English 
Textbook 
Entitled 
“Bahasa 
Inggris” Based 
On Tomlinson’s 
Theory 
a. How does Bahasa 
Inggris meet criteria by 
Tomlinson’s theory 
b. How does “Bahasa 
Inggris” support 
language student’s skill 
in Engllish 
a. The result of this 
research shows that 
textbook Bahasa 
Inggris fullfil 15 
criteria from 16 or 
93,7 % by 
Tomlinson’s theory 
b. The skill which is 
gotten by students are 
speaking, reading and 
writing 
It means that the book 
is relevan for using by 
the students 
2 Febrian Giska Bangkit 
IAIN Surakarta 
2017 
 
A Content 
Analysis On 
English 
Textbook 
”Bahasa dan 
Sastra Inggris 
X” Used by 
How is the quality of the 
textbook entitled 
“Bahasa dan Sastra 
Inggris X” published by 
Mediatama suggested by 
checklist from 
Permendikbud (2016:8). 
the researcher found the 
answer of the research 
problem that the 
textbook of "Bahasa dan 
Sastra Inggris X" that 
only two things which 
are not on the checklist 
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Students Of 
MAN 1 
Surakarta. 
from Permendikbud no 
8. Tahun 2016. They are 
the higher retail price of 
the textbook and the 
image page on “Bahasa 
dan Sastra Inggris” 
textbook. So, “Bahasa 
dan Sastra Inggris” 
textbook are categorized 
in good textbook and 
suitable for X grade 
students according to 
checklist from 
Permendikbud No. 8  
Tahun 2016 
3 Linda Rahmawati 
UIN Sunan Ampel 
Surabaya 
2018 
A Content 
Analysis Of 
The English 
Textbook 
“Primary 
English As A 
Second 
Language” 
a. what extent do materials 
in the textbook 
“Primary English of a 
Second Language” meet 
the criteria of a good 
English textbook 
proposed by experts 
include five criteria: aim 
and objective, facilitate 
teaching learning 
process, 
activity/exercises, and 
vocabulary. 
The result of the study 
shows that objectives of 
the lessons in textbook 
meet the criteria of a 
good English textbook. 
In facilitating teaching 
learning process, from 
25 materials provided 
there is one material that 
does not meet with the 
criteria because do not 
provided any contextual 
example. However, for 
the exercises in the 
textbook do not match 
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with the criteria of a 
good English textbook 
because do not 
incorporate by 
pair/group work and 
should be improved 
later. Then in 
vocabulary aspect also 
do not meet the criteria 
of a good English 
textbook because from 
25 chapters there are ten 
chapters that do not 
present new vocabulary 
in the subsequent 
materials. However, 
some missing in the 
textbook can be 
improved by giving 
supplementary materials 
while teaching the 
particular material. 
4 Reinildis Atjna Cyntia 
Rynanta, Suharmanto 
Ruslan 
State University of Malan 
 
Content 
Analysis On  
The English 
Textbook 
Entitled 
‘English In 
Mind Starter 
(Student’s 
How does Textbook 
Entitled “English In Mind 
Starter (Student’s Book)” 
adapt of good EFL 
textbook criteria proposed 
by Sheldon (1988), Board 
of National Standard 
Education of Indonesia 
The English textbook 
entitled “English in 
Mind Starter (Student’s 
Book)” fulfilled 79.86% 
criteria of the good EFL 
textbook adapted from 
some experts. According 
to the percentage of 
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Book)” (2006), and Harmer (2007) fulfilment, it can be 
concluded that the 
textbook was 
categorized as good in 
fulfilling the 
requirements of good 
EFL textbook criteria 
covering the availability 
of materials based on 
Standard of Content 
2006, methodology, 
language skills, topics, 
design and layout, 
organizations, language 
appropriacy, and 
cultural aspects. 
However, from the 
above-mentioned 
percentage of fulfilment, 
there are still 20.14% 
criteria that is unfulfilled 
by the textbook 
especially in term of 
organization and cultural 
aspects. 
 
 
49 
 
 
 
CHAPTER III  
RESEARCH METHODOLOGY 
A. Research Design 
In this research, it was conducted by using content analysis because the 
data that were collected came from the textbooks. According to Krippendorff 
(2004: 18), “content analysis is a research technique for making replicable and 
valid inferences from texts (or other meaningful matter) to the contexts of 
their use.” Stone, et al cited in Neundorf (2002:10) states that “content 
analysis is any research technique for making inferences by systematicaly and 
objectively identifying specified characteristics with text.” 
 
B. Research Setting 
This research was started on November 18th 2018. The researcher did 
pre research before making the proposal. After finishing the pre-research, the 
researcher started to complete the proposal. Pre-research was done in october 
in two schools, they are: SMPI Nurul Mustoffa Klaten and SMPI Al Abidin 
Surakarta. The result of pre-research, the researcher decided to choose a 
textbook as researcher’s research that is used in SMPI Al Abidin. Then, the 
reseacher got a title “A Content Analysis of Quality English Textbook Entitled 
“Cambridge Global English Published by Cambridge University Press”. After 
getting a title, researcher submitted the title and got agree from the lecturer. 
Then, researcher test the proposal on April 2018.  
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Table 3.1 Time Research 
No Stage 
2018 2019 
Octo Dec Jan Feb Mar Apr May 
1 Pre-research √             
2 Submission of title √             
3 
Making Proposal of 
Thesis 
  √ √ √ √     
4 Processing data           √ √ 
5 Analyzing Data           √ √ 
6 Composing Proposal           √ √ 
 
C. Object of The Research 
The object of this research is Cambridge Global English for Cambridge 
Secondary 1 English as a Second Language (ESL). The nine stage range from 
the beginning of primary (stage 1-6) to the end of junior secondary (stage 7-9). 
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D. Source of Data 
Suryabrata (2009:33) stated that for guarantee the data quality, the 
researcher supposed to make sure about reliability and validity of the data and 
source of data. The sources of data were: 1) Informant, 2) event, and 3) 
document. Because of this reserach is about content analysis, the textboo is 
included in document. 
The document source of data in this research is Cambridge Global 
English for Cambridge Secondary 1 English as a Second Language (ESL) it 
self. The research analizes about the quality of textbook. The quality will be 
seen from the matching data between Tomlinson’s theory toward five unit of 
textbook. The unit that will be anlyzed on this research are unit 1, 2, 3, 4 and 
5. 
 
E. Technique of Collecting Data 
The technique of collecting data of this study is document analysis. 
The data is collected by using an instrument called evaluation rating scale. By 
using evaluation rating scale, the data is collected from the content of textbook 
that was evaluated based on the requirement of good EFL textbook factors that 
vividly elaborate on identifier row on rating scale. There were two stages of 
data collection. First, the researcher overviewes the general content of the 
textbook and familiarizes his self with the data. Second, the researcher 
focused on the analysis identifiers on rating scale and checked the textbook 
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“quality” based on the scoring guide. The result of the data collection from 
evaluation rating scale was in form of position on specific ordinal level based 
on several factors and identifiers. 
Evaluation rating scale is chosen as the instrument because the source 
of the data was in the form of document material. A rating scale is a method 
that requires the rater to assign a value, sometimes numeric to rated object as a 
measurement of some rated attribute (Andrich, 1978). 
Evaluation rating scale that is used by the researcher is Likert-Scale. 
Likert Scale is a kind of rating scale  that is able to measure the quality of 
textbook based on several factors by rating it into ordinal level. Each ordinal 
level has specific position and scoring number indication. The scoring number 
indication used by the researcher was adapted from four scoring categories of 
(Gonia, 2009:50 and Yulianti, 2011 in Rynanta and Ruslan, 2017). The four 
categories are poor, fair, good, and excellent. The range of score is started 
from 10 up to 100. The four scoring number indications and categories are 
shown on Table. 3.3 
 
Table 3.2 Scoring Number Indication 
Category 1 Category 2 Category 3 Category 4 
(10-40) (41-60) (61-80) (81-100) 
POOR FAIR GOOD EXCELLENT 
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The document is Cambridge Global English for Cambridge Secondary 
1 English as a Second Language (ESL). The nine stage range from the 
beginning of primary (stage 1-6) to the end of junior secondary (stage 7-9). 
In technique of collecting data, researcher collected the data from the 
English textbook of Seventh grade of SMPI Al Abidin Surakarta. the data is 
Cambridge Global English for Cambridge Secondary 1 English as a Second 
Language (ESL) 
 
F. Technique of Analyzing Data 
The data collected in research must be analysed (Ary, et all 2006:32). 
There are many techniques of analyzing data comes from expert. Miles and 
Huberman (1994: 12) stated that after the data was collected, it is need to be 
analysed immediately by the researcher, it means that after the data was 
collected, the researcher must analyse the data. Miles and Huberman (1994: 
10) stated that the data analysis consists of three kinds of activities such as: 
Data reduction, Data Display and the last is drawing conclusion”. Another 
theory of  analyzing data comes from other expert, Sutopo (2002:95) declared 
collecting the data, reading the data, and drawing the data. 
This research uses theory of analyzing data suggested by Spradley. 
(Spradley in Santosa 2017:65) declared that there are four activities of 
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analyzing data such as: domain analysis, taxonomy analysis, componential 
analysis, and cultural analysis. 
1) Domain Analysis 
This stage is to distinguish between data and non data. After 
knowing the data, the data is placed into domain or placed into appropriate 
domain with the context. The domain analysis of thid study is Content of 
Textbook (The Textbook) – Cambridge Global English. 
 
2) Taxonomy Analysis 
Taxonomy analysis is used to organize data by clasifying the data 
based on the category. From this stage researcher get some categories. The 
taxonomy of this study is the units of textbook, they are: Unit 1 Meeting 
and Greeting, Unit 2 Personal Identity, Unit 3 Clothing and Accesories, 
Unit 4 Outdoor Persuits, Unit 5 Transport System. 
 
3) Componential Analysis 
This analysis is used to arrange and connect the data base on 
domain, form, kind, fungtion, or another category. Componential analysis 
has a goal to get clearity between domain and category in taxonomy to 
gain the correlation pattern inter-category. Those correlation patterns 
become embryo to get basis of theory or cultural theme. The componensial 
analysis of this study is the Tomlinson’s theory. There are sixteen criterias, 
such as: 1. Materials should achieve impact, 2. Material should help 
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learner to feel at ease, 3. Material should help learners to develop 
confidence, 4. What is being taught should be received by learners as 
relevant and life, 5. Material should require and facilitate learner self-
investment, 6. Learner must be ready to acquire the points being taught, 7. 
Materials should expose the learners to language in authentic use, 8. The 
learners’ attention should be drawn to linguistic features of the input, 9. 
Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose, 10. Material should take into 
account that the positive effects of instruction are usually delayed, 11. 
Materials should take into account that learners differ in learning styles, 
12. Material should take into account that learners differ in affective 
attitudes,  13. Material should permit a silent period at the beginning of 
instruction, 14. Material should maximize learning potential with 
stimulates both right and left brain activities, 15. Materials should not rely 
too much on controlled practice, 16. Material should provide for outcome 
fedback. 
 
Table 3.3 Teqnique of Analyzing Data by Spredley 
Domain Taxonomy Componential Cultural 
1. Content of Textbook 
(The Textbook) – 
Cambridge Global 
English 
Units of Cambridge 
Globall English: 
1. Unit 1 
Meeting and Greeting 
Criteria  byy Tomlinson: 
1. Materials should 
achieve impact 
2. Material should help 
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2. Unit 2 
Personal Identity 
3. Unit 3 Clothing and 
Accesories 
4. Unit 4 
Outdoor Persuits 
 
5. Unit 5 
Transport System  
 
 
 
 
 
learner to feel at ease 
3. Material should help 
learners to develop 
confidence 
4. What is being taught 
should be received by 
learners as relevant and 
life  
5. Material should require 
and facilitate learner 
self-investment 
6. Learner must be ready 
to acquire the points 
being taught 
7. Materials should 
expose the learners to 
language in authentic 
use 
8. The learners’ attention 
should be drawn to 
linguistic features of 
the input 
9. Material should 
provide the learners 
with opportunities to 
use the target language 
to achieve 
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communicative 
purpose 
10. Material should take 
into account that the 
positive effects of 
instruction are usually 
delayed 
11. Materials should take 
into account that 
learners differ in 
learning styles 
12. Material should take 
into account that 
learners differ in 
affective attitudes 
13. Material should permit 
a silent period at the 
beginning of 
instruction 
14. Material should 
maximize learning 
potential with 
stimulates both right 
and left brain activities 
15. Materials should not 
rely too much on 
controlled practice 
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16. Material should 
provide for outcome 
fedback 
 
The domain analysis of thid study is Content of Textbook (The 
Textbook) – Cambridge Global English. The taxonomy of this study is the 
units of textbook, they are: Unit 1 Meeting and Greeting, Unit 2 Personal 
Identity, Unit 3 Clothing and Accesories, Unit 4 Outdoor Persuits, Unit 5 
Transport System. The componensial analysis of this study is the 
Tomlinson’s theory. 
 
4) Cultural Analysis 
This stage interprets that correlation pattern inter-category that 
covers the focus research, previous research finding, and theoretical 
research which is used as the approches. 
 
  
 
  
 
The researcher filt the data by distinguishing between data and non 
data. After knowing the data, the data is placed into domain or placed into 
appropriate domain with the context. The researcher filt the data by 
matching the textbook to the Tomlinson’s theories. Then researcher 
DOMAIN TAXONOMY COMPONENTIAL 
CULTURAL 
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organize data by clasifying the data base on the category. To get the valid 
data, The next step is arranging and connecting the data base on domain, 
form, kind, fungtion, or another category. The last, researcher concludes 
the data. In order to get the simple way to understand that analysis, 
researcher makes a table on this step. 
From the explanation of Spradley’s theory above, the researcher 
will have some stages to analyze the data. First, the researcher should 
understand the textbook and the materials of each unit well. Second, 
Secondly, the researcher focused on the analysis which emphasized on the 
unit that matchs to the Tomlinson’s theory. Third, the researcher should 
give some comments and explanation about the data to give evidence that 
the data matches with the theory. The fourth, researcher should measure 
the score gotten from the anlysis. 
The interpretation is made by giving a score toward each factor of 
consideration and categorizing it based on the score obtained by each 
factor. First step, the researcher adapted the formula for level of fulfilment 
in rating scale by dividing the score from data collection with the ideal 
score times 100% (Sugiyono, 2009:99 in Rynanta and Ruslan 2017). The 
formula is showed on formula 3.1. 
 
Level of fulfilment     =         The average score of sub-factor x 100% 
                                                          100 (as the ideal score) 
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The second step, the researcher create a formula to get a formula 
by adapting formula for level of fulfilment in rating scale by dividing the 
score from data collection with the ideal score times 100% of Sugiyono. 
The formula is showed on formula 3.2. 
 
Score of Sub-factor     =       The total score of identifier fulfilled X 100 
                                  Total number of identifier 
 
The third step, the researcher creates an own formula to get an 
average  of the previous formula. From the formula, the researcher will get 
a final score which is able to measure the Scoring Number Indication. It 
can be seen on formula 3.3.  
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Textbook level of fulfillment         =         The total score of factors 
                                                               Total number of EFL factors 
 
G. Trustwortiness 
Patton (in Widiastuti, 2014) states that there are four kinds of 
triangulations. They are source triangulation, investigator triangulation, 
methodological triangulation, and theoritical triangulation. The source 
triangulation means that the researcher can triangulate some sources of the 
data during the data is obtained. Meanwhile, investigator triangulation refers 
to the researcher way of triangulate the sources of data by checking the data to 
some experts to reach the data validation. Moreover, methodological 
triangulation refers to the researcher’s techniques in collecting the data to 
obtain data validation. Then, theoritical triangulation refers to the triangulation 
process on the use of some related theories by the researcher to validate the 
data of this research. 
To reach the validation of the data, the researcher will compare the 
data which are obtained to the data observation and the data documentation. 
After making observation from the textbook, then the researcher 
crosschecking the data by comparing the data observation to the data 
documentation.  
The researcher apply  investigator triangulation. First, the researcher 
checks the data by matching the unit of textbook and theory of Tomlinson (see 
chapter 4). Second, the researcher presents the data that have been matched 
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with a theory to the expert then the researcher makes a note (checklist). There 
are three experts judgment of this study. The first is a teacher of SMPI Al 
Abidin Surakarta. His name is Mr. Luqfi Nurul setiawan S, Pd. He has a 
potition as ICT teacher. He teaches English and tahfidz class for seventh 
grade, such as: 7D Tahfidz, 7I Tahfidz, 7E ICT, 7F ICT, 7K ICT. The second 
is a student of colledge. His name is Riyan Permadi from IAIN Surakarta, he 
is in ninth semester of English Education Departement. He works at SD N 2 
Trangsan as a teacher. The third is student of colledge. Her name is Fiki 
Amania Nabila from IAIN Surakarta, she is in ninth semester of English 
Education Departement and has graduated. The last is a student of colledge. 
Her name is Retno Tri Wahyuni from IAIN Surakarta, she is in ninth semester 
of English Education Departement and she has graduated from the Institute. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This unit presents the research findings and discussion about the materials 
evaluation in textbook “Cambridge Global English”. It is intended to answer the 
problems of the study. Furthermore, the analyzed data is categorized based on the 
criteria of a good English textbook proposed by experts. Finally, the common 
conversational hand gestures of student teachers are figured out based on the 
following findings and discussion. 
 
A. Findings 
The researcher has evaluated materials in textbook “Cambridge Global 
English” by using Tomlinson’s theory as mentioned in the previous unit. (See 
appendix 2) Below is the explanation of each unit. The research evaluate the 
quality of “Cambridge Global English” by using Tomlinson’s theory. There are 18 
units in this textbook, and the researcher limits the units into five units.  
The domain analysis of thid study is Content of Textbook Cambridge 
Global English. The taxonomy of this study is the units of textbook, they are: Unit 
1 Meeting and Greeting, Unit 2 Personal Identity, Unit 3 Clothing and 
Accesories, Unit 4 Outdoor Persuits, Unit 5 Transport System. The componensial 
analysis of this study is the Tomlinson’s theory.  
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There are sixteen criterias, such as: 1. Materials should achieve impact, 2. 
Material should help learner to feel at ease, 3. Material should help learners to 
develop confidence, 4. What is being taught should be received by learners as 
relevant and life, 5. Material should require and facilitate learner self-investment, 
6. Learner must be ready to acquire the points being taught, 7. Materials should 
expose the learners to language in authentic use, 8. The learners’ attention should 
be drawn to linguistic features of the input, 9. Material should provide the learners 
with opportunities to use the target language to achieve communicative purpose, 
10. Material should take into account that the positive effects of instruction are 
usually delayed, 11. Materials should take into account that learners differ in 
learning styles, 12. Material should take into account that learners differ in 
affective attitudes,  13. Material should permit a silent period at the beginning of 
instruction, 14. Material should maximize learning potential with stimulates both 
right and left brain activities, 15. Materials should not rely too much on controlled 
practice, 16. Material should provide for outcome fedback 
 
1. Criteria of good textbook “Cambridge Global English” suggested by 
Tomlinson 
Cambridge English Textbook is a textbook for 7th grade of Junior 
High School. Researcher does a research by matching the textbook with 
criteria of a good textbook by Tomlinson’s theory. There are 18 units of this 
textbook and 16 criterias of good textbook by Tomlinson. Researcher analyze 
5 of 18 unit of initial, they are unit 1, 2, 3, 4, and 5. Researcher does an 
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interview to a teacher that uses this textbook as a validation. This research 
uses an technique of analysis of Spradley. There are several ways, they are: 
Domain analysis, Taxonomy analysis, Componensial analysis, and cultural 
analysis. This study consists of two research questions, a. How does 
Cambridge Global English meet the criteria of good book suggested by 
Tomlinson?, b. Does the materials in the textbook support students’ language 
skill as EFL textbook?. 
 
Table 4.1. Teqnique of Analyzing Data by Spredley 
Domain Taxonomy Componential Cultural 
1. Content of 
Textbook (The 
Textbook) – 
Cambridge Global 
English 
Units of Cambridge 
Globall English: 
6. Unit 1 
Meeting and Greeting 
7. Unit 2 
Personal Identity 
8. Unit 3 Clothing and 
Accesories 
9. Unit 4 
Outdoor Persuits 
10. Unit 5 
Transport System  
 
 
 
Criteria  by Tomlinson: 
17. Materials should 
achieve impact 
18. Material should help 
learner to feel at ease 
19. Material should help 
learners to develop 
confidence 
20. What is being taught 
should be received by 
learners as relevant and 
life  
21. Material should require 
and facilitate learner 
self-investment 
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22. Learner must be ready 
to acquire the points 
being taught 
23. Materials should 
expose the learners to 
language in authentic 
use 
24. The learners’ attention 
should be drawn to 
linguistic features of 
the input 
25. Material should 
provide the learners 
with opportunities to 
use the target language 
to achieve 
communicative 
purpose 
26. Material should take 
into account that the 
positive effects of 
instruction are usually 
delayed 
27. Materials should take 
into account that 
learners differ in 
learning styles 
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28. Material should take 
into account that 
learners differ in 
affective attitudes 
29. Material should permit 
a silent period at the 
beginning of 
instruction 
30. Material should 
maximize learning 
potential with 
stimulates both right 
and left brain activities 
31. Materials should not 
rely too much on 
controlled practice 
32. Material should 
provide for outcome 
fedback 
 
a. Unit 1 
1) Materials should achieve impact 
There are five criterias point of this unit, they are: novelty, variety, 
attractive presentation, appealing content, achievable challenge Tomlinson 
(2011:8). In this criteria will be presented in a picture and explained 
below: 
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a) Novelty 
One of the sub-criterias by Tomlinson theory in this criteri 
(Materials should achieve impact) is novelty. Some examples that are 
submitted by Tomlinson such as: nusual topics, illustrations and 
activities. The pictures below show novelty of unusual topic, 
illustration, and activities. Those will be explained below: 
 
1. Unusual Topic 
The picture and explanation below is the example of 
unusual topic on novelty: 
 
Picture of Unusual Topic 
 
The title of unit one is Meeting and Greeting. This unit has 
unusual topics such as: customs of meeting and greetiing, special 
greeting and special expression (have a good weekend), gift-giving 
and famous gift in history. 
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2. Illustration 
The picture and explanation below is the example of 
illustration on novelty: 
 
Picture of Illustration 
 
Illustration of this unit is drawn as picture of event, picture 
of things. Illustration can be found on page 9, 10, and 12. 
 
3. Activities 
The picture and explanation below is the example of 
activities on novelty: 
 
Picture of Activities 
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This unit presents many activities, such as: speaking 
section, listening section, reading section, writing section, 
vocabulary discourse, tasks, discussion, and project. 
 
b) Variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
 
(1) Unmonotone 
The picture and explanation below is the example of 
unmonotone on variety: 
 
Picture of Unmonotone 
Those activity are not monotone, for example some 
activities are formed in roleplay, conversation, listening of radio 
proggram, etc. 
(2) Text-Type 
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The picture and explanation below is the example of text-
types on variety: 
 
Picture of Text-Type 
 
Text is found on page 12 about famous gift in history. Each 
activities of this unit are dishtinguished in a number. It will make 
students easier to study. 
 
c) Attractive Presentation 
The third sub-criteria of Materials should achieve impact is 
attractive presentation. Tomlinson (2011:8) gives several examples of 
it such as: use of attractive colours; lots of white space; use of 
photographs. Those will be explain below: 
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Picture of Attractitive Presentation 
 
Cambridge Global English is attractive textbook. There are 
many pictures attractively. The photograph is presented as the 
illustration. This unit also provide lot of white space. It means that 
students are able to write down and do a task in same page. 
 
d) Appealing content  
Tomlinson (2011:8) gives some example of criteria of 
appealing content such as: topics of interest to the target learners; 
topics which offer the possibility of learning something new; engaging 
stories; universal themes; local references. It will be explained below: 
 
Picture of Appealing Content 
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Topic which offer the possibility of learning something new is 
found on page 12 in famous gift in history. Students can learn 
something new from the text. This unit also provides some notes with 
a title ‘did you know?’ and ‘language tips’ that contains general 
knowledge. The note of this unit can be found on page 8, 9, and 13. 
 
e) Achievable challenge  
Achievable challenge is the last sub-criteri of this criteria. One 
of the example by Tomlinson (2011:8) such as: tasks which challenge 
the learners to think. The explanation will be showed in a pictures and 
description below: 
 
Picture of Achievable Challenge 
There are many tasks which challenge the learners to think. 
One of the examples is found on page 9 in vocabulary discourse. 
students should match correct word and phrases from the text with 
their meaning. It means that this unit fulfills this criteria. 
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2) Materials should help learners to feel at ease 
Tomlinson (2011:9) explained few ways in material that can help 
learners to feel at ease in a number of ways. This criteria include three 
points, they are: feel more comfortable with written materials with lots of 
white space than they do with materials in which lots of different activities 
are crammed together on the same page, are more at ease with texts and 
illustrations that they can relate to their own culture than they are with 
those which appear to them to be culturally alien, are more relaxed with 
materials which are obviously trying to help them to learn than they are 
with materials which are always testing them. 
 
a) Feel more comfortable with written materials with lots of white space 
Students will feel more comfortable with lot of white space so 
than they do with materials in which lots of different activities are 
crammed together on the same page. It will be explained in the picture 
and description below: 
 
Picture of white space, ease with text, testing material 
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There are lot of white space provided in this unit. So students 
are able todo with materials in which lots of different activities are 
crammed together on the same page A lot of white space can be found 
on page 8, 9, 10, 11. 
 
b) Are more at ease with texts and illustrations  
Are more at ease with texts and illustrations that they can relate 
to their own culture than they are with those which appear to them to 
be culturally alien. An illustration and the description will be explained 
below: 
Picture of Illustration 
 
There are many illustrations that are formed in a picture. The 
pictures draw events and things. For example, it can be seen pictures of 
how people greet others, and also there are many pictures of things 
such, shoes, phone, table, chair, pan, glass, liberty statue, etc. These 
pictures can be a thing to relate students’ cultural. 
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c) Are more relaxed with materials which are obviously trying to help 
them to learn than they are with materials which are always testing 
them. 
Materials which are obviously trying to help student will be 
explained below: 
 
Picture of Testing Material 
 
An example of material which are obviously trying to help 
them to learn than they are with materials which are always testing 
them is presents on page 10. It is a task with a title what should tou say 
and what should you do?. Students have to answer some questions in 
the quiz, then compare the answer with their partner. However, this 
unit fulfill this criteria of a good textbook by Tomlinson’s theory. 
 
3) Materials should help learners to develop confidence 
Tomlinson (2011:9) declared, “I prefer to attempt to build 
confidence through activities which try to ‘push’ learners slightly beyond 
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their existing proficiency by engaging them in tasks which are stimulating, 
which are problematic, but which are achievable too.” he added that the 
ways can also help if the activities encourage learners to use and to 
develop their existing extra-linguistic skills, such as those which involve 
being imaginative, being creative or being analytical. 
 
a. Stimulating Task 
The picture and explanation below is the example of 
stimulating task: 
 
Picture of Stimulating Task 
 
Stimulating task can be found on page 11 of this unit. The task 
asks stidents to complete a conversation using modal verbs. 
Stimulating task also can be found on page 13, students have to choose 
the correct sentence to complete each paragraph on page 12. 
 
b. Problematic Task 
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The picture and explanation below is the example of 
stimulating task: 
 
Picture of Problematic Task 
 
Problematic task is drawn on page 13 in listening section, 
students have to listen two people talking on a radio programme, then 
they should guess what are they talking about and answer some 
questions below. The task presented in this unit are achivable for the 
students. It can be seen from those tasks that have been mentioned 
above. So, this unit fulfills this criteria of good textbook. 
 
4) What is being taught should be received by learners as relevant and useful 
(Tomlinson, 2011:11) said that, “Perception of relevance and 
utility can also be achieved by relating teaching points to interesting and 
challenging classroom tasks and by presenting them in ways which could 
facilitate the achievement of the task outcomes desired by the learners.” 
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Picture of Relevant and Useful 
 
The title of this unit is Meeting and Greeting and the topics of this 
unit are customs of meeting and greetiing, special greeting and special 
expression (have a good weekend), gift-giving and famous gift in history. 
From the title and topics above, it is clear that this unit is relevant and 
useful for students’ life. People need greet, how to say hello to the other, 
how to response the greeting, how to express something. Thus, this unit 
fulfills this creteria of good textbook. 
 
5) Material should require and facilitate learner self-investment 
(Rutherford and Sharwood Smith in Tomlinson, 2011:12) assert 
that “the role of the classroom and of teaching materials is to aid the 
learner to make efficient use of the resources in order to facilitate self 
discovery.” Tomlinson, (2011:12) added, “Materials can help them to 
achieve this by providing them with choices of focus and activity, by 
giving them topic control and by engaging them in learner centred 
discovery activities.”  
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a. Focus Activities 
The picture and explanation below is the example of focus 
activity of this unit: 
 
Picture of Focus and activity 
In each topic of this unit there are many activities presented. 
The activities is provided in the number as a point. It means that The 
activities are distinguished in a point. 
 
b. Controlled Practice 
The picture and explanation below is the example of controlled 
practice of this unit: 
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Picture of Controlled Practice 
 
Controlled practice is also presented in this unit on vocabulary 
discourse. vocabulary disourse can be found on page 9. Vocabulary is 
one of the topic controlled in this unit. 
From the points that have been explained above, the points 
include activities such as: speaking section, reading section, writing 
section, listening section, vocabulary discourse, grammatical 
discourse, project and tasks. However, this unit fulfill this criteria. 
 
6) Learner must be ready to acquire the points being taught 
(Pienemann in Tomlinson, 2011:13) claims that, “instruction can 
facilitate natural language acquisition processes if it coincides with learner 
readiness, and can lead to increased speed and frequency of rule 
application and to application of rules in a wider range of linguistic 
contexts. He also claimed that premature instruction can be harmful 
because it can lead to the production of erroneous forms, to substitution by 
less complex forms and to avoidance. Exactly, there are many istructions 
provided in this unit. Moreover, all activities are added by instruction. 
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Picture of Instructions 
 
Instruction is provided in many activities og this unit. One of the 
example is in project. Project presents on page 13. There are some 
instructions to do the project. The project is ‘A guide to social custom’. 
Students are asked to design and write a guide to social customs for an 
exchange student visiting your school. There are 3 istructions provide, and 
it can be seen in the picture. So, this unit fulfills this criteria. 
 
7) Materials should expose the learners to language in authentic use 
Materials can provide exposure to authentic input through the 
advice they give, the instructions for their activities and the spoken and 
written texts they include. Tomlinson (2011:14) stated, “They can also 
stimulate exposure to authentic input through the activities they suggest 
(e.g. interviewing the teacher, doing a project in the local community, 
listening to the radio, etc)”. 
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Picture of Project 
 
”Project presents on page 13. There some instruction to do the 
project. The project is ‘A guide to social custom’. Students are asked to 
design and write a guide to social customs for an exchange student visiting 
your school. There are 3 istructions provide, and it can be seen in the 
picture. So, this unit fulfills this criteria. 
 
8) The learners’ attention should be drawn to linguistic features of the input 
It is also important to note that the term ‘text’ is used to refer to 
either spoken or written discourse. The spoken texts are usually 
transcribed into a written version, and in most cases the audio files are not 
available (Tomlinson, 2011:36). 
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Picture of Grammatical Discourse 
 
This  unit fulfills this criteria because it is evidenced that there is a 
grammar material include in this unit. Grammar material is provided on 
page 11. It discusses about modals: should, can could, may. It also adds 
some questions related with the material. So it is clear that this unit fulfills 
criteria of good textbokk by Tomlinson;s theory. 
 
9) Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose 
Communicative interaction can provide opportunities for picking 
up language from the new input generated, as well as opportunities for 
learner output to become an informative source of input (Sharwood-Smith 
in Tomlinson, 2011:16). Ideally teaching materials should provide 
opportunities for such interaction in a variety of discourse modes ranging 
from planned to unplanned (Ellis in Tomlinson, 2011:16). Interaction can 
be achieved through, for example (Tomlinson, 2011:16): 
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a) Information or opinion gap activities which require learners to 
communicate with each other and/or the teacher in order to close the 
gap. 
Tomlinson submitted some example of this sub-criteria such as: 
finding out what food and drink people would like at the class party. 
The pictures and description will be show below: 
 
Picture of Discussion as communication 
 
Activity which require learners to communicate with each other 
and/or the teacher in order to close the gap is drawn in a task on page 
10. The title is ‘what should you say?what should you do?’, students 
have to answer the quiz, then compare the answer with their partner. 
There is one main question there, ‘are you a good duest?’. Then, there 
are six questions (case), one of them is: you want to know whether to 
take your shous off before you go into the house: a. Should I take my 
shoes off? b. I don’t need to take my shoes off, do I? c. Do you want me 
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to take my shoes off?. From the case presented, it can be conclude that 
the activity require learner to communicate to the other. 
 
b) Post-listening and post-reading activities which require the learners to 
use information from the text to achieve a communicative purpose. 
Some example from Tomlinson such as: deciding what 
television programmes to watch, discussing who to vote for, writing a 
review of a book or film. It will be presented and explained below: 
 
Picture of Post Reading 
 
Post-reading activity which require the learners to use 
information from the text to achieve a communicative purpose is 
drawn on page 12 with the tiitle ‘famous gift in history’. It is reading 
section, added some pictures also. after reading the text students are 
asked to have a discussion. The discussion is formed in a questions. 
There are 4 question, ‘a. Which picture goes with each piece of text?b. 
what do thhe gift in pictures b and d have in common? c. what do thhe 
gift in pictures a, b, and c have in common, d. which gift was not really 
a gift?’. Four questions above can be called a discussion of a text. 
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c) Creative writing and creative speaking activities such as writing a story 
or improvising a drama 
Creative writing and speaking include in this sub-critera, so it 
will be explained below: 
 
Picture of Creative Writing and Speaking 
 
Creative writing is presented on page 9. This activity wants the 
students to write a paragraph about meeting and greeting in students’ 
culture. Furthermore, creative speaking is presented on page 9. There 
are 2 pictures about cultural in worlds. Students are asked to describe 
the picture and say where you think they were taken. Formal 
instruction can be found on many activities in this unit, one of them is 
on project page 13. A project with a title a guide to social customs, 
some instructions are provided. It means that this unit fulfills this 
criteria as a good textbook by Tomlinson’s theory. 
 
d) Formal instruction given in the target language either on the language 
itself or on another subject. 
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The next sub-criteria of this criteria is formal instruction. It will 
be explained on a pictire and description below. 
 
Picture of Formal Instruction 
 
Grammatical discourse, language skills provided on this unit 
can be included as formal instruction given in the target language 
either on the language itself or on another subject. It means that this 
unit fulfills this criteria. 
 
 
 
 
10) Material should take into account that the positive effects of instruction are 
usually delayed 
Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
instructed as well as informal acquisition (Tomlinson, 2011:17). 
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Picture of Gradual of units 
 
The main point of this criteria is gradual. In unit one the topic is 
meeting and greeting, unit two is personal identity, unit three is clothing 
and accessories, unit four is outdoor persuit, and unit five is transport 
system. It can be seen from unit one until unit five, the gradual term is 
presented in each topic of unit of this textbook. Unit one is greeting and 
meeting, it is the base material that is very easy for a students. Unit two 
has a topic personal identity that has higher level than unit one. Unit three 
is about clothing and accessories that the material discuss the nearest 
things of ours. Unit for is outdoor persuit also discuss about the nearest 
things of ours, but it is more difficult than unit three. And the last is unit 
five is about transport system which discuss about trasnportation in the 
world. It can be conclude that there is a gradual of this textbook and it is 
proved that it fulfill thia creteria. 
The other evidence of gradual process is the task in topic of 
customs of meeting and greeting. There are six tasks in this topic. First 
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task is ‘work with a partner. Which of the following phrases are for friends 
and family? Which would you use with your teacher?’. Second task is 
‘read about how people great each other and guess which country they 
come from. Then listen and check’. Third task is ‘complete these 
collocations. They are all in the text’. Fourth task is ‘ match the words and 
phrases from the text with their meaning’. Fifth task is ‘work with a 
partner. Answer these questions about meeting and greeting in your 
culture. Sixth task is ‘use your answer to the question in exercise 5 to 
write a paragraph about meeting and greeting in your culture’. From the 
tasks provided in this unit, it depitcs a gradual process. It means that this 
unit fulfill this criteria. 
 
11) Materials should take into account that learners differ in learning styles 
Styles of learning which need to be catered for in language-
learning materials include (Tomlinson, 2011:19): 
 
a) Visual 
Tomlinson (Tomlinson, 2011:19) visual learning is “explained 
learners prefer to see the language written down”. So it will be 
explained below: 
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Picture of Visual Learning Style 
 
visual learning style is clear because Cambridge Global English 
is written down by using English from first unit until last unit. 
b) Auditory 
Tomlinson (Tomlinson, 2011:19) Auditory learning style is 
“learners prefer to hear the language”. It means that the textbook 
should provide a material that include listening section. It will be 
presented below: 
 
Picture oof Listening Section 
 
Auditory learning style can be seen in listening section. This 
unit provides 3 sections of listening on page 8, 11, and 13. 
c) Kinaesthetic 
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Tomlinson (Tomlinson, 2011:19) stated kinaesthetic is 
“learners prefer to do something physical, such as following 
instructions for a game”. It means that this unit should provide material 
that is contained physical activities. It will be explained below: 
 
Picture of Kinesthetic Learning Style 
 
Kinesthetic learning style can be found on page 11. The 
activities is roleplay. Students are asked to make roleplay with their 
partner by using short dialog. 
 
d) Studial 
Tomlinson (Tomlinson, 2011:19) declared studial learning 
style as “learners like to pay conscious attention to the linguistic 
features of the language and want to be correct”. It will be discussed 
below: 
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Picture of Studial Learning Style 
 
Studial learning style is presented in grammatical discourse. 
Grammar discouse of this unit discusses about modal: should, can, 
could, may. It can be found on page 11. 
 
e) Experiential 
Tomlinson (Tomlinson, 2011:19) explained experientaial as 
“learners like to use the language and are more  concerned with 
communication than with correctness”. It will be discussed below: 
 
Picture of Experiental Learning Style 
 
Experiental learning style can be drawn in speaking section. 
Speaking section can be found on 5 sections on page 8, 9, 11, and 13. 
One of the example of speaking section is in creative speaking for 
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students. Creative Speaking is presented on page 9. There are 2 
pictures about cultural in worlds. Students are asked to describe the 
picture and say where you think they were taken. 
 
f) Analytic 
Tomlinson (Tomlinson, 2011:19) stated analytic learning style 
as “learners prefer to focus on discrete bits of the language and to learn 
them one by one”. It will be discussed below: 
 
Picture of Analytic Learning Style 
 
Analytic learning style is presented in this unit by focusing in 
the topics provided. There are number as points in each topic that can 
make students study easier. The points include some activities for 
students such as: four language skill, discussion, game, project, etc. 
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g) Global  
Tomlinson (Tomlinson, 2011:19) said global learning style is 
“learners are happy to respond to whole chunks of  language at a time 
and to pick up from them whatever language  they can”. It will be 
discussed below: 
 
Picture of Global Learning Style 
 
Global learning style is provided in some activities such as 
speaking section. Speaking section can be found in four sections, they 
are pages 25, 26, 27, and 28. 
 
h) Dependent 
Tomlinson (Tomlinson, 2011:19) stated that dependent 
learning style as “learners prefer to learn from a teacher and from a 
book”. It will discuss below: 
 
97 
 
 
 
Picture of Dependent Learning Style 
 
Dependent learning style is clear in this unit because of this is 
textbook for students and exactly the instruction and explanation from 
the teacher. 
 
i) Independent 
Tomlinson (Tomlinson, 2011:19) stated that independent 
learning style as “learners are happy to learn from their own 
experience of the language and to use autonomous learning strategies”. 
 
Picture of Project 
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Independent learning style is provided in a project. Project can 
be found on page 13. It means that this unit fulfills this criteria as a 
good textbook by Tomlinson’s theory. 
 
12) Material should take into account that learners differ in affective attitudes 
One obvious implication for the materials developer is ‘to diversify 
language instruction as much as possible based upon the variety of 
cognitive styles’ (Larsen-Freeman and Long in Tomlinson, 2011:19) and 
the variety of affective attitudes likely to be found amongst a typical class 
of learners. Ways of doing this include: 
 
a) Providing choices of different types of text 
Different types of text does not provide in this unit, because 
only description text that provides in this unit. it means that this unit 
does not fulfill this sub-criteria. 
 
 
b) Providing choices of different types of activities 
Types of activites that provide in this unit will be explained 
below: 
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Picture of Types of Activities 
 
Unit one provides many activities inside such as: listening 
section, speaking section, reading section, writing section, vocabulary 
discourse, grammatical discourse, discussion, game (roleplay), and 
project. However, this unit fulfill this sub-criteria. 
  
c) Providing optional extras for the more positive and motivated learners 
Optional extras does not provide in this unit, because no one 
optional extras find in this unit, it means that this unit does not fulfill 
ths sub-criteria. 
 
d) Providing variety 
Providing variety will be explained by using picture and 
description below: 
 
Picture of Variety 
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This unit provides some varieties that are presented in some 
activities. Those activities are not monotone, for example some 
activities are formed in roleplay, conversation, listening of radio 
proggram, etc. Text is only found on page 12 about famous gift in 
history. Each activities of this unit are dishtinguished in a number. It 
will make students easier to study. Cambridge Global English is 
attractive textbook. There are many pictures attractively. The 
photograph is presented as the illustration. This unit also provide lot of 
white space. It means that students are able to write down and do a 
task in same page. 
 
e) Including units in which the value of learning English is a topic for 
discussion. 
The picture below is the example and explanation of Englsh as 
a discussion. This sub-criteria will be explained below: 
 
Picture of English is a topic for discussion 
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Unit of learning english as the topic for discussion provides in 
the last unit is unit 18. It can be found on page 142. The title of it is 
Using English. There are three topics that include in unit 18, they are: 
the theathre, performing a play, the story of Aladdin. It means that this 
textbook fulfill this sub-criteria. 
 
f) Including activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials 
Activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials will be 
explained beow: 
 
Picture of Narative Text 
 
Activity which involve the learners in discussing their attitudes 
and feelings about the course and the materials is provided on a 
discussion of descriptive text that include some quizes. It can be found 
on page 12-13. 
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g) Researching and catering for the diverse interests of the identified  
target learners 
Researching and catering for the diverse interests of the 
identified  target learners does not include in this unit. Researcher does 
not find this sub-criteria in this unit, it means that this unit does not 
fulfill the sub-criteria. 
 
h) Being aware of the cultural sensitivities of the target learners 
This sub-criteria will be discuss in a description and picture 
below: 
 
Picture of Cultural Sensitivity 
 
Cultural sensitivity presents in this unit in a note with a title 
“did you knoow?”. It contains a habitually of UK about greetings. It 
can be found on page 8. 
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i) Giving general and specific advice in the teacher’s book on how to 
respond to negative learners 
Larsen-Freeman and Long (in Tomlinson, 2011:19) gave an 
example of this sub-criteria such “not forcing reluctant individuals  to 
take part in group work” 
This unit does not fulfill this sub-criteria, because the criteria is 
not found on this unit. it means that this unit does not fulfill this sub-
criteria. 
 
13) Material should permit a silent period at the beginning of instruction 
Tomlinson (2011:20) stated “This silent period can facilitate the 
development of an effective internalised grammar which can help learners 
to achieve proficiency when they eventually start to speak in the L2”. 
Silent period as grammar will be discussed below: 
 
Picture of Vocabulary Discourse 
 
The silent period is used to facilitate the development of an 
effective internalized grammar and other language elements. It can help 
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students to achieve proficiency. In addition, silent period is to introduce 
new language points through activities which initially require 
comprehension before production. The silent period can be drawn on 
vocabulary discourse. iit can be found onn page 9. It means that this unit 
fulfill this criteria. 
 
14) Material should maximize learning potential with stimulates both right and 
left brain activities 
The maximisation of the brain’s learning potential is a fundamental 
principle of Lozanov’s Suggestopedia, in which ‘he enables the learner to 
receive the information through different cerebral processes and in 
different states of consciousness so that it is stored in many different parts 
of the brain, maximising recall’ (Hooper Hansen 1992 in Tomlinson 
2011:21). Tomlinson, (2011:21) stated that “Suggestopedia does this 
through engaging the learners in a variety of left and right brain activities 
in the same lesson (e.g. reciting a dialogue, dancing to instructions, 
singing a song, doing a substitution drill, writing a story).” 
From the statement above, it can be conclude that this unit does not 
fulfill this criteria because those activities no one activities mentioned 
above such as: reciting a dialogue, dancing to instructions, singing a song, 
doing a substitution drill, writing a story do not provide in this unit. it 
means that This unit does not fulfilll this criteria. 
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15) Materials should not rely too much on controlled practice 
Ellis, who says that ‘controlled practice appears to have little long 
term effect on the accuracy with which new structures are performed’ 
(Ellis 1990: 192) and ‘has little effect on fluency’ (Ellis and Rathbone 
1987). It will be explained below: 
 
Picture of Uncontrolled Practice 
 
This unit presents controlled practice in vocabulary discourse. 
vocabulary discourse provides in one section. Meanwhile, there are several 
uncontrolled practice activities such as creative speaking, creatiive writing, 
game (roleplay) in short dialog. It means that this unit fulfill this criteria. 
 
16) Material should provide for outcome fedback 
Feedback which is focused first on the effectiveness of the 
outcome rather than just on the accuracy of the output can lead to output 
becoming a profitable source of input. Or in other words, if the language 
that the learner produces is evaluated in relation to the purpose for which it 
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is used, that language can become a powerful and informative source of 
information about language use (Tomlinson, 2011:23). 
 
Picture Review of Unit 1 and 2 
 
The review or evaluation for unit one provides on page 22. The 
review is grouped in the same page with unit two. The actually all unit 
provides review as an evaluation, moreover they present after to even 
number unit. It means that review of unit one and two is in unit 2. Review 
of unit three and four is on unit three. Review of unit five and six is in unit 
6. Review of unit seven and eight is in unit eight. Review of unit nine and 
ten is in unit ten. Review of unit eleven and twelve is in unit twelve. 
Review of unit thirteen and fourteen is in unit fourteen. Review of unit 
fifteen and sixteen is in unit sixteen, and review of unit seventeen and 
eighteen is in unit eighteen. 
 
b. Unit 2 
1) Materials should achieve impact 
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There are five points that will be explained in this criteria, they are 
novelty, variety, attractive presentation, appealing content, achievable 
challenge. Tomlinson (2011:8) stated several ways to achieve impact 
through: 
 
a) Novelty 
One of the sub-criterias by Tomlinson theory in this criteri 
(Materials should achieve impact) is novelty. Some examples that are 
submitted by Tomlinson such as: nusual topics, illustrations and 
activities. The pictures below show novelty of unusual topic, 
illustration, and activities. Those will be explained below: 
 
1. Unusual Topic 
The picture and explanation below is the example of 
unusual topic on novelty: 
 
Picture of Unusual Topic 
 
This unit provides novelty, variety, attractive presentation, 
appealing content, achievable challenge. The title of unit 2 is ‘Personal 
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Identity’ and  they are three topics which include in this unit, they are: 
life at school, describing someone in your family, and family history. It 
can be seen that this unit shows some pictures as an illustration and 
activities. 
This unit uses variety such as different text-type, number in 
each activity, and four skills (reading, listening, speaking, and writing). 
This unit include four skills, and each skill has variatif activity. 
 
2. Illustration 
The picture and explanation below is the example of 
illustration on novelty: 
 
Picture of Novelty of Illustration 
 
Illustration can be drawn on some pictures, table and 
photograps in this unit. Those can be found on page 16, 18, and 21.  
It is proved that in this unit fulfill this sub-criteria. 
 
3. Activities 
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The picture and explanation below is the example of 
activities on novelty: 
 
Picture of Activities 
 
This unit presents many activities, such as: speaking 
section, listening section, reading section, writing section, 
vocabulary discourse, tasks, discussion, and project. 
b) Variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
 
(1) Unmonotone 
The picture and explanation below is the example of 
unmonotone on variety: 
110 
 
 
 
Picture of Variaty 
 
This unit is not monotone, there are many variety activities 
such as: speaking section, listening section, reading, section, 
writing section, rammatical discourse, discussion, and project. This 
unit includes descriptive text and narative text. descriptive is on 
page 14 and narative text is on page 20. 
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(2) Text-Type 
The picture and explanation below is the example of text-
types on variety: 
 
Picture of Types-Text 
 
There are two types of text that are presented in this unit 
they are narrative text and descriptive text. narrative text and 
descriptive text can be found on page 14 and 20. 
 
c) Attractive Presentation 
The third sub-criteria of Materials should achieve impact is 
attractive presentation. Tomlinson (2011:8) gave several examples of it 
such as: use of attractive colours; lots of white space; use of 
photographs. Those will be explain below: 
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Picture of A Lot Of White Space, Colourful, And Photograph 
 
A lot of white space are provided in this unit. This unit also 
provides a lot of photographs that are complited with attractive colour. 
It can be proved from the content that this unit is colourful. Photograph 
can be found on page 14, 16, 18, 19, and 21. Lot of white space also 
can be found on page 15, 16 and 21. 
 
d) Appealing Content 
Tomlinson gives some example of criteria of appealing content 
such as: topics of interest to the target learners; topics which offer the 
possibility of learning something new; engaging stories; universal 
themes; local references. It will be explained below: 
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Picture Of Interest For Students, Possibility To Learn Something New 
 
The title of unit 2 is ‘Personal Identity’ and  they are three 
topics which include in this unit, they are: life at school, describing 
someone in your family, and family history.  
 It is clear that this unit provides topics that create an interest 
for students, possibility to learn something new.  
 
e) Achievable Challenge 
Achievable challenge is the last sub-criteri of this criteria. One 
of the example by tomlinson such as: tasks which challenge the 
learners to think. The explanation will be showed in a pictures and 
description below: 
 
Picture of Challenge Task 
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This unit present some tasks that stimulate students to think 
more about material in this unit. In this chapter page 19 student is 
asked to write a report for their school megazine or website about their 
impression of school so far this term and the student asked to present it 
with picture or drawing. So, this unit fulfills this criteria. 
 
2) Materials should help learners to feel at ease 
Tomlinson (2011:9) explained few ways in material that can help 
learners to feel at ease in a number of ways. This criteria include three 
points, they are: feel more comfortable with written materials with lots of 
white space than they do with materials in which lots of different activities 
are crammed together on the same page, are more at ease with texts and 
illustrations that they can relate to their own culture than they are with 
those which appear to them to be culturally alien, are more relaxed with 
materials which are obviously trying to help them to learn than they are 
with materials which are always testing them.Tomlinson (2011:9) 
explained few ways in material that can help learners to feel at ease in a 
number of ways: 
 
a) Feel more comfortable with written materials with lots of white space 
Students will feel more comfortable with lot of white space so 
than they do with materials in which lots of different activities are 
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crammed together on the same page. It will be explained in the picture 
and description below: 
 
 
Picture of A lot of White Space 
 
This picture is part of unit 2 that fulfill some criteria in criteria 
by tomlinson. This picture fulfill a criteria that this book has lots of 
white space than students are able to write or complate a task in same 
page. 
 
b) Are more at ease with texts and illustrations 
Are more at ease with texts and illustrations that they can relate 
to their own culture than they are with those which appear to them to 
be culturally alien. An illustration and the description will be explained 
below: 
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Picture of Illustration 
 
Unit two presents many picture as an illustration, it can be seen 
in this picture and previous. 
 
c) Are more relaxed with materials which are obviously trying to help 
them to learn than they are with materials which are always testing 
them. 
Materials which are obviously trying to help student will be 
explained below: 
 
Picture of Testing Material 
 
This unit also add many testing material, for an example, there 
is a discussion on page  for students. They are asked to work in group, 
discuss some questions relate with previous text: do you know anyone 
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like Mr Chawla, Sampath or Ammaji? How are they similar? How are 
they different. Those assignments or discussions have a goal to test 
students through a disccussion that testing students. 
 
3) Materials should help learners to develop confidence 
Tomlinson (2011:9) declared, “I prefer to attempt to build 
confidence through activities which try to ‘push’ learners slightly beyond 
their existing proficiency by engaging them in tasks which are stimulating, 
which are problematic, but which are achievable too.” he added that the 
ways can also help if the activities encourage learners to use and to 
develop their existing extra-linguistic skills, such as those which involve 
being imaginative, being creative or being analytical. 
 
a) Stimulating Task 
The picture and explanation below is the example of stimulating 
task: 
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Picture of Stimulating Task 
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The ways to get confidence by Tomlinson are engaging them in 
tasks which are stimulating, which are problematic, but which are 
achievable too. From the statement, researcher found several activities 
in unit two on page 14, 15, 16, 17, 18, 19, 21. Stimulating activities 
consist of some questions about a material that is discussed, for the 
example on page 17, students are asked to read a description of a text, 
then they are asked to answer the question and write a similar 
description of their family. It means that this unit fulfills this criteria. 
 
b. Problematic Task 
The picture and explanation below is the example of 
stimulating task: 
 
Picture of Problematic Task 
 
Problematic Task can be found on page 17 in speaking section. 
This task asks students to do a quiz in a partner. 
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4) What is being taught should be received by learners as relevant and useful 
(Tomlinson, 2011:11) said that, “Perception of relevance and 
utility can also be achieved by relating teaching points to interesting and 
challenging classroom tasks and by presenting them in ways which could 
facilitate the achievement of the task outcomes desired by the learners.” 
 
Picture of Topic which is relevant and useful 
This unit is relevant and useful for students’ real life. It can be 
Seen from the topic of this unit, personal identity, this topic seems to be a 
delegation who said that this unit is relevant and useful. Personal identity 
is the important for a student knowing them self and others. The need to 
introduce them self and other. Moreover, the material of this unit provide 
four skill of language (speaking, reading, writing, and listening) and 
vocabulary, and also this unit discusses about family dominantly. So It 
means that this unit fulfills this criteria. 
 
5) Material should require and facilitate learner self-investment 
(Rutherford and Sharwood Smith in Tomlinson, 2011:12) assert 
that “the role of the classroom and of teaching materials is to aid the 
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learner to make efficient use of the resources in order to facilitate self 
discovery.” Tomlinson, (2011:12) added, “Materials can help them to 
achieve this by providing them with choices of focus and activity, by 
giving them topic control and by engaging them in learner centred 
discovery activities.” 
 
a) Choices Focus and Activities 
The picture and explanation below is the example of choices 
focus and activity of this unit: 
 
Picture of Material That Facilitates Self-Investment 
 
It is proved that this unit provides students with choices focus 
and activity, this unit has a title “Personal Identity”, the topics are “life 
at school, describing someone in your family, and family history”. The 
are many activities provide in this unit such as, reading, speaking, 
listening, writing, vocabulary, discussion, grammar etc. It can be 
concluded that this unit consist of 3 topics and this unit also has many 
tasks and activities in each topic. So, this unit fulfills this sub-criteria. 
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b) Controlled Practice 
The picture and explanation below is the example of controlled 
practice of this unit: 
 
Picture of Controlled Practice 
 
Controlled practice is also presented in this unit on vocabulary 
discourse. vocabulary disourse can be found on page 17. In this task, 
students asked to look for some words that have been provided in the 
text. 
 
c) Learner Centered 
The picture and explanation below is the example of student 
centered of this unit: 
 
Picture of Learner Centered 
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Learner centered activities can be achieved through project 
activity. This activity will create an independently for students. It 
means that from this activity, student will manage the activity. So, this 
unit fulfills this sub-criteria. 
 
6) Learner must be ready to acquire the points being taught 
(Pienemann in Tomlinson, 2011:13) claims that, “instruction can 
facilitate natural language acquisition processes if it coincides with learner 
readiness, and can lead to increased speed and frequency of rule 
application and to application of rules in a wider range of linguistic 
contexts. He also claimed that premature instruction can be harmful 
because it can lead to the production of erroneous forms, to substitution by 
less complex forms and to avoidance. Those will be explained below by a 
picture and some description. 
Picture of Instruction 
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Researcher found many instruction in every task and activities, it 
presents on page 14, 15, 17, 18, 19, 20, 21. From al pages, only page 16 
which does not present instruction, it because page 16 consists of question 
and picture. It can be concluded that this criteria is proved by all 
instructions. To get the clearity, researcher give an example of instruction 
on page 15. On this page, in point listening, it can be seen on the picture 
some instructions, they are: “before you listen, read, and question in the 
survey”, listen to Shamira and Sunil doing the survey”, “Complete the 
sentences using the present perfect of the verb in brackects.” It means that 
this unit fulfills this criteria. 
 
7) Materials should expose the learners to language in authentic use 
Materials can provide exposure to authentic input through the 
advice they give, the instructions for their activities and the spoken and 
written texts they include. Tomlinson (2011:14) stated, “They can also 
stimulate exposure to authentic input through the activities they suggest 
such as: interviewing the teacher, doing a project in the local community, 
listening to the radio, etc.” In order to facilitate acquisition, the input must 
be comprehensible (i.e. understandable enough to achieve the purpose for 
responding to it). 
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Picture of Project 
 
This unit consists of four skills of language (writing, speaking, 
listening, reading). Researcher find the language skill on page 14, 15, 17, 
18, and 19. Two of them can be seen on the picture above, there are 
speaking skill and writing skill. Speaking task commands students to have 
a partner, ask and answer a question in a quiz (on a text). Writing task 
commands the students to read a text then answer the question. 
A project is also found in this unit on page 19. The title is a report 
for your school megazine or website. in each task of skill, this unit 
complete the task with instruction, so it make students understand the task 
easily. It is proved that this unit match the criteria by Tomlinson’s theory. 
8) The learners’ attention should be drawn to linguistic features of the input 
It is also important to note that the term ‘text’ is used to refer to 
either spoken or written discourse. The spoken texts are usually 
transcribed into a written version, and in most cases the audio files are not 
available (Tomlinson, 2011:36). Those will be explained below by a 
picture and some descriptions. 
 
126 
 
 
 
Picture of Grammar Discourse 
 
Cambridge Global English provides a grammar discourse. The 
discourse explain one of tense, that is present perfect simple, and also it is 
found a task of grammar. That discourse is found on page 15. This is 
evidence that the textbook provides learners’ attention to linguistic 
features of the input. So, It is proved that this unit match the criteria by 
Tomlinson’s theory. 
 
9) Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose 
Communicative interaction can provide opportunities for picking 
up language from the new input generated, as well as opportunities for 
learner output to become an informative source of input (Sharwood-Smith 
in Tomlinson, 2011:16). Ideally teaching materials should provide 
opportunities for such interaction in a variety of discourse modes ranging 
from planned to unplanned (Ellis in Tomlinson, 2011:16). Interaction can 
be achieved through, for example (Tomlinson, 2011:16): 
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a) Information or opinion gap activities which require learners to 
communicate with each other and/or the teacher in order to close the 
gap. 
Tomlinson (2011:16) submitted some example of this sub-
criteria such as: finding out what food and drink people would like at 
the class party. The pictures and description will be show below: 
 
Picture of Gap Activities Which Require Learners To Communicate 
 
Gap activities which require learners to communicate to the 
other presents in class survey. This discussion is related with speaking 
section on the same page. There are several question for students in 
getting an opportunities to use the target language to achieve 
communicative purpose, those question are: Which subject have you 
enjoyed most? Which subject have you enjoyed least? What have you 
done in science? What have you done in history? Have you have good 
marks in all subjects? Have you done any after school activities? 
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Which sports have you played? Has the headteacher spoken to you? 
Have you enjoyed this term so far? 
 
b) Post-listening and post-reading activities which require the learners to 
use information from the text to achieve a communicative purpose. 
Some example from Tomlinson such as: deciding what 
television programmes to watch, discussing who to vote for, writing a 
review of a book or film. It will be presented and explained below: 
 
Picture of Post-Reading 
 
Post-reading activities which require the learners to use 
information from the text to achieve a communicative purpose can be 
found on page 14. There are some questions provided in this task. 
Students should answer those questions by matching with the text 
provided. 
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Picture of Post-Listening 
 
Post-listening activities which require the learners to use 
information from the text to achieve a communicative purpose can be 
found on page 15. Student should answer those quiz provided that 
relates to the audio recorder on listening section. 
c) Creative writing and creative speaking activities such as writing a story 
or improvising a drama; 
Creative writing and speaking include in this sub-critera. It will 
be explained below: 
 
Picture of Creative Writing 
 
Creative writing presents on page 17 in writing section. The 
students are asked to make a description of their own family. 
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Picture of Creative Speaking 
 
Creative speaking can be found on page 17 in speaking section. 
The form of this task is aswer a questions in a quiz with a partner. The 
students have to find out the missing information. 
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d) Formal instruction given in the target language either on the language 
itself or on another subject. 
The next sub-criteria of this criteria is formal instruction. It will 
be explained on a pictire and description below: 
 
Picture of Formal Instruction 
 
Grammatical discourse, language skills provided on this unit 
can be included as formal instruction given in the target language 
either on the language itself or on another subject. It means that this 
unit fulfills this criteria. 
 
10) Material should take into account that the positive effects of instruction are 
usually delayed 
Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
instructed as well as informal acquisition (Tomlinson, 2011:16-17). 
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Picture of Gradual Process 
 
The main point of this criteria is gradual. In unit one the topic is 
meeting and greeting, unit two is personal identity, unit three is clothing 
and accessories, unit four is outdoor persuit, and unit five is transport 
system. It can be seen from unit one until unit five, the gradual term is 
presented in each topic of unit of this textbook. Unit one is greeting and 
meeting, it is the base material that is very easy for a students. Unit two 
has a topic personal identity that has higher level than unit one. Unit three 
is about clothing and accessories that the material discuss the nearest 
things of ours. Unit for is outdoor persuit also discuss about the nearest 
things of ours, but it is more difficult than unit three. And the last is unit 
five is about transport system which discuss about trasnportation in the 
world. 
The other evidence of gradual process is from the writing section 
of this unit. There are two tasks writing section, the first is on page 17. The 
first task is ‘read this description of family. Then answer the questions’. 
The second section is on page 19, the task is ‘write a profile of the oldest 
person in your family. Use celcia;s profile to help you. Check what you 
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have written. Make sure you have used apostrophes correctly’. It can be 
conclude that there is a gradual process of this textbook and it proved that 
it fulfill this creteria. 
 
11) Materials should take into account that learners differ in learning styles 
Different learners have different preferred learning styles. 
Tomlinson (2011:19) said, “learners can be helped to gain from learning 
styles other than their preferred style.” Additionally, The important point 
for materials developers is that they are aware of and cater for differences 
of preferred learning styles in their materials and that they do not assume 
that all learners can benefit from the same approaches as the ‘good 
language learner. 
Styles of learning which need to be catered for in language 
learning materials include (Tomlinson, 2011:19): 
 
a) Visual 
Tomlinson (Tomlinson, 2011:19) visual learning is “explained 
learners prefer to see the language written down”. So it will be 
explained below
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Picture of Visual Learning Style 
 
It is clear that textbook must present a visual learning style in a 
written down or it can be called a text. Cambridge Global English is 
english textbook. It comes from UK, it means that the content of this 
unit include visual learning style. As an example, the explanation 
about grammatical that provides in this unit use english. Thus, students 
who have a visual learning style must be able to learn with this unit of 
textbook. 
 
b) Auditory 
Tomlinson (Tomlinson, 2011:19) Auditory learning style is 
“learners prefer to hear the language”. It means that the textbook 
should provide a material that include listening section. It will be 
presented below: 
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Picture of Auditory Learning Style 
 
For student who has auditory learning style, it is clear that this 
unit of textbook present four skill of language, one of them is listening. 
This unit presents a listening section on class survey on page 15. 
Students are give a case then they should answer and response the 
question of listening section. 
 
c) Kinesthetic 
Tomlinson (Tomlinson, 2011:19) stated kinaesthetic is 
“learners prefer to do something physical, such as following 
instructions for a game”. It means that this unit should provide material 
that is contained physical activities. It will be explained below: 
 
Picture of Kinesthetic Learning Style 
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In a kinesthetic learning style, this textbook does not present in 
detail, but this unit of textbook present a group task, the students have 
a conversation with their pairs, the practice it in a teaching and 
learning process. 
 
d) Studial 
Tomlinson (Tomlinson, 2011:19) declared studial learning 
style as “learners like to pay conscious attention to the linguistic 
features of the language and want to be correct”. It will be discussed 
below: 
 
Picture of Studial Learning Style 
 
Studial learning style can be presented in grammatical 
discourse. Grammartical discourse is found on page 15. There are two 
materials og grammar that are discussed in  this unit, such as: present 
perfect for situation continuing up to now and apostrophos ‘s and ‘s. 
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e) Experiential 
Tomlinson (Tomlinson, 2011:19) explained experientaial as 
“learners like to use the language and are more  concerned with 
communication than with correctness”. It will be discussed below: 
 
Picture of Experiential 
 
For experiential learning style, students more focus on one of 
language skill, speaking. This units shows two section of speaking 
section, the first is on page 15 and the second is on page 17. The first 
section, students should have a pair then they should answer a question 
in ‘class survey’. Then, the second section, students should discuss and 
answer in a pair base on a direction of a quiz. 
 
f) Analytic 
Tomlinson (Tomlinson, 2011:19) stated analytic learning style 
as “learners prefer to focus on discrete bits of the language and to learn 
them one by one”. It will be discussed below: 
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Picture of Analytic Learning Style 
 
Analytic learning style is presented in vocabulary dicourse. 
Vocabulary can be found on page 17. 
 
g) Global 
Tomlinson (Tomlinson, 2011:19) said global learning style is 
“learners are happy to respond to whole chunks of  language at a time 
and to pick up from them whatever language they can”. It will be 
discussed below: 
 
Picture of Global Learning Style 
 
Global learning style can be drawn on speaking section. From 
the speaking section, students are able to pick up language from them 
whatever language they can. Speaking section in this unit an be found 
on page 15 and 17. It means that this unit fulfill this sub-criteria. 
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h) Dependent 
Tomlinson (Tomlinson, 2011:19) stated that dependent 
learning style as “learners prefer to learn from a teacher and from a 
book”. It will be discussed below: 
 
Picture of Dependent Learning Style 
 
For dependent learning style, students exactly can slearn from 
the teacher and from book because this textbook includes material of 
learning, thus students can learn from the teacher and also from the 
textbook. One of examples from dependent learning style is grammar 
discourse. Dependent learning style can be achieved through grammar 
discourse. it means that this unit fulfill this sub-criteria. 
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i) Independent 
Tomlinson (Tomlinson, 2011:19) stated that independent 
learning style as “learners are happy to learn from their own 
experience of the language and to use autonomous learning strategies”. 
It will be discussed below: 
\
Picture of Project 
 
Project is independent learning style, it can be found on page 
19. The project is about create a report for school magazine or website. 
There are some instructions and ways to do it. 
 
12) Material should take into account that learners differ in affective attitudes 
One obvious implication for the materials developer is ‘to diversify 
language instruction as much as possible based upon the variety of 
cognitive styles’ (Larsen-Freeman and Long in Tomlinson, 2011:19) and 
the variety of affective attitudes likely to be found amongst a typical class 
of learners. Ways of doing this include: 
 
a) Providing choices of different types of text 
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The picture and explanation below is the example of text-types 
on variety: 
 
Picture of Types-Text 
 
There are two types of text that are presented in this unit they 
are narrative text and descriptive text. narrative text and descriptive 
text can be found on page 14 and 20. 
 
 
b) Providing choices of different types of activities 
Types of activites that provide in this unit will be explained 
below: 
142 
 
 
 
Picture of Activities 
 
This unit presents many activities, such as: speaking section, 
listening section, reading section, writing section, vocabulary 
discourse, tasks, discussion, and project. 
 
c) Providing optional extras for the more positive and motivated learners 
Optional extras does not provide in this unit, because no one 
optional extras find in this unit, it means that this unit does not fulfill 
ths sub-criteria. 
 
d) Providing variety 
Tomlinson (2011:8) declare some example of varieties that 
occur on textbook such as: breaking up the monotony of a unit routine 
with an unexpected activity; using many different text-types taken 
from many different types of sources; using a number of different 
instructor voices on a CD. 
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(1) Unmonotone 
The picture and explanation below is the example of 
unmonotone on variety: 
Picture of Variaty 
 
This unit is not monotone, there are many variety activities 
such as: speaking section, listening section, reading, section, 
writing section, rammatical discourse, discussion, and project. This 
unit includes descriptive text and narative text. descriptive is on 
page 14 and narative text is on page 20. 
 
(2) Text-Type 
The picture and explanation below is the example of text-
types on variety: 
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Picture of Types-Text 
 
There are two types of text that are presented in this unit 
they are narrative text and descriptive text. narrative text and 
descriptive text can be found on page 14 and 20. 
 
e) Including units in which the value of learning English is a topic for 
discussion 
The picture below is the example and explanation of English as 
a discussion. This sub-criteria will be explained below: 
 
Picture of English is a topic for discussion 
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Unit of learning english as the topic for discussion provides in 
the last unit is unit 18. It can be found on page 142. The title of it is 
Using English. There are three topics that include in unit 18, they are: 
the theathre, performing a play, the story of Aladdin. It means that this 
textbook fulfill this sub-criteria. 
 
f) Including activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials 
Activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials will be 
explained beow: 
 
Picture of Narative Text 
 
Activity which involve the learners in discussing their attitudes 
and feelings about the course and the materials is provided on a 
discussion of some quizes in a graaammatical discourse. It can be 
found on page 15. 
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g) Researching and catering for the diverse interests of the identified  
target learners 
Researching and catering for the diverse interests of the 
identified  target learners does not include in this unit. Researcher does 
not find this sub-criteria in this unit, it means that this unit does not 
fulfill the sub-criteria. 
 
h) Being aware of the cultural sensitivities of the target learners 
This sub-criteria will be discuss in a description and picture 
below: 
 
Picture of Cultural Sensitivity 
 
Cultural sensitivity presents in this unit in a note with a title 
“did you knoow?”. It contains a habitually of UK about greetings. It 
can be found on page 8. 
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i) Giving general and specific advice in the teacher’s book on how to 
respond to negative learners 
Larsen-Freeman and Long (in Tomlinson, 2011:19) gave an 
example of this sub-criteria such “not forcing reluctant individuals  to 
take part in group work”.  This unit does not fulfill this sub-criteria, 
because the criteria is not found on this unit. it means that this unit 
does not fulfill this sub-criteria. 
 
13) Material should permit a silent period at the beginning of instruction 
The silent period is used to facilitate the development of an 
effective internalized grammar and other language elements. It can help 
students to achieve proficiency. In addition, silent period is to introduce 
new language points through activities which initially require 
comprehension before production. 
 
Picture of Vocabulary Discourse 
 
Cambridge Global English in unit two presents task about 
Vocabulary. It makes students gain new knowledge of vocabulary. It 
shows that the textbook help students to achieve proficiency. Furthermore, 
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the textbook also provides reading in some activities and continued 
listening, speaking and writing. It shows that Cambridge Global English 
provides comprehension skill first before production skill. Therefore, 
Cambridge Global English fulfills this criteria. 
 
14) aterial should maximize learning potential with stimulates both right and 
left brain activities 
Right and left brain have their own functions in human life. Right 
brain is fuctioned as spatial ability such as music, creativity, art, and 
shape. Meanwhile, left brain is functioned as logic thinking, language and 
mathematics. Cambridge Global English provides a lot of activities which 
stimulates left brain. The activities which stimulate left brain are 
vocabulary builder, pronunciation practice, and grammar review. In the 
other side, Cambridge Global English does not provide activity which 
stimulate right brain. Therefore, the unit of this textbook does not fulfill 
this criteria. 
 
15) Materials should not rely too much on controlled practice 
Ellis, who says that ‘controlled practice appears to have little long 
term effect on the accuracy with which new structures are performed’ 
(Ellis 1990: 192) and ‘has little effect on fluency’ (Ellis and Rathbone 
1987). Controlled practice is a stage in a lesson where learner practices 
new language in a limited form. Meanwhile, free practice means that 
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learner produces language using the target content freely. Controlled 
activities allow students to solely focus on the new structure. 
 
Picture of Controlled Practice 
 
Controlled practice can be found on page 17 in vocabulary 
discourse. vocabubulary is grouped in controlled practice because the 
words have been provided, then students cannot use new language. 
Howover, there are many activities of this unit that is not grouped in 
controlled practice activity such as: creative speaking, creative writing, 
etc. It means that this unit fulfills this criteria of Tomlinson. 
 
16) Material should provide for outcome fedback 
Feedback that is focused first on the effectiveness of the outcome 
rather than just on the accuracy of the output can lead to output becoming 
a profitable source of input. It can be conclude, if the language that the 
learner produces is evaluated in relation to the purpose for which it is used, 
that language can become a powerful and informative source of 
information about language use Tomlinson (2011:23) 
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Picture of Review of Unit 1-2 
 
This textbook has a review in even number, it means that in 
Cambridge Global English can be found some review in unit 2, 4, 6, 8, 10, 
12, 14, and 16. On this unit, researcher found review of unit 1-2. The 
content of this unit consists of tasks that test student as review of unit 1-2. 
Then, on unit 4, it can be found review of unit 3-4, review of unit 5-6 in 
unit 6, review of unit 7-8 in unit 8, review of unit 9-10 on unit 10, review 
of unit 11-12 on unit 12, review of unit 13-14 on unit 14 and also review 
of unit 15-16 on unit 16. It means that there is not a review on uneven 
number, but it is clear that there are reviews of all chapter in only even 
number of each units. It is proved that this unit match this criteria. 
 
c. Unit 3 
1) Materials should achieve impact 
There are five criterias point of this unit, they are: novelty, variety, 
attractive presentation, appealing content, achievable challenge Tomlinson 
(2011:8). In this criteria will be presented in a picture and explained 
below: 
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a) Novelty 
One of the sub-criterias by Tomlinson theory in this criteri 
(Materials should achieve impact) is novelty. Some examples that are 
submitted by Tomlinson such as: nusual topics, illustrations and 
activities. The pictures below show novelty of unusual topic, 
illustration, and activities. Those will be explained below: 
 
1. Unusual Topic 
The picture and explanation below is the example of 
unusual topic on novelty: 
 
Novelty of Unusual Topic 
 
Unit three has unusual topic. The title is Clothing and 
accessories, and the sub-topic is: clothing and fashion, the clothes 
and accessories of the ancient egyptians, an advert for an 
accrssory. This unit discuss about the clothes as a thing around us 
that is covered by egyptian. This unit is completed with picture as 
an illustration to interest and make student easy in understanding 
some activities. 
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2. Illustration 
The picture and explanation below is the example of 
illustration on novelty: 
 
Picture of Illustration 
 
Illustration of this unit is drawn as picture of event, picture 
of things. Illustration can be found on page 14, 16, . 
 
3. Activities 
The picture and explanation below is the example of 
activities on novelty: 
 
Picture of Activities 
153 
 
 
 
 
This unit fulfills the variaty term, it can be seen from some 
aspects such as: the variety of activities, variety type text, and 
variety illustration. This unit provides four skills of language 
(reading, speaking, listening and writing) and also vocabulary 
discourse. From those skills there are many activities which is 
presented like reading description of a text, ask and answer a 
question in speaking skill, write a paragraph, listening a description 
of a picture. Furthermore, picture and table as an illustration that is 
presented in this unit, it can be found on page 24, 25, 26, 27 and 
28. 
 
b) Variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
(1) Unmonotone 
The picture and explanation below is the example of 
unmonotone on variety: 
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Picture of Unmonotone 
 
There are many variety of activity presents on this unit. 
Those activities such as: listening, reading, writing and speaking 
section, project, and vocabulary discourse. It can depict 
unmonotone of this unit. it means that this unit fulfill this sub-
criteria. 
 
(2) Different Instructor Voices 
Different instructor voices will be explained by the picture 
and description below: 
 
Picture of Different Instructor Voices 
 
Different Instructor Voices can be found on two section. 
First section is on page 27. It is about some quizes that include on 
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listening secction. The second section is on page 28. The students 
should listen to the adverts (audio) and match the discription of 
some picture provided. 
 
c) Attractive Presentation 
The third sub-criteria of Materials should achieve impact is 
attractive presentation. Tomlinson (2011:8) gave several examples of it 
such as: use of attractive colours; lots of white space; use of 
photographs. Those will be explain below: 
 
Picture of Attractive Presentation 
 
This unit is attractive, all pictures are coloured well with 
interesting and colourful. This unit also provides white space and 
many pictures. The topic of this unit is unusual. Moreover, there are 
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some notes that is contained general knowledge, it can be found on 
page 24, 25 and 26. 
 
d) Appealing Content 
Tomlinson (2011:8) gives some example of criteria of 
appealing content such as: topics of interest to the target learners; 
topics which offer the possibility of learning something new; engaging 
stories; universal themes; local references. It will be explained below: 
 
Picture of Appealing Content 
 
This unit has many appealing content. This unit provides 
illustrations such as table, picture, form, etc. There are many quiz as 
question that include on four language skill. Activities provided are 
variety, and also, this unit include some extra information such as: did 
you know? and language tip. Those are the extra informations that 
contain general information and/or material, so students are able to get 
information more from them. Those can be found on page 24, and 27. 
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e) Achievable Challenge 
Achievable challenge is the last sub-criteri of this criteria. One 
of the example by Tomlinson (2011:8) such as: tasks which challenge 
the learners to think. The explanation will be showed in a pictures and 
description below: 
 
Picture of Achievable Challenge 
 
This unit provide many tasks which challenge the students to 
think, it can be found on page 24, 25, 26, 27, 28 and 29. Those tasks 
include writing, speaking, reading, listening and vocabulary. It is 
proved that this unit match this criteria. 
 
2) Materials should help learners to feel at ease 
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Tomlinson (2011:9) explained few ways in material that can help 
learners to feel at ease in a number of ways. This criteria include three 
points, they are: feel more comfortable with written materials with lots of 
white space than they do with materials in which lots of different activities 
are crammed together on the same page, are more at ease with texts and 
illustrations that they can relate to their own culture than they are with 
those which appear to them to be culturally alien, are more relaxed with 
materials which are obviously trying to help them to learn than they are 
with materials which are always testing them. 
 
a) Feel more comfortable with written materials with lots of white space 
Students will feel more comfortable with lot of white space so 
than they do with materials in which lots of different activities are 
crammed together on the same page. It will be explained in the picture 
and description below: 
 
Picture of Written materials with lots of white space 
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The picture shows a written material with a lot of white space. 
It can be found on page 25, 28.  
 
b) Are more at ease with texts and illustrations 
Are more at ease with texts and illustrations that they can relate 
to their own culture than they are with those which appear to them to 
be culturally alien. An illustration and the description will be explained 
below: 
 
Picture of Illustrations 
 
The picture as an illustration that draws a culture, so the 
students will be able to relate their own culture than they are with 
those which appear to them to be culturally alien. 
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c) Are more relaxed with materials which are obviously trying to help 
them to learn than they are with materials which are always testing 
them. 
Materials which are obviously trying to help student will be 
explained below: 
Picture of Testing material 
 
The pictures beside also shows several materials and tasks 
which is trying student to help them to learn more. Task can be found 
on page 24, 25, 26, 27, 28 and 29. The picture is a evident that this 
book include an illustration whose student can connect to the real life. 
However, this unit fulfills the criteria. 
 
3) Materials should help learners to develop confidence 
Tomlinson (2011:9) declared, “I prefer to attempt to build 
confidence through activities which try to ‘push’ learners slightly beyond 
their existing proficiency by engaging them in tasks which are stimulating, 
which are problematic, but which are achievable too.” he added that the 
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ways can also help if the activities encourage learners to use and to 
develop their existing extra-linguistic skills, such as those which involve 
being imaginative, being creative or being analytical. 
 
Picture of Stimulating, Problematic, Achievable 
 
This unit provide task which is stimulating students, problematic, 
achievable tasks are provide on page 25, 26, 27, 28, and 29. For the 
example, on the picture beside one of the task is about vocabulary. 
Students are asked to fulfill a question (fill in the blank) by using a words 
which have been provided on the text. However, this unit fulfills this 
criteria. 
 
4) What is being taught should be received by learners as relevant and useful 
(Tomlinson, 2011:11) said that, “Perception of relevance and 
utility can also be achieved by relating teaching points to interesting and 
challenging classroom tasks and by presenting them in ways which could 
facilitate the achievement of the task outcomes desired by the learners.” 
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Picture of Relevant and useful material 
 
Cambridge Global English is relaevant and useful for students. It 
can be seen from materials, tasks, and others. From the main topic of this 
unit is clothing and accesories, then the sub-topic are: clothing and 
fashion, the clothes and accessories of the ancient egyptians, an advert for 
an accessory. Although the topics are unusual, the actuallly this unit 
discuss a material of phrasal verbs, present passive, including modals with 
passive which is covered include those topic. This unit is relevant and 
useful for real life, it can be seen from the four language skill that is 
presented. All aspects of language skill is presented on this unit, and also 
the topic is related with a real life. So, this unit fulfill the criteria. 
 
5) Material should require and facilitate learner self-investment 
(Rutherford and Sharwood Smith in Tomlinson, 2011:12) assert 
that “the role of the classroom and of teaching materials is to aid the 
learner to make efficient use of the resources in order to facilitate self 
discovery.” Tomlinson, (2011:12) added, “Materials can help them to 
achieve this by providing them with choices of focus and activity, by 
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giving them topic control and by engaging them in learner centred 
discovery activities.” 
 
a) Choices Focus and Activities 
The picture and explanation below is the example of choices 
focus and activity of this unit: 
 
Picture of Focus Activities 
 
The title of this unit is clothing and accessories with the topic 
clothing and fashion, the clothes and accessories of the ancient 
egyptians, an advert for an accessory. The use of English are phrasal 
verbs, present passive, including modals with passive which is covered 
include those topic. Those title, topics, and use of english draw that 
this unit facilitate students self-investment. Then, in this unit is also 
discussed many tasks that relate with real life and include of four 
language skills. It is proved that this unit match this criteria. 
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b) Learner Centered 
The picture and explanation below is the example of student 
centered of this unit: 
 
Picture of Students Centered 
 
Students centered can be achieved from a project activities. The 
activity is presented on page 29 students are asked to present a product 
of project that is done by student’s group. 
 
6) Learner must be ready to acquire the points being taught 
(Pienemann in Tomlinson, 2011:13) claims that, “instruction can 
facilitate natural language acquisition processes if it coincides with learner 
readiness, and can lead to increased speed and frequency of rule 
application and to application of rules in a wider range of linguistic 
contexts. He also claimed that premature instruction can be harmful 
because it can lead to the production of erroneous forms, to substitution by 
less complex forms and to avoidance. 
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Picture of Instruction 
 
All task and activities are presented with instructions. Instruction 
can be found in all pages of this unit, they are: 24, 25, 26, 27, 28, 29. For 
an example of instruction on picture beside (page 25). On this pictures 
shows an instruction about an activities of presenting a project to the 
teacher. “you are going to present this product to your teacher,. Use the 
product infrmation to make note for your presentation under the following 
heading”. So this unit fulfill the criteria. 
 
7) Materials should expose the learners to language in authentic use 
Materials can provide exposure to authentic input through the 
advice they give, the instructions for their activities and the spoken and 
written texts they include. Tomlinson (2011:14) stated, “They can also 
stimulate exposure to authentic input through the activities they suggest 
(e.g. interviewing the teacher, doing a project in the local community, 
listening to the radio, etc).” In order to facilitate acquisition, the input must 
be comprehensible (i.e. understandable enough to achieve the purpose for 
responding to it). 
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Picture of Project 
 
Cambrdge Global English in unit three present a project on page 
28 to 29. This project is ‘presentation project’ in a group. There are several 
steps or instruction provide in this project and some suggestions to make 
easier for students. Howover, this unit fulfill the criteria. 
 
8) The learners’ attention should be drawn to linguistic features of the input 
It is also important to note that the term ‘text’ is used to refer to 
either spoken or written discourse. The spoken texts are usually 
transcribed into a written version, and in most cases the audio files are not 
available (Tomlinson, 2011:36). 
 
Picture of Grammar Discourse 
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Cambridge Global English provides some tasks which have 
Grammar Review. This discourse is evidence that the textbook provides 
learners’ attention to linguistic features of the input. 
 
9) Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose 
Communicative interaction can provide opportunities for picking 
up language from the new input generated, as well as opportunities for 
learner output to become an informative source of input (Sharwood-Smith 
in Tomlinson, 2011:16). Ideally teaching materials should provide 
opportunities for such interaction in a variety of discourse modes ranging 
from planned to unplanned (Ellis in Tomlinson, 2011:16). Interaction can 
be achieved through, for example (Tomlinson, 2011:16):  
 
a) Information or opinion gap activities which require learners to 
communicate with each other and/or the teacher in order to close the 
gap 
Tomlinson (2011:16) submitted some example of this sub-
criteria such as: finding out what food and drink people would like at 
the class party. The pictures and description will be show below: 
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Picture of Discussion 
 
Cambridge Global English presents several activities which is 
included in four language skills, such as: dialog in speaking, project in 
a writing, listen a description of text in listening, and read a description 
of text in reading. In speaking section, there are some activities that is 
done in pairs or dialog. Those are on page 25, 26, 27, 28. Additionaly, 
speaking section fulfill the criteria of first point. 
 
b) Post-listening and post-reading activities which require the learners to 
use information from the text to achieve a communicative purpose 
Some example from Tomlinson such as: deciding what 
television programmes to watch, discussing who to vote for, writing a 
review of a book or film. It will be presented and explained below: 
 
Picture of Discussion 
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Some discussions are found on page 24, 25, and 26. The 
discussion is from a text. Then, the students have a discussion about 
the text. Furthermore, creative writing is found on q project page 29. 
Formal instruction is also found in all pages of this unit (24, 25, 26, 27, 
28). However, this unit fulfill the criteria. 
Post-listening and post-reading activities which require the 
learners to use information from the text to achieve a communicative 
purpose is provided in a discussion. It is found on page 26. The 
discussion is about what do you know about the ancient 
egyptians?what clothes did they wear?what kind of accesories did they 
have?read the text and find out. 
In the next of the discussion above, there are some 5 quiz that 
should be done by the students. The students have to work in pairs, 
then ask and answer the questions. It can be seen on picture below. 
 
Picture of Quiz 
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c) Creative writing and creative speaking activities such as writing a story 
or improvising a drama 
Creative writing and speaking include in this sub-critera, so it 
will be explained below: 
 
Picture of Creative Writing and Speaking 
 
Creative writing and speaking can be found on page 25. The 
activities is about clothes and fashion. Student are asked to write a 
paragraph gibing their views on clothes and fashions. 
 
d) Formal instruction given in the target language either on the language 
itself or on another subject 
The next sub-criteria of this criteria is formal instruction. It will 
be explained on a pictire and description below: 
 
171 
 
 
 
Picture of Grammatical Discourse 
 
Grammatical discourse, language skills provided on this unit 
can be included as formal instruction given in the target language 
either on the language itself or on another subject. It means that this 
unit fulfills this criteria. 
 
10) Material should take into account that the positive effects of instruction are 
usually delayed 
Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
instructed as well as informal acquisition (Tomlinson, 2011:17). 
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Picture of Gradual Material 
 
Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
instructed as well as informal acquisition. Acquisition results from the 
gradual and dynamic process of internal generalisation rather than from 
instant adjustments to the learner’s internal grammar (Tomlinson, 2011:9). 
Researcher found a gradual in the activities of this unit. First 
activities on first sub-topic: (1) Read the description of six iitem of topic, 
(2) Find the words for the item in the picture. (3) Read what amani and 
Will say about clothes and fashions, (4) Answer the question of text, (5) 
Use the words in the box to complete the phrasal verbs in the following 
question. 
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The second activities on second sub-topic: (1) What do you know 
about the ancient egyptians?, what clothes did they wear?what kind of 
accessories did they have?read the text and fiind it, (2) Find the folowing 
in the text, (3) Are these sentences true or false?, (4) Work in pairs. Ask 
and answer the questions. (5) Complete a sentence. (6) Complete the 
sentence using the present passive. (7) With a partner, try this quiz. 
The third activities on third sub-topic: (1) These advert describe 
three of the item above. Which are the item? (2) Listen the advert and 
match the description to the picture. (3) With a partner, ask and answer 
about each item (4) Work in a small groups. Look at the picture. Why do 
you think this is the most useful accessory you will ever buy?read and find 
out. (5) In your opinion, what are the besrt thing about this product?how 
would you use it? (6) You are going to present your product to your 
teacher. (7) Decide who is going to present each aspect of this product?. 
From the activities above, it can be conclude that from the first activity to 
third activity, there is a gradual means from the simple activity go up to 
the higher activity.  
The main point of this criteria is gradual. In unit one the topic is 
meeting and greeting, unit two is personal identity, unit three is clothing 
and accessories, unit four is outdoor persuit, and unit five is transport 
system. It can be seen from unit one until unit five, the gradual term is 
presented in each topic of unit of this textbook. Unit one is greeting and 
meeting, it is the base material that is very easy for a students. Unit two 
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has a topic personal identity that has higher level than unit one. Unit three 
is about clothing and accessories that the material discuss the nearest 
things of ours. Unit for is outdoor persuit also discuss about the nearest 
things of ours, but it is more difficult than unit three. And the last is unit 
five is about transport system which discuss about trasnportation in the 
world. It can be conclude that there is a gradual of this textbook and it is 
proved that it fulfill thia creteria. 
 
11) Materials should take into account that learners differ in learning styles 
Styles of learning which need to be catered for in language-
learning materials include (Tomlinson, 2011:19): 
 
a) Visual 
Tomlinson (Tomlinson, 2011:19) visual learning is “explained 
learners prefer to see the language written down”. So it will be 
explained below: 
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Picture of Visual Leraning Style 
It’s clear thet this textbook provides language written down, it 
can be seen in many pages because this textbook is full of languge 
written down. This unit is also presented some Pictures and tables as 
illustration provide for visual learning style. 
 
b) Auditory 
Tomlinson (Tomlinson, 2011:19) Auditory learning style is 
“learners prefer to hear the language”. It means that the textbook 
should provide a material that include listening section. It will be 
presented below: 
 
Picture of Auditory Learning Style 
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One of the language skill presented in this unit is listening. 
Auditory learning style can be achieved on listening section of this 
unit. it can be found on page 28. 
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c) Kinaesthetic 
Tomlinson (2011:19) declared kinesthetic learning style as 
“learners prefer to do something physical, such as following 
instructions for a game”. 
Kinaesthetic learning style cannot be found on this unit. No 
game or instruction find in this unit, it means that this unit does not 
fulfill this criteria. 
 
d) Studial 
Tomlinson (2011:19) declared studial learning style as 
“learners like to pay conscious attention to the linguistic features of the 
language and want to be correct”. It will be discussed below: 
 
Picture of Studial Learning Style 
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For studial learning study, grammatical discourse and 
discussion of a text is appropriate. For experiental learning style, free 
speaking or discussion in speaking section is provided. 
 
e) Experiential 
Tomlinson (Tomlinson, 2011:19) explained experientaial as 
“learners like to use the language and are more  concerned with 
communication than with correctness”. It will be discussed below: 
 
Picture of Creative Writing And Speaking 
 
Experiental learning style can be seen on creative speaking and 
writing. It can be found on page 25.  
 
f) Analytic 
Tomlinson (Tomlinson, 2011:19) stated analytic learning style 
as “learners prefer to focus on discrete bits of the language and to learn 
them one by one”. It will be discussed below: 
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Picture of Analytic Learning Style 
 
Analytic learning style is clear in this unit, because activities 
that focus on discrete bits of the language and to learn them one by one 
can be found on many pages. One of the avidence is on page 25 in 
grammar discourse. It is about an explanation and question of phrasal 
verb. 
 
g) Global 
Tomlinson (Tomlinson, 2011:19) said global learning style is 
“learners are happy to respond to whole chunks of  language at a time 
and to pick up from them whatever language they can”. 
 
Picture of Global Learning Style 
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Global learning style can be drawn on speaking and writing 
section. From those activities, student are able to pick up and respond 
the target language whatever they can. It means that this unit fulfill this 
sub-criteria. 
 
h) Dependent 
Tomlinson (Tomlinson, 2011:19) stated that dependent 
learning style as “learners prefer to learn from a teacher and from a 
book”. It will discuss below: 
 
Picture Dependent Laerning Style 
 
For a dependent learning style, there are many things that can 
be found on grammatical discourse. From the grammatical discourse 
students are able to learn it throught the textbook and also from the 
teacher’s explanation about the material. 
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i) Independent 
Tomlinson (Tomlinson, 2011:19) stated that independent 
learning style as “learners are happy to learn from their own 
experience of the language and to use autonomous learning strategies”. 
 
Picture of Project 
 
For independent learning style, activity which have a 
opportunity to learn from their own experience is presentation project 
on page 29, it may improve a knowledge through an experience. So, 
this is clear that this unit fulfill this criteria. 
 
12) Material should take into account that learners differ in affective attitudes 
One obvious implication for the materials developer is ‘to diversify 
language instruction as much as possible based upon the variety of 
cognitive styles’ (Larsen-Freeman and Long in Tomlinson, 2011:19) and 
the variety of affective attitudes likely to be found amongst a typical class 
of learners. Ways of doing this include: 
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a) Providing choices of different types of text 
This unit does not  provide types of text.  There are three text 
includes on this unit, but all the text is descriptive text. The text is 
presented on page 24, 25 and 26. The first text is about six items of 
clothing, the second text is about cloth and fashion, and the last is 
about cloth of ancient egyptians.  
 
b) Providing choices of different types of activities 
Different types of text on this unit will be discussed in a picture 
and description below: 
 
Picture of Variety Types of Activities 
 
Variety of activity presents on this unit. Those activities such 
as: listening, reading, writing and speaking section, project, and 
vocabulary discourse. Additionally, the task such as: discussion of a 
text, make a presentation project, listening a description and answer it, 
etc. 
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c) Providing optional extras for the more positive and motivated learners 
This unit does not provides this sub-criteria. Researcher does 
not find this sub-criteria in this unit, it means that this unit does not 
fulfill this sub-criteria. 
 
d) Providing variety 
Providing variety will be explained by using picture and 
description below: 
 
Picture of Variety 
 
Variety provides in this unit such as: project, grammar, 
vocabulary, speaking, reading, writing, and speaking section. Variaty 
of attractive presentation is also presented in this unit. It is provided 
from the illustration presented. The illustration presented such as: 
picture, table, and photograph. The illustration is colourful so it will 
make more attractive. 
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e) Including units in which the value of learning English is a topic for 
discussion 
The picture below is the example and explanation of Englsh as 
a discussion. This sub-criteria will be explained below: 
 
Picture of English is a topic for discussion 
 
Unit of learning english as the topic for discussion provides in 
the last unit is unit 18. It can be found on page 142. The title of it is 
Using English. There are three topics that include in unit 18, they are: 
the theathre, performing a play, the story of Aladdin. It means that this 
textbook fulfill this sub-criteria. 
 
f) Including activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials 
Activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials will be 
explained beow: 
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Picture of Discussion 
 
Activity which involve the learners in discussing their attitudes 
and feelings about the course and the materials is provided on a 
discussion of adverts and include a quiz. It can be found on page 28. 
 
g) Researching and catering for the diverse interests of the identified  
target learners 
Researching and catering for the diverse interests of the 
identified  target learners does not include in this unit. Researcher does 
not find this sub-criteria in this unit, it means that this unit does not 
fulfill the sub-criteria. 
 
h) Being aware of the cultural sensitivities of the target learners 
This sub-criteria will be discuss in a description and picture 
below: 
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Picture of Cultural Sensitivity 
 
Cultural sensitivity presents in this unit in a note with a title 
“did you knoow?”. It contains an explanation of sanskirt in some 
world, one of them is English. 
 
i) Giving general and specific advice in the teacher’s book on how to 
respond to negative learners (e.g. not forcing reluctant individuals  to 
take part in group work). 
This sub-criteria does not provide in this unit. this sub-criteria 
is not found on this unit, it means that this unit does not fulfill this 
criteria. 
 
13) Material should permit a silent period at the beginning of instruction 
Tomlinson (2011:20) stated “This silent period can facilitate the 
development of an effective internalised grammar which can help learners 
to achieve proficiency when they eventually start to speak in the L2”. 
Silent period as grammar will be discussed below: 
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Picture of Vocabulary Discourse 
 
The silent period is used to facilitate the development of an 
effective internalized grammar and other language elements. It can help 
students to achieve proficiency. In addition, silent period is to introduce 
new language points through activities which initially require 
comprehension before production. Cambridge Global English in unit three 
presents task about Vocabulary on page 27. It makes students gain new 
knowledge of words.  
It shows that the textbook help students to achieve proficiency. 
Furthermore, the textbook also provides reading in some activities and 
continued listening, speaking and writing. It shows that Cambridge Global 
English provides comprehension skill first before production skill. 
Therefore, Cambridge Global English fulfills this criterion. 
 
14) Material should maximize learning potential with stimulates both right and 
left brain activities 
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Right and left brain have their own functions in human life. Right 
brain is fuctioned as spatial ability such as music, creativity, art, and 
shape. Meanwhile, left brain is functioned as logic thinking, language and 
mathematics. Cambridge Global English provides a lot of activities which 
stimulates left brain. The activities which stimulate left brain are 
vocabulary builder, pronunciation practice, and grammar review. In the 
other side, this unit does not provide activity which stimulate right brain. 
Therefore, the unit of this textbook does not fulfill this criteria. 
 
15) Materials should not rely too much on controlled practice 
Ellis, who says that ‘controlled practice appears to have little long 
term effect on the accuracy with which new structures are performed’ 
(Ellis 1990: 192) and ‘has little effect on fluency’ (Ellis and Rathbone 
1987). 
 
 
Picture of Uncontrolled Practice 
 
On this unit, controlled practice can be found in two sections, they 
are: vocabulary discourse and a task on grammatical discourse. 
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Vocabulary discourse can be found on page 27 and grammatical discourse 
can be found on page 25. Although this unit provide controlled practice, 
but this unit also provide uncontrolled practice such as: presentation 
project, creative speaking and writing. It means that this unit fulfill on this 
criteria. 
 
16) Material should provide for outcome fedback 
Feedback which is focused first on the effectiveness of the 
outcome rather than just on the accuracy of the output can lead to output 
becom- ing a profitable source of input. Or in other words, if the language 
that the learner produces is evaluated in relation to the purpose for which it 
is used, that language can become a powerful and informative source of 
information about language use (Tomlinson, 2011:23). 
 
Picture of Unit Review 
 
The review or evaluation for unit 3 provides on page 38. The 
review is grouped in the same page with unit three and four. The actually 
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all unit provides review as an evaluation, moreover they present after to 
even number unit. It means that review of unit one and two is in unit 2. 
Review of unit three and four is on unit three. Review of unit five and six 
is in unit 6. Review of unit seven and eight is in unit eight. Review of unit 
nine and ten is in unit ten. Review of unit eleven and twelve is in unit 
twelve. Review of unit thirteen and fourteen is in unit fourteen. Review of 
unit fifteen and sixteen is in unit sixteen, and review of unit seventeen and 
eighteen is in unit eighteen. It is proved that this unit match this criteria. 
 
d. Unit 4 
1) Materials should achieve impact 
There five criterias point of this unit, they are: novelty, variety, 
attractive presentation, appealing content, achievable challenge Tomlinson 
(2011:8). In this criteria will be presented in a picture and explained 
below: 
 
a) Novelty 
One of the sub-criterias by Tomlinson theory in this criteri 
(Materials should achieve impact) is novelty. Some examples that are 
submitted by Tomlinson such as: Unusual topics, illustrations and 
activities. The pictures below show novelty of unusual topic, 
illustration, and activities. Those will be explained below: 
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(1) Unusual Topic 
The picture and explanation below is the example of 
unusual topic on novelty: 
Picture of Unusual Topic 
 
Unit 4 of thiis book has unusual topic. The title of this unit 
is outdoor persuit and the topics are outdoor sports and activities 
in New Zealand, activity holidays, school trips. From the topics 
above, it is clear that this unit provides unusual topic. It means that 
this unit fulfills this sub-criiteria. 
 
(2) Illustration 
The picture and explanation below is the example of 
illustration on novelty: 
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Picture of Illustration 
Illustrations in this unit present as pictures, table, draft. 
There are many activities which are equipped with illustration. The 
illustration provides in many pages, they are page 30, 32, 33, 34, 
35, 36, 37. One of the evidence is on page 34 (see picture above). 
The illustrtion include on planning a school trip topic. However, 
this unit fulfills this sub-criteria. 
 
(3) Activities 
The picture and explanation below is the example of 
activities on novelty: 
 
Picture of Activities 
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There are many activities presented in this unit. The 
activities include on reading, speaking, listening, writing, 
grammatical discourse and vocabulary.  
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b) Variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
(1) Unmonotone 
The picture and explanation below is the example of 
unmonotone on variety: 
 
Picture of Unmonotone 
 
This unit has three topics, they are: outdoor sport and 
activities in New Zealand, activity holidays and school trip. 
Unmonotone is presented in activities of each topic. In topic 
outdoor sport and activities in New Zealand presents activities 
such as: reading a text, listening a description, quiz, vocabulary, 
speaking with partner. In the topic activity holiday presents 
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activities such as: reading of a text, quiz, listening a description 
and task, and speaking with a partner about planing. In the topic 
school ttrip, the activities such as: Vocabulary, quiz, listening of a 
description, quiz of listening, writing grammar discourse, and 
project. Those activities proves that this unit fulfill this sub-crteria 
that this unit is not monotone.  
 
(2) Different Instructor Voices 
Different instructor voices will be explained by a picture 
and description below: 
 
Picture of Different Instructor Voices 
 
There are three listeniing sections in this unit. Those can be 
found on three pages, first is on page 31, students are asked to 
listen about Alana telling her Mum about New Zealand. What is 
Alana attitude to outdoor persuit and what does her mum think 
about them?. The second section is some quizes about a text. The 
third, students are asked to answer some question a conversation in 
a recorder. 
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c) Attractive presentation 
The third sub-criteria of Materials should achieve impact is 
attractive presentation. Tomlinson give several examples of it such as: 
use of attractive colours; lots of white space; use of photographs. 
Those will be explain below: 
 
Picture of Attractive Presentation 
 
There are many attractive presentations presented in this unit 
such as: attractive colour, use of photograph, and lot of white space. 
Attractive colour presents on all pages of this unit. a lot of white 
spacce presents on many pages on this unit. Photograph s are presented 
on many pages as illustration. The photographs can be found on page 
30, 32, 33, 34, 36 and 37. It means that this unit fulfills this sub 
criteria. 
 
d) Appealing content 
Tomlinson gives some example of criteria of appealing content 
such as: topics of interest to the target learners; topics which offer the 
197 
 
 
 
possibility of learning something new; engaging stories; universal 
themes; local references. It will be explained below: 
 
Picture of Appealing Content 
 
Topics of interest to the target learners are presented on this 
unit. there are three topics, they are: outdoor sport and activities in 
New Zealand, activity holidays and school trip. It is clear that from the 
topics, students will learn something new, as an example, students can 
learn something new from the note that can be found on page 30. It is 
include in topic outdoor sport and activities in New Zealand. The note 
discusses about the story of New Zealand’s story. The discussion of 
each topics are general. It means that this unit fulfills this sub-criteria. 
 
e) Achievable challenge 
Achievable challenge is the last sub-criteri of this criteria. One 
of the example by tomlinson such as: tasks which challenge the 
learners to think. The explanation will be showed in a pictures and 
description below: 
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Picture of Achievable Challenge 
 
One of the example a task is challenge and learner think is on 
page 32 in reading section. In this task students should read a text and 
answer some questions about the text. This is provided that this unit 
fulfill this criteria. 
 
2) aterials should help learners to feel at ease 
Tomlinson (2011:9) explained few ways in material that can help 
learners to feel at ease in a number of ways. This criteria include three 
points, they are: feel more comfortable with written materials with lots of 
white space than they do with materials in which lots of different activities 
are crammed together on the same page, are more at ease with texts and 
illustrations that they can relate to their own culture than they are with 
those which appear to them to be culturally alien, are more relaxed with 
materials which are obviously trying to help them to learn than they are 
with materials which are always testing them. 
199 
 
 
 
 
a) Feel more comfortable with written materials with lots of white space 
Students will feel more comfortable with lot of white space so 
than they do with materials in which lots of different activities are 
crammed together on the same page. It will be explained in the picture 
and description below: 
 
Picture of  White Space 
 
Lot of white space presents in this unit. One of the example can 
be seen on page 34 (see picture of white space). Lot of white space 
may help students to do materials in which lots of different activities 
are crammed together on the same page. The picture above as an 
example of this criteria. The picture shows that this unit provide a lot 
of white space to do material in same page. White space does not only 
present on that page (34), but it alsoo presents on page 31, 32, 33, 34, 
35, 36, 37. It means that this unit fulfills this sub-criteria. 
b) Are more at ease with texts and illustrations 
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Are more at ease with texts and illustrations that they can relate 
to their own culture than they are with those which appear to them to 
be culturally alien. An illustration and the description will be explained 
below: 
 
Picture of Text and Illustration 
 
Culturally alien can be drawn in this picture. From the 
explanation ion the picture above, it discusses about adventure place 
in New Zealand. It means that this picture and the text can stimulates 
students to their own country. 
 
c) Are more relaxed with materials which are obviously trying to help 
them to learn than they are with materials which are always testing 
them. 
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Materials which are obviously trying to help student will be 
explained below: 
 
Picture of Testing Material 
 
Illustration is presented on many pages, they are: 30, 32, 33, 
34, 36, 37. The illustrations are made in picture, table, and letter fom. 
There are many materials which are always testing students. As an 
example, one of them is found on page 34 (see picture above). There 
are some questions in vocabulary section, students must complete a 
sentence by using a words provided. However, this unit fulfill this 
criteria. 
 
3) Materials should help learners to develop confidence 
Tomlinson (2011:9) declared, “I prefer to attempt to build 
confidence through activities which try to ‘push’ learners slightly beyond 
their existing proficiency by engaging them in tasks which are stimulating, 
which are problematic, but which are achievable too.” he added that the 
ways can also help if the activities encourage learners to use and to 
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develop their existing extra-linguistic skills, such as those which involve 
being imaginative, being creative or being analytical. 
 
Picture of Develop Confidence 
 
The example of stimulating, problematic, achievable of this unit is 
provided on page 34. There is an activities that ask students imagine, 
“imagine that you are going to an activity centre with your classroom 
tommorow. What information does your teacher need to give to you?”. It 
means that this unit fulfill this criteria. 
 
4) What is being taught should be received by learners as relevant and useful 
(Tomlinson, 2011:11) said that, “Perception of relevance and 
utility can also be achieved by relating teaching points to interesting and 
challenging classroom tasks and by presenting them in ways which could 
facilitate the achievement of the task outcomes desired by the learners.” 
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Picture of Relevant and Useful Material 
 
The activities such as a conversation about an adventure holiday, 
infomation about school trip, describe outdoor and sport persuit, ask and 
answer about experiences, etc. Then, there is a project on this unit, the 
project is how to planning a school trip. This project is relevant and useful 
because on this project provided the ways how to plan a school trip. From 
this activities, students are aimed to be able to plan a trip with their group 
and for their self. From the project, students can use the experience 
throught the activity. 
The other example of rrelevant and useful material, it can be seen 
on vocabulary discourse. Vocabulary as a guide to produce the language 
purpose. Vocabulary provides in this unit on page. However, this unit 
fulfills this criteria. 
 
5) Material should require and facilitate learner self-investment 
(Rutherford and Sharwood Smith in Tomlinson, 2011:12) assert 
that “the role of the classroom and of teaching materials is to aid the 
learner to make efficient use of the resources in order to facilitate self 
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discovery.” Tomlinson, (2011:12) added, “Materials can help them to 
achieve this by providing them with choices of focus and activity, by 
giving them topic control and by engaging them in learner centred 
discovery activities.” 
 
Picture of Self Investment 
 
The title of this unit is outdoor persuit and the topics is outdoor 
sports and activities in New Zealand, activity holidays, school trips. From 
all of topics, the activities on each topic has different types. It means that 
there is no connection between one activities to others, thus it will make 
easier for students. 
The other In topic outdoor sport and activities in New Zealand 
presents activities such as: (1) reading a text, (2) listening a description, 
(3) quiz, (4) vocabulary, (5) speaking with partner. In the topic activity 
holiday presents activities such as: (1) reading of a text, (2) quiz, (3) 
listening a description and task, and (4) speaking with a partner about 
planing. In the topic school ttrip, the activities such as: (1) Vocabulary, (2) 
quiz, (3) listening of a description, (4) quiz of listening, (5) writing 
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grammar discourse, and (6) project. From the evidence above, it can be 
conclude that this unit provides focus and activity, by giving them topic 
control and by engaging them in students centred discovery activities. So, 
it is provided that this unit fulfill this criteria. 
 
6) Learner must be ready to acquire the points being taught 
(Pienemann in Tomlinson, 2011:13) claims that, “instruction can 
facilitate natural language acquisition processes if it coincides with learner 
readiness, and can lead to increased speed and frequency of rule 
application and to application of rules in a wider range of linguistic 
contexts. He also claimed that premature instruction can be harmful 
because it can lead to the production of erroneous forms, to substitution by 
less complex forms and to avoidance. 
 
Picture of Instruction 
 
Almost all activities provide with instruction. Those provides on 
page 30, 31, 32,  33, 34, 35, 36, 37. The picture beside (page 30) shows an 
example of instruction in this unit. the instruction is for reading section. 
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“read the information about outdoor activities in New Zealand. Is the 
information mainly about the North Iland or The South Iland?how are the 
two Island different?” This example provides that this unit fulfills this 
criteria. 
 
7) Materials should expose the learners to language in authentic use 
Materials can provide exposure to authentic input through the 
advice they give, the instructions for their activities and the spoken and 
written texts they include. Tomlinson (2011:14) stated, “They can also 
stimulate exposure to authentic input through the activities they suggest 
(e.g. interviewing the teacher, doing a project in the local community, 
listening to the radio, etc).” 
 
Picture of Project 
 
Cambrdge Global English in unit three present a project on page 
35. This project is ‘planning a school trip’ in a group. There are several 
steps or instruction provide in this project and some suggestions to make 
easier for students. Howover, this unit fulfill the criteria. 
207 
 
 
 
8) The learners’ attention should be drawn to linguistic features of the input 
It is also important to note that the term ‘text’ is used to refer to 
either spoken or written discourse. The spoken texts are usually 
transcribed into a written version, and in most cases the audio files are not 
available (Tomlinson, 2011:36). 
 
Picture of Grammatical discourse 
 
A textbook should provide a structure or grammar material inside. 
Cambridge Global English provides grammatical discourse is found on 
page 33 of this unit. The material is about ‘expressing the future’. It 
provides an explanation and a task about it. It is proved that this unit fulfill 
this criteria. 
 
9) Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose 
Communicative interaction can provide opportunities for picking 
up language from the new input generated, as well as opportunities for 
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learner output to become an informative source of input (Sharwood-Smith 
in Tomlinson, 2011:16). Ideally teaching materials should provide 
opportunities for such interaction in a variety of discourse modes ranging 
from planned to unplanned (Ellis in Tomlinson, 2011:16). Interaction can 
be achieved through, for example (Tomlinson, 2011:16): 
 
a) Information or opinion gap activities which require learners to 
communicate with each other and/or the teacher in order to close the 
gap. 
Tomlinson submitted some example of this sub-criteria such as: 
finding out what food and drink people would like at the class party. 
The pictures and description will be show below: 
 
Picture of Discussion as Communication 
 
Unit four provides an activities which has a goal to make students 
communicate to the others on page 33. This is speaking section. To get 
perfectness of communication purpose, the point of this creteria is student 
should achieve a communicative purpose. It presents on page 33, spraking 
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section. Students are asked to discuss an activities with their partner about 
plan for nest few days. There several questions in this activities, ‘what will 
you be doing at this time tommorow?I’ll play tennis, what about you?what 
will you bbe doing’. 
 
b) Post-listening and post-reading activities which require the learners to 
use information from the text to achieve a communicative purpose. 
Some example from Tomlinson such as: deciding what 
television programmes to watch, discussing who to vote for, writing a 
review of a book or film. It will be presented and explained below: 
 
(1) Post-Reading 
Post Reading will be discussed by a description and picture 
below: 
 
Picture of Post Reading 
 
Post reading activties presents on this unit of page 30. The 
activity is about outdoor activities in New Zealand. This example 
above as activities which require the learners to use information 
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from the text to achieve a communicative purpose. The activity 
will create communicative between one student to the other. So, 
this unit fulfills this sub-criteria. 
 
(2) Post-Listening 
Post-Listening will be discussed by a description and 
picture below: 
 
Picture of Post Listening 
 
Post listening can be drawn in listening section of this unit 
on page 31. It is about a discussion of Alana’s attitude to outdoor 
persuit and what her mum think about them. The text can achieve a 
communicative perpose for students. It means that this unit fulfill 
this sub-criteriia. 
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c) Creative writing and creative speaking activities such as writing a story 
or improvising a drama 
Creative writing and speaking include in this sub-critera, so it 
will be explained below: 
 
(1) Creative Speaking 
The picture below is the picture of creative speking: 
 
Picture of Creative Speaking 
 
Creative speaking presents in this unit on page 31. The 
students should do a finish the activity by describing something 
(activity) without naming. Then, the partner has to be able to 
answer the game. This unit fulfills this sub-criteria/ 
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(2) Creative Writing 
The picture below is the picture of creative writing of this 
unit: 
 
Picture of Creative Writing 
 
Creative writing is present on page 34 in the top og that 
page. The title of this topic is ‘Planning a School Trip”. There are 
some questions relates with that, ‘have you ever been a school trip? 
Where was it? What was like it? Where would you like to go on 
your next school trip?’. Those questions can be a material that 
make students to create a creative writing. 
 
d) Formal instruction given in the target language either on the language 
itself or on another subject. 
The next sub-criteria of this criteria is formal instruction. It will 
be explained on a pictire and description below: 
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Picture of Formal Instruction 
 
Formal istruction provides in many activities. One of them can 
be found on page 34 in listening section, such as: imagine that you are 
going to an activity centre with your classroom tommorow. What 
information does your teacher need to give to you?’. All criterias have 
been provided, so this unit fulfills this criteria. 
 
10) Material should take into account that the positive effects of instruction are 
usually delayed 
Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
instructed as well as informal acquisition (Tomlinson, 2011:17). Learning 
language is a gradual process. To facilitate the gradual process, it is 
important to give frequent exposure to the instructed language features in 
communicative use. 
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Picture of Gradual of Process 
 
In this criteria, reseracher chooses an example of grammar 
discourse. There are three sections on grammar discourse, they are: the 
present perfect with ever, expressing the future, -ing form subject, objects 
and after a preposition. the present perfect with ever s on page 31. In this 
section students are only asked to understand how to answer the question 
and answer of present perfect with ever. 
The  second example is expressing the future on page 33. In this 
section students are asked to understand how to understand about 
expressing the future and there are two tasks. One of them is, students 
should find some example og future tense in a text. 
The third example is –ing form. The third example is on page 35.  
Students has to uunderstand the differentiate of –ing form as subjects,-ing 
form as objects, and –ing form as preposition. 
The main point of this criteria is gradual. In unit one the topic is 
meeting and greeting, unit two is personal identity, unit three is clothing 
and accessories, unit four is outdoor persuit, and unit five is transport 
system. It can be seen from unit one until unit five, the gradual term is 
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presented in each topic of unit of this textbook. Unit one is greeting and 
meeting, it is the base material that is very easy for a students. Unit two 
has a topic personal identity that has higher level than unit one. Unit three 
is about clothing and accessories that the material discuss the nearest 
things of ours. Unit for is outdoor persuit also discuss about the nearest 
things of ours, but it is more difficult than unit three. And the last is unit 
five is about transport system which discuss about trasnportation in the 
world. It can be conclude that there is a gradual of this textbook and it is 
proved that it fulfill thia creteria. 
 
11) Materials should take into account that learners differ in learning styles 
Different learners have different preferred learning styles. 
Tomlinson (2011:19) said, “learners can be helped to gain from learning 
styles other than their preferred style.” Styles of learning which need to be 
catered for in language-learning materials include (Tomlinson, 2011:19): 
 
a) Visual 
Tomlinson (Tomlinson, 2011:19) visual learning is “explained 
learners prefer to see the language written down”. So it will be 
explained below: 
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Picture of Language Written Down 
 
For visual learning style, it is clear that this is textbook and the 
content of this textbook uses English and the explanation in written 
form. It means that this unit fulfills this sub-criteria. 
 
b) Auditory 
Tomlinson (Tomlinson, 2011:19) Auditory learning style is 
“learners prefer to hear the language”. It means that the textbook 
should provide a material that include listening section. It will be 
presented below: 
Picture of Listening Section 
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For auditory learning style, one of language skill is listening. 
This unit provides three listening sections. It can be found on page 31, 
32, and 34.  
 
c) Kinaesthetic 
Tomlinson (Tomlinson, 2011:19) stated kinaesthetic is 
“learners prefer to do something physical, such as following 
instructions for a game”. It means that this unit should provide material 
that is contained physical activities. It will be explained below: 
 
Picture of Kinaesthetic Learning Style 
 
For kinesthetic learning style, it can be found on page 37. 
There is an activities that relates with this learning style. Students have 
to practice and perform a song, then use these action to illustrtae the 
meaning. There are three section of grammatical discoure. They are on 
page 31, 33 and 35. This grammatical discourse is match for studial 
learning style. 
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d) Studial 
Tomlinson (Tomlinson, 2011:19) declared studial learning 
style as “learners like to pay conscious attention to the linguistic 
features of the language and want to be correct”. It will be explained 
below: 
 
Picture of Studial Learning Style 
 
Studial learning style is presented in grammatical discourse. 
Grammar discouse of this unit discusses about present perfect with 
ever, expressing the future, -ing form as subject, object and after 
preposition. those can be found on page 31, 33, and 35. 
 
e) Experiential 
Tomlinson (Tomlinson, 2011:19) explained experientaial as 
“learners like to use the language and are more  concerned with 
communication than with correctness”. It will be explained below: 
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Picture of Experiental Learning Style 
 
For experiental learning style, an activity that is appropriate for 
them is speaking section on page 31. ‘Students have a partner, then 
take in turns to choose an activities from the list in exercie 4. Describe 
an activity without naming it. Their partnes has to say what is it. 
Students can use dictionaies or the other resource to help them’. The 
activities can create the creative speaking that focus on communication 
than with correctness. 
 
f) Analytic 
Tomlinson (Tomlinson, 2011:19) explained experientaial as 
“learners like to use the language and are more concerned with 
communication than with correctness”. It will be discussed below: 
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Picture of Analytic Learning Style 
 
Analytic learning style can be achieved in speaking activity on 
page 31 that “Students have a partner, then take in turns to choose an 
activities from the list in exercie 4. Describe an activity without 
naming it. Their partnes has to say what is it. Students can use 
dictionaies or the other resource to help them”. It means that  this unit 
fulfills this sub-criteria. 
 
g) Global 
Tomlinson (Tomlinson, 2011:19) said global learning style is 
“learners are happy to respond to whole chunks of  language at a time 
and to pick up from them whatever language they can”. It will be 
discussed below: 
 
Picture of Global Learning Style 
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For analytic learning style, this is match with the vocabulary 
section. There are two sections in this unit. it can be fouund on page 31 
and 34.  
 
h) Dependent 
Tomlinson (Tomlinson, 2011:19) stated that dependent 
learning style as “learners prefer to learn from a teacher and from a 
book”. It will discuss below: 
 
Picture of Dependent Learning Style 
 
For dependent learning style, it is clear because it is a textbook, 
it means that this textbook is used by a teacher to teach and this 
textbook can be a source by student to study more. One of the example 
as material that prefer to learn from a teacher and from a book is 
grammatical discourse. Grammar discouse of this unit discusses about 
present perfect with ever, expressing the future, -ing form as subject, 
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object and after preposition. those can be found on page 31, 33, and 
35. 
 
i) Independent 
Tomlinson (Tomlinson, 2011:19) stated that independent 
learning style as “learners are happy to learn from their own 
experience of the language and to use autonomous learning strategies”. 
It will be discussed below: 
 
Picture of Independent Learning Style 
 
For independent learning style, project activities is appropriate 
for them. It can be found on page 35. It is proved that this unit match 
this criteria. The title of this project is ‘Planning a School Trip”. There 
are some questions relates with that, ‘have you ever been a school trip? 
Where was it? What was like it? Where would you like to go on your 
next school trip?’. It can make the students to learn from their own 
experience of the language and to use autonomous learning strategies 
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12) Material should take into account that learners differ in affective attitudes 
One obvious implication for the materials developer is ‘to diversify 
language instruction as much as possible based upon the variety of 
cognitive styles’ (Larsen-Freeman and Long in Tomlinson, 2011:19) and 
the variety of affective attitudes likely to be found amongst a typical class 
of learners. Ways of doing this include: 
 
a) Providing choices of different types of text 
This unit presents one of the text-types, it is information report 
text. The text is about outdoor activities. It can be found on page 30. 
Because of thiis unit only presents one text types, it means that this 
unit does not fulfill this sub-criteria. 
 
b) Providing choices of different types of activities 
Types of activites that provide in this unit will be explained below: 
 
Picture of Activities 
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There are many activities presented in this unit. The activities 
include on reading, speaking, listening, writing, grammatical discourse 
and vocabulary. 
 
c) Providing optional extras for the more positive and motivated learners 
Optional extras does not provide in this unit, because no one 
optional extras find in this unit, it means that this unit does not fulfill 
ths sub-criteria. 
 
d) Providing variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
 
Picture of Variety 
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This unit has three topics, they are: outdoor sport and activities 
in New Zealand, activity holidays and school trip. Unmonotone is 
presented in activities of each topic. In topic outdoor sport and 
activities in New Zealand presents activities such as: reading a text, 
listening a description, quiz, vocabulary, speaking with partner. In the 
topic activity holiday presents activities such as: reading of a text, quiz, 
listening a description and task, and speaking with a partner about 
planing. In the topic school ttrip, the activities such as: Vocabulary, 
quiz, listening of a description, quiz of listening, writing grammar 
discourse, and project. Those activities proves that this unit fulfill this 
sub-crteria that this unit is not monotone. 
 
e) Including units in which the value of learning English is a topic for 
discussion 
The picture below is the example and explanation of Englsh as 
a discussion. This sub-criteria will be explained below: 
Picture of English is a topic for discussion 
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Unit of learning english as the topic for discussion provides in 
the last unit is unit 18. It can be found on page 142. The title of it is 
Using English. There are three topics that include in unit 18, they are: 
the theathre, performing a play, the story of Aladdin. It means that this 
textbook fulfill this sub-criteria. 
 
f) Including activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials 
Activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials will be 
explained beow: 
 
Picture of Discussion of  attitudes and Feeling 
Activity which involve the learners in discussing their attitudes 
and feelings about the course and the materials is provided on a 
discussion of descriptive text that include some quizes. It can be found 
on page 32. 
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g) Researching and catering for the diverse interests of the identified  
target learners 
Researching and catering for the diverse interests of the 
identified  target learners does not include in this unit. Researcher does 
not find this sub-criteria in this unit, it means that this unit does not 
fulfill the sub-criteria. 
 
h) Being aware of the cultural sensitivities of the target learners 
This sub-criteria will be discuss in a description and picture 
below: 
 
Picture of Cultural Sensitivity 
 
Being aware of the cultural sensitivities of the target learners 
provides in this unit in a note with a title “did you knoow?”. It contains 
the history named of New Zealand. It can be found on page 300. 
 
i) Giving general and specific advice in the teacher’s book on how to 
respond to negative learners 
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Tomlinson (2011:19) give some examples of this sub criteria 
such as: not forcing reluctant individuals  to take part in group work. 
There are many activities in this unit. Those activities include 
of speaking section, reading section, listening section, writing section, 
grammatical discourse, discussion, task, and project. This sub-criteria 
does not provide in this unit. this sub-criteria is not found on this unit, 
it means that this unit does not fulfill this criteria. 
 
13) Material should permit a silent period at the beginning of instruction 
Tomlinson (2011:20) stated “This silent period can facilitate the 
development of an effective internalised grammar which can help learners 
to achieve proficiency when they eventually start to speak in the L2”. 
Silent period as grammar will be discussed below: 
 
Picture of Silent Period 
 
Cambridge Global English in unit four provides a vocabulary 
discourse on page 34. It means that this unit has a goal to make students 
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are able to gain new knowledge through vocabulary. It is proved that this 
unit fulfills this criteria.  
 
14) Material should maximize learning potential with stimulates both right and 
left brain activities 
Right and left brain have their own functions in human life. Right 
brain is fuctioned as spatial ability such as music, creativity, art, and 
shape. Meanwhile, left brain is functioned as logic thinking, and 
mathematics. The are some activities which relates with right brain 
function. Music can be found on page 37. Creative writing is present on 
page 34 in the top of that page. The title of this topic is ‘Planning a School 
Trip”. There are some questions relates with that, ‘have you ever been a 
school trip? Where was it? What was like it? Where would you like to go 
on your next school trip?’. Those questions can be a material that make 
students to create a creative writing. Shape can be meant as illustration on 
this unit. the picture, table can be an illustration. This unit of this textbook 
does not present an activity that draw left brain. So, this unit does not 
fulfill this creteria. 
 
15) Materials should not rely too much on controlled practice 
Ellis, who says that ‘controlled practice appears to have little long 
term effect on the accuracy with which new structures are performed’ 
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(Ellis 1990: 192) and ‘has little effect on fluency’ (Ellis and Rathbone 
1987). 
 
Picture of Controlled Practice 
 
Controlled practice is drawn in vocabulary discourse. Vocabulary 
can be found on page 34. Students have to complete a list by using some 
words in the box. It means that this activity is form of controlled practice. 
Meanwhile, several activities that is form of controlled practice such as: 
creative writing, project, discussion, creative speaking. However, this unit 
fulfills this creteria. 
 
16) Material should provide for outcome fedback 
Feedback which is focused first on the effectiveness of the 
outcome rather than just on the accuracy of the output can lead to output 
becom- ing a profitable source of input. Or in other words, if the language 
that the learner produces is evaluated in relation to the purpose for which it 
is used, that language can become a powerful and informative source of 
information about language use (Tomlinson, 2011:23). 
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Picture of Revew Unit 4 
 
The review or evaluation for unit 4 provides on page 38. The 
review is grouped in the same page with unit three and four. The actually 
all unit provides review as an evaluation, moreover they present after to 
even number unit. It means that review of unit one and two is in unit 2. 
Review of unit three and four is on unit three. Review of unit five and six 
is in unit 6. Review of unit seven and eight is in unit eight. Review of unit 
nine and ten is in unit ten. Review of unit eleven and twelve is in unit 
twelve. Review of unit thirteen and fourteen is in unit fourteen. Review of 
unit fifteen and sixteen is in unit sixteen, and review of unit seventeen and 
eighteen is in unit eighteen. 
 
e. Unit 5 
1) Materials should achieve impact 
Tomlinson (2011:8) stated several ways to achieve impact through: 
a) Novelty 
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One of the sub-criterias by Tomlinson theory in this criteri 
(Materials should achieve impact) is novelty. Some examples that are 
submitted by Tomlinson such as: unusual topics, illustrations and 
activities. The pictures below show novelty of unusual topic, 
illustration, and activities. Those will be explained below: 
 
(1) Unusual Topic 
The picture below is an evidence of unusual topic in unit 5. 
It will be discussed below: 
 
Picture of Unusual Topic 
 
Unit 5 of Cambridge Global English textbook has a title 
Transport System. There are three topics of this unit, they are: 
transport system around the world, the historyof transport, road 
sign and road safety. From the title and topics above, it can be seen 
that this unit provides unusual topics. 
 
(2) Illustration 
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The picture below is an evidence of Illustration in unit 5. It 
will be discussed below: 
 
Picture of Illustration 
 
There are many illustration such as picture, table, and sign 
that is provided in this topic. Almost all activities are added with 
an instruction. The istruction is provided in a discussion, project, 
tasks, and another activities. 
 
(3) Activities 
The picture below is an evidence of the activities in unit 5. 
It will be discussed below: 
Picture of Activities 
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Moreover, several activities are presented in this unit, such 
as: tasks, discussions, reading, listening, writing, and speaking 
section. Then, this unit also provides vocabulary and grammatical 
discourse. 
 
b) Variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
 
(1) Unmonotone 
The picture and explanation below is the example of 
unmonotone on variety: 
 
Picture of Unmonotone 
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Unmonotone is presented in many activities. There are 
many activities presented in this unit, such as: listening, speaking, 
reading, writing, project, vocabulary discourse and grammatical 
discourse. 
 
(2) Different Instructor Voices 
Different instructor voices will be explained by a picture 
and description below: 
Picture of Different Instructor Voices 
 
 This unit provides two listening sections. The first section ccan be 
found on page 43, students are asked to listen a voice with a title ‘the 
first hot air balloon flights, and answer some questions. The second 
section can be found on page 44, students should listen a voice and 
answer some question related. 
 
c) Attractive Presentation 
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The third sub-criteria of Materials should achieve impact is 
attractive presentation. Tomlinson give several examples of it such as: 
use of attractive colours; lots of white space; use of photographs. 
Those will be explain below: 
 
Picture of Attractive Presentation 
 
This unit is attractive. It provides many attractive pictures as 
illustration There are also a lot of attractive colour and white spaces, so 
students can do the task on same page. 
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d) Appealing Content 
Tomlinson gives some example of criteria of appealing content 
such as: topics of interest to the target learners; topics which offer the 
possibility of learning something new; engaging stories; universal 
themes; local references. It will be explained below: 
 
(1) Interest Topic 
The picture and explanation below is the example of 
Interest Topic on variety: 
 
Picture of Interesting Topic 
 
It has been discussed that this textbook has a title Transport 
System and the topics of this unit are: transport system around the 
world, the historyof transport, road sign and road safety. 
Moreover, the use of the English of this unit are: past simple 
passive, wish (that) + past simple. In topic transport system around 
the world, on page 40, some example of activities which is 
provided such as: discussion (what’s your favorite way of 
traveling?), Vocabulary (describe one of the following types of 
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transport without using some word provided, the partner should 
guess what is it). From these example, it means that this unit 
provides material that makes interest for students. 
 
(2) Topic Which Offer Something New 
The picture and explanation below is the example of Topic 
which offer something new on variety: 
 
Picture of Topic Which offer Something New 
 
There are three topic in this unit, they are: transport system 
around the world, the historyof transport, road sign and road 
safety. Topic which offer somethoong new is the history of 
transport. From the topic presented in this unit, students are offered 
a topic that include something new. 
Material which offer the possibility of learning something 
new is provided on page 41. It shows a text with a title transport 
system around the world. It discuses about transportation in some 
worlds. From the example, it can be conclude that the material of 
this topic offer possibiliity of learning something new. 
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e) Achievable challenge 
Achievable challenge is the last sub-criteri of this criteria. One 
of the example by tomlinson such as: tasks which challenge the 
learners to think. The explanation will be showed in a pictures and 
description below: 
 
Picture of Achievable Challenge 
 
Tasks which challenge the learners to think is provided in this 
unit, one of the example is on page 41. It is speaking section, students 
have to talk about advantages of some question related with a 
description of a text. 
 
2) Materials should help learners to feel at ease 
Tomlinson (2011:9) explained few ways in material that can help 
learners to feel at ease in a number of ways. This criteria include three 
points, they are: feel more comfortable with written materials with lots of 
white space than they do with materials in which lots of different activities 
are crammed together on the same page, are more at ease with texts and 
illustrations that they can relate to their own culture than they are with 
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those which appear to them to be culturally alien, are more relaxed with 
materials which are obviously trying to help them to learn than they are 
with materials which are always testing them. 
 
a) Feel more comfortable with written materials with lots of white space 
Students will feel more comfortable with lot of white space so 
than they do with materials in which lots of different activities are 
crammed together on the same page. It will be explained in the picture 
and description below: 
 
Picture of a lot of White Space 
 
This unit provides a lot of white space on some pages, mostly 
on a page that provides many tasks. It means that students can do a 
task on a same page. 
 
b) Are more at ease with texts and illustrations 
Are more at ease with texts and illustrations that they can relate 
to their own culture than they are with those which appear to them to 
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be culturally alien. An illustration and the description will be explained 
below: 
 
Picture of Illustration 
 
There are many pictures, tables or signs as an illustration in this 
unit. These illustrations can draw a student’s culture from a topic that 
is provided. For example, one of topic in this unit is transport system 
around the world, students are able to relate tranportation the world 
around with student’s own culture. On page 40, researcher found a 
traditional transportation with the name is tuk tuk. Howover, this unit 
fulfil this criteria. (more at ease with texts and illustrations that they 
can relate to their own culture than they are with those which appear to 
them to be culturally alien) 
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c) Are more relaxed with materials which are obviously trying to help 
them to learn than they are with materials which are always testing 
them 
Materials which are obviously trying to help student will be 
explained below: 
 
Picture of Testing Material 
 
Materials which are always testing students appear in some 
activities. For example, it can be found on page 43. There are many 
tasks about grammar discourse that show many testing material about 
past simple passive. Then, this activity provides several question as a 
test for students. It can be conclude that this unit fulfills this criteria. 
 
3) Materials should help learners to develop confidence 
Tomlinson (2011:9) declared,“I prefer to attempt to build 
confidence through activities which try to ‘push’ learners slightly beyond 
their existing proficiency by engaging them in tasks which are stimulating, 
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which are problematic, but which are achievable too.” he added that the 
ways can also help if the activities encourage learners to use and to 
develop their existing extra-linguistic skills, such as those which involve 
being imaginative, being creative or being analytical. 
 
Picture of Confidence Material 
 
The example of stimulating, problematic and achievable task is 
presented on page 44 of this unit. On this page, there are several activities, 
such as: reading, listening, and task. One of the example of task is reading 
section. There are 2 points that should be answered by students. ‘what do 
you think these sign mean?, read the difinition! Then complete the 
collocation using these words in the box’. 
Another example of this page is on this page (page 44), the 
students are asked to design their own road sign and other students to 
guess what it means. From the example above, it can be meant that those 
tasks are stimulating, problematic and avchievable too.  
 
4) What is being taught should be received by learners as relevant and useful 
(Tomlinson, 2011:11) said that, “Perception of relevance and 
utility can also be achieved by relating teaching points to interesting and 
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challenging classroom tasks and by presenting them in ways which could 
facilitate the achievement of the task outcomes desired by the learners.” 
 
 
Picture of relevant and useful 
 
It is clear that this unit of Cambridge Global English is relevant 
and useful for students. It can be seen from the topic of this unit, they are: 
transport system around the world, the historyof transport, road sign and 
road safety. Moreover, some activities inside, such as: listening, reading, 
writing, speaking, vocabulary discourse, grammatical discorse are 
provided in this unit. 
From explanation above, it can be meant that four language skills 
are provided in this unit, and also vocabulary and grammatical discourse. 
It is clear that this unit is relevant and useful for student. 
An example that can be the other evidence is a task of speaking 
section on page 41. Students have to discuss in a group about some 
questions that relate with a text. It will improve the students’ thinking and 
also improve their speaking skill. it is provided that this unit fulfills this 
criteria. 
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5) Material should require and facilitate learner self-investment 
(Rutherford and Sharwood Smith in Tomlinson, 2011:12) assert 
that “the role of the classroom and of teaching materials is to aid the 
learner to make efficient use of the resources in order to facilitate self 
discovery.” Tomlinson, (2011:12) added, “Materials can help them to 
achieve this by providing them with choices of focus and activity, by 
giving them topic control and by engaging them in learner centred 
discovery activities.” 
 
a) Choices Focus and Activities 
The picture and explanation below is the example of choices 
focus and activity of this unit: 
 
Picture of Activities 
 
It can be achieved by providing some choice activities. This 
unit provides many activities, such as: tasks, discussions, reading, 
listening, writing, and speaking section. Then, this unit also provides 
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vocabulary and grammatical discourse. However, this unit fulfills this 
sub-criteria. 
b) Controlled Practice 
The picture and explanation below is the example of controlled 
practice of this unit: 
 
Picture of Controlled Practice 
 
Controlled practice is also presented in this unit on vocabulary 
discourse. Vocabulary disourse can be found on page 44. Vocabulary 
is one of the topic controlled in this unit. 
 
c) Learner Centered 
The picture and explanation below is the example of student 
centered of this unit: 
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Picture of Learner Centered 
Learner centered can be achieved from project activity. It is 
clear that this activity provide some instruction as guides for student to 
do the project. Thus, this activity will create leraner centered. This 
project can be found on page 45. It means that this unit fulfill  this sub-
ccriteria. 
 
6) Learner must be ready to acquire the points being taught 
(Pienemann in Tomlinson, 2011:13) claims that, “instruction can 
facilitate natural language acquisition processes if it coincides with learner 
readiness, and can lead to increased speed and frequency of rule 
application and to application of rules in a wider range of linguistic 
contexts. He also claimed that premature instruction can be harmful 
because it can lead to the production of erroneous forms, to substitution by 
less complex forms and to avoidance. 
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Picture of Instruction 
 
Many activities include in this unit provides instructions. It can be 
proved on first topic page 40-41. There are 6 points of activity. First is 
vocabulary discourse with the instruction ‘play this game with a partner. 
Dscribe one of the following types of transport without using the word. 
Your partner has to guess what it is’. Second activity is about picture with 
the instruction ‘what do these photo shows?’. Third is reading section, 
with the instruction ‘match each photograph to a photo’. Fourth is 
vocabulary discourse with the instruction ‘find words for the following in 
the text. Fifth is a task, with the question ‘answer the question’. The last is 
speaking section, with the instruction ‘with a partner talk about the 
advantage of the buses in Curitiba, the moscow metro, the bullet train in 
Japan’. Those activities of first topic proves that this unit fulfills criteria of 
being ready to acquire the points being taught. It is proved that this unit 
fulfill this criteria. 
 
7) Materials should expose the learners to language in authentic use 
Materials can provide exposure to authentic input through the 
advice they give, the instructions for their activities and the spoken and 
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written texts they include. Tomlinson (2011:14) stated, “They can also 
stimulate exposure to authentic input through the activities they suggest 
(e.g. interviewing the teacher, doing a project in the local community, 
listening to the radio, etc).” 
 
Picture of Authentic Use 
 
One of activities of this unit is project. It can be found on page 45. 
The title of this project is ‘getting to and from school’. Students have a 
group for this project. They should discuss about what would make their 
journey to and from school easier. There are  five points as instruction. 
This is proved that this unit fulfills this criteria. 
 
8) The learners’ attention should be drawn to linguistic features of the input 
It is also important to note that the term ‘text’ is used to refer to 
either spoken or written discourse. The spoken texts are usually 
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transcribed into a written version, and in most cases the audio files are not 
available (Tomlinson, 2011:36). 
 
Picture of Grammatical discourse 
 
Grammatical discourse is found on page 43 and 45. This unit 
explains grammar material about past simple passive and wish (that) + pas 
simple. Those grammatial discourse proved that this unit fulfills this 
criteria. 
 
9) Material should provide the learners with opportunities to use the target 
language to achieve communicative purpose 
Communicative interaction can provide opportunities for picking 
up language from the new input generated, as well as opportunities for 
learner output to become an informative source of input (Sharwood-Smith 
in Tomlinson, 2011:16). Ideally teaching materials should provide 
opportunities for such interaction in a variety of discourse modes ranging 
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from planned to unplanned (Ellis in Tomlinson, 2011:16). Interaction can 
be achieved through, for example (Tomlinson, 2011:16):  
 
a) Information or opinion gap activities which require learners to 
communicate with each other and/or the teacher in order to close the 
gap 
Tomlinson (2011:16) submitted some example of this sub-
criteria such as: finding out what food and drink people would like at 
the class party. The pictures and description will be show below: 
 
Picture of Communication Activity 
 
An activity that draw a communication to the other can be 
found on page 40. It is a vocabulary discourse, students describe one of 
the following types of transportation without using the word. The 
partner has to guess what it is. This activity will craete a 
communication between one student to the other. 
 
b) Post-listening and post-reading activities which require the learners to 
use information from the text to achieve a communicative purpose 
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Some example from Tomlinson such as: deciding what 
television programmes to watch, discussing who to vote for, writing a 
review of a book or film. It will be presented and explained below: 
Picture of Post-Reading 
 
An activity to achieve achieve a communicative purpose can be 
drawn in an activity on page 41. There is an activity which is reading 
section. The activity is reading a text then answer some tasks related 
with the text. Reasearcher will take one of the tasks. It is in point 5, 
students are asked to anwer some questions that is related with the text. 
However, it is clear that this activity can prove this criteria. 
 
c) Creative writing and creative speaking activities such as writing a story 
or improvising a drama 
Creative writing and speaking include in this sub-critera, so it 
will be explained below: 
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Picture of Creative Writing and Speaking 
 
Creative writing can be found on page 44. Students have to 
create a design by their own road sign and ask other studens to guess 
what it means. Creative speaking is found on page 40. The students 
have to describe one of the following types of transportation without 
using appropriate word. So, it is clear that craetive writing and 
speaking are provided. There are many instructions that is provided in 
this unit. almost all activities need an instruction. It means that, this 
unit fulfills this criteria. 
 
d) Formal instruction given in the target language either on the language 
itself or on another subject 
The next sub-criteria of this criteria is formal instruction. It will 
be explained on a pictire and description below: 
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Picture of Formal Insttruction 
 
Grammatical discourse, language skills provided on this unit 
can be included as formal instruction given in the target language 
either on the language itself or on another subject. It means that this 
unit fulfills this criteria. 
 
10) Material should take into account that the positive effects of instruction are 
usually delayed 
Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
instructed as well as informal acquisition. (Tomlinson, 2011:17). 
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Picture of Gradual of units 
 
The main point of this criteria is gradual. In unit one the topic is 
meeting and greeting, unit two is personal identity, unit three is clothing 
and accessories, unit four is outdoor persuit, and unit five is transport 
system. It can be seen from unit one until unit five, the gradual term is 
presented in each topic of unit of this textbook. Unit one is greeting and 
meeting, it is the base material that is very easy for a students. Unit two 
has a topic personal identity that has higher level than unit one. Unit three 
is about clothing and accessories that the material discuss the nearest 
things of ours. Unit for is outdoor persuit also discuss about the nearest 
things of ours, but it is more difficult than unit three. And the last is unit 
five is about transport system which discuss about trasnportation in the 
world. It can be conclude that there is a gradual of this textbook and it 
proves that it fulfills this creteria. 
The other evidence of gradual process is in several tasks provided 
in this unit. The activites include on transport system around the world 
topic. There are six activities such as: first ‘play this game (describing 
game) with a partmer’. Second ‘what do these photos show?’. Third 
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‘match each paragraph to the photo’. Fourth ‘find words for the following 
in the text’. fifth answer the questions’. Sixth ‘with a partner talk about the 
advantages of a text’. 
 
11) Materials should take into account that learners differ in learning styles 
Different learners have different preferred learning styles. 
Tomlinson (2011:19) said, “learners can be helped to gain from learning 
styles other than their preferred style.” Additionally, The important point 
for materials developers is that they are aware of and cater for dif- ferences 
of preferred learning styles in their materials and that they do not assume 
that all learners can benefit from the same approaches as the ‘good 
language learner’. Styles of learning which need to be catered for in 
language-learning materials include (Tomlinson, 2011:19): 
a) Visual 
Tomlinson (Tomlinson, 2011:19) visual learning is “explained 
learners prefer to see the language written down”. So it will be 
explained below: 
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Picture of Visual Learning Style 
 
It is clear that this unit fulfills criteria of visual learning style. 
This textbook provides English as the language. 
 
b) Auditory 
Tomlinson (Tomlinson, 2011:19) Auditory learning style is 
“learners prefer to hear the language”. It means that the textbook 
should provide a material that include listening section. It will be 
presented below: 
 
Picture of Auditory Learning Style 
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All of languge skill provide in this unit, one of them is 
listening. This unit presents listening section as one of activities in this 
unit. it means that students with auditory learning style are able to 
study well. 
 
c) Kinaesthetic 
Tomlinson (Tomlinson, 2011:19) stated kinaesthetic is 
“learners prefer to do something physical, such as following 
instructions for a game”. It means that this unit should provide material 
that is contained physical activities. It will be explained below: 
 
Picture of Kinaesthetic Learning Style 
Kinesthetic learning style can be found on page 40. Students 
are asked to play a game with a partner, describe one of the following 
types of transport without using available word, the partner should 
guess what it is. 
 
d) Studial 
Tomlinson (Tomlinson, 2011:19) declared studial learning 
style as “learners like to pay conscious attention to the linguistic 
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features of the language and want to be correct”. It will be explained 
below: 
 
Picture of Studial Learning Style 
 
Studial learning style can be drawn in grammatical discourse. 
there are two materials of grammar in this unit, they are: past simple 
passive, wish (that) + past simple. They can be found on page 43 and 
45. 
 
e) Experiential 
Tomlinson (Tomlinson, 2011:19) explained experientaial as 
“learners like to use the language and are more  concerned with 
communication than with correctness”. It will be explained below: 
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Picture of Experiental Learning Style 
Experiential learning style is presented in speaking section. 
Speaking section of this unit is provided on page 41. Students are able 
to speak to the other. 
 
f) Analytic 
Tomlinson (Tomlinson, 2011:19) stated analytic learning style 
as “learners prefer to focus on discrete bits of the language and to learn 
them one by one”. It will be explained below: 
 
Picture of Analytic Learning Style 
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Analytic learning style is clear in this unit because activities 
provided in many points. In topic transport system around the world, 
materials are dishtinguished into 6 activities that include some aspects. 
However, students can study one by one. The other example of 
analytic learning style in this unit is the activities on topic road sign 
and road safety. The activities are distingushed into number as point in 
the activities presented. It means that this unit fulfill this sub-criteria. 
 
g) Global 
Tomlinson (Tomlinson, 2011:19) said global learning style is 
“learners are happy to respond to whole chunks of  language at a time 
and to pick up from them whatever language  they can”. It will be 
explained below: 
 
Picture of Global Leraning Style 
 
For global learning style, it can be drawn on page 41. The 
activity is speaking section. From the speaking section students are 
able to pick up language from them whatever language  they can. It is 
proved that this unit fulfill this sub-criteria. 
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h) Dependent 
Tomlinson (Tomlinson, 2011:19) stated that dependent 
learning style as “learners prefer to learn from a teacher and from a 
book”. It will discuss below: 
 
Picture of Dependent Learning Style 
 
One of the materials as example of dependent learning style is 
grammatical discourse. It can be a evidence that students can learn 
grammatical discourse from a teacher and from a book. 
 
i) Independent 
Tomlinson (Tomlinson, 2011:19) stated that independent 
learning style as “learners are happy to learn from their own 
experience of the language and to use autonomous learning strategies”. 
It will discuss below: 
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Picture of Independent Learning Style 
 
For independent learning style, project activities is appropriate 
for them. Project is presented on page 45. It is proved that this unit 
fulfills this sub-criteria. 
 
12) Material should take into account that learners differ in affective attitudes 
One obvious implication for the materials developer is ‘to diversify 
language instruction as much as possible based upon the variety of 
cognitive styles’ (Larsen-Freeman and Long in Tomlinson, 2011:19) and 
the variety of affective attitudes likely to be found amongst a typical class 
of learners. Ways of doing this include: 
 
a) Providing choices of different types of text 
Different types of text does not provide in this unit, because 
only report information text that provides in this unit. it means that this 
unit does not fulfill this sub-criteria. 
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b) Providing choices of different types of activities 
Types of activites that provide in this unit will be explained below: 
 
Picture of Activities 
 
Moreover, several activities are presented in this unit, such as: 
tasks, discussions, reading, listening, writing, and speaking section. 
Then, this unit also provides vocabulary and grammatical discourse. 
 
c) Providing optional extras for the more positive and motivated learners 
Optional extras does not provide in this unit, because no one 
optional extras find in this unit, it means that this unit does not fulfill 
ths sub-criteria. 
 
d) Providing variety 
The next sub-criteria is variety. Tomlinson (2011:8) declare 
some example of varieties that occur on textbook such as: breaking up 
the monotony of a unit routine with an unexpected activity; using 
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many different text-types taken from many different types of sources; 
using a number of different instructor voices on a CD. 
 
(1) Unmonotone 
The picture below is the example and explanation of 
unmonotone. This sub-criteria will be explained below: 
 
Picture of Unmonotone 
 
Unmonotone is presented in many activities. There are 
many activities presented in this unit, such as: listening, speaking, 
reading, writing, project, vocabulary discourse and grammatical 
discourse. 
 
(2) Attractive Presentation 
The third sub-criteria of Materials should achieve impact is 
attractive presentation. Tomlinson give several examples of it such 
as: use of attractive colours; lots of white space; use of 
photographs. Those will be explain below: 
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Picture of Attractive Presentation 
 
This unit is attractive. It provides many attractive pictures as 
illustration There are also a lot of attractive colour and white spaces, so 
students can do the task on same page. 
 
e) Including units in which the value of learning English is a topic for 
discussion 
The picture below is the example and explanation of Englsh as 
a discussion. This sub-criteria will be explained below: 
 
Picture of English is a topic for discussion 
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Unit of learning english as the topic for discussion provides in 
the last unit is unit 18. It can be found on page 142. The title of it is 
Using English. There are three topics that include in unit 18, they are: 
the theathre, performing a play, the story of Aladdin. It means that this 
textbook fulfill this sub-criteria. 
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f) Including activities which involve the learners in discussing their  
attitudes and feelings about the course and the materials 
 
Picture of Discussing Attitudes and Feeling 
 
An activity which involve the learners in discussing their  
attitudes and feelings about the course and the materials presents on 
page 44. Students have to work in a pairs, draw signs for five of the 
warning in exercise 2. Show their signs another pair of students and 
ask them to guess what they are. 
 
g) Researching and catering for the diverse interests of the identified  
target learners 
Researching and catering for the diverse interests of the 
identified  target learners does not include in this unit. Researcher does 
not find this sub-criteria in this unit, it means that this unit does not 
fulfill the sub-criteria. 
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h) Being aware of the cultural sensitivities of the target learners 
Being aware of the cultural sensitivities of the target learners 
does not provide in this unit, it means that this unit does not fulfill this 
sub-criteria. 
 
i) Giving general and specific advice in the teacher’s book on how to 
respond to negative learners (e.g. not forcing reluctant individuals  to 
take part in group work). 
This unit does not fulfill this sub-criteria, because the criteria is 
not found on this unit. it means that this unit does not fulfill this sub-
criteria. 
 
13) Material should permit a silent period at the beginning of instruction 
Tomlinson (2011:20) stated “This silent period can facilitate the 
development of an effective internalised grammar which can help learners 
to achieve proficiency when they eventually start to speak in the L2”. 
Silent period will be discussed below: 
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Picture of Silent Period 
 
The silent period is used to facilitate the development of an 
effective internalized grammar and other language elements. It can help 
students to achieve proficiency. In addition, silent period is to introduce 
new language points through activities which initially require 
comprehension before production. There are some vocabulary sections in 
this unit. Vocabulary discourse provides on page 40. 41, and 42. However, 
this unit fulfill this criteria. 
 
14) Material should maximize learning potential with stimulates both right and 
left brain activities 
The maximisation of the brain’s learning potential is a fundamental 
principle of Lozanov’s Suggestopedia, in which ‘he enables the learner to 
receive the information through different cerebral processes and in 
different states of consciousness so that it is stored in many different parts 
of the brain, maximising recall’ (Hooper Hansen 1992 in Tomlinson 
2011:21). Tomlinson, (2011:21) stated that “Suggestopedia does this 
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through engaging the learners in a variety of left and right brain activities 
in the same lesson (e.g. reciting a dialogue, dancing to instructions, 
singing a song, doing a substitution drill, writing a story).” 
Right and left brain have their own functions in human life. Right 
brain is fuctioned as spatial ability such as music, creativity, art, and 
shape. Meanwhile, left brain is functioned as logic thinking, language and 
mathematics. Cambridge Global English provides a lot of activities which 
stimulates left brain. The activities which stimulate left brain are 
vocabulary builder, pronunciation practice, and grammar review. In the 
other side, Cambridge Global English does not provide activity which 
stimulate right brain. Therefore, the unit of this textbook does not fulfill 
this criterion. 
 
15) Materials should not rely too much on controlled practice 
Ellis, who says that ‘controlled practice appears to have little long 
term effect on the accuracy with which new structures are performed’ 
(Ellis 1990: 192) and ‘has little effect on fluency’ (Ellis and Rathbone 
1987). 
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Picture of Uncontrolled Practice 
 
Controlled practice presents in vocabulary discourse on page 41 
and 42. Althought this unit present a section as controlled practice, this 
unit also presents some uncontrolled practice activities. It can be seen on 
page 40 (Game section), students are able to speak freely for finishing that 
game. Page 44 presents an activity, the students are asked to make a group, 
make a signs then the other students ahould guess what sign it is. Page 45 
presents a project that should be done in a group. however, this unit fulfills 
this criteria. 
 
16) Material should provide for outcome fedback 
Feedback which is focused first on the effectiveness of the 
outcome rather than just on the accuracy of the output can lead to output 
becoming a profitable source of input. Or in other words, if the language 
that the learner produces is evaluated in relation to the purpose for which it 
is used, that language can become a powerful and informative source of 
information about language use (Tomlinson, 2011:23). 
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Picture of Unit Review 
 
The review or evaluation for unit 5 provides on page 54. The 
review is grouped in the same page with unit 5 and 6. The actually all unit 
provides review as an evaluation, moreover they present after to even 
number unit. It means that review of unit one and two is in unit 2. Review 
of unit three and four is on unit three. Review of unit five and six is in unit 
6. Review of unit seven and eight is in unit eight. Review of unit nine and 
ten is in unit ten. Review of unit eleven and twelve is in unit twelve. 
Review of unit thirteen and fourteen is in unit fourteen. Review of unit 
fifteen and sixteen is in unit sixteen, and review of unit seventeen and 
eighteen is in unit eighteen. So, this unit fulfills this criteria. 
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Table 4.2. The Compatibility of The Materials in Unit of Textbook with 
Tomlinson’s Theory 
 
Unit Formula Quantification 
1 Total Number 
Total number of identifier  : 16 
The total score of identifier fulfilled : 14 
 
X = The total score of identifier fulfilled x 100 
Total number of identifier 
 
 
14 x 100 
16 
 
= 87,5 
2 Total Number 
Total number of identifier  : 16 
The total score of identifier fulfilled : 14 
 
X = The total score of identifier fulfilled x 100 
Total number of identifier 
 
 
14 x 100 
16 
 
= 87,5 
 
3 Total Number  
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Total number of identifier  : 16 
The total score of identifier fulfilled : 13 
 
X = The total score of identifier fulfilled x 100 
Total number of identifier 
 
13 x 100 
16 
 
= 81,2 
 
4 Total Number 
Total number of identifier  : 16 
The total score of identifier fulfilled : 14 
 
X = The total score of identifier fulfilled x 100 
Total number of identifier 
 
 
14 x 100 
16 
 
= 87,5 
 
5 Total Number 
Total number of identifier  : 16 
The total score of identifier fulfilled : 14 
 
X = The total score of identifier fulfilled x 100 
Total number of identifier 
 
14 x 100 
16 
 
= 87,5 
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The Compatibility The Materials on The Unit of Textbook With Tomlinson’s 
Theory 
Total Number 
Number of unit evaluated  : 5 
The total score of sub-factors : 431,2 
 
Score: 
Y = The total score of sub-factors 
 Number of unit evaluated 
 
 
87.5+87,5+81,2+87,5+87,5 
5 
 
= 86,24 
Note: 
X = Score of sub-factor 
Y = Textbook level of fulfillment 
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B. The language skills of Cambridge Global English as EFL textbook 
Cambridge English Textbook is a textbook for 7th grade of Junior 
High School. Researcher does a research by matching the textbook with 
criteria of a good textbook by Tomlinson’s theory. There are 18 units of this 
textbook and 16 criterias of good textbook by Tomlinson. Researcher analyze 
5 of 18 unit of initial, they are unit 1, 2, 3, 4, and 5. Researcher does an 
interview to a teacher that uses this textbook as a validation. This research 
uses an technique of analysis of Spradley. There are several ways, they are: 
Domain analysis, Taxonomy analysis, Componensial analysis, and cultural 
analysis. This study consists of two research questions, a. How does 
Cambridge Global English meet the criteria of good book suggested by 
Tomlinson?, b. Does the materials in the textbook support students’ language 
skill as EFL textbook?. 
 
1. Unit 1 
Language skills that provide on this unit are speaking, lstening, 
writing and reading. Those language skills are presented in some variatif 
activities. It means that this unit fulfills the four language skill provided as 
EFL textbook. 
a. Speaking 
This is the picture and description of speaking skill: 
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Picture of Speaking Section 
This unit provides speaking in 5 sections, they are page 8, 9, 11, 
and 13. Those activities such as: conversation, answer a question, 
describing a picture, and roleplay. 
 
b. Listening Skill 
This is the picture and description of speaking skill: 
 
Picture of Listening Section 
 
This unit provides listening in three sections, they are page 8, 11, 
and 13. Those activities such as: listening of a description, word and radio. 
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c. Writing Skill 
This is the picture and description of writing skill: 
 
Picture of Writing Section 
 
This unit provides writing in one section, that is on page 9. The 
activity is creative writing of meeting and greeting in own culture. 
 
d. Reading Skill 
The picture and description below is the discussion of reading 
skill: 
 
Picture of Reading Section 
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This unit provides reading in three sections, they are on page 8, 10, 
and 12. Those activities such as: reading how people greet each other and 
reading a text. 
 
2. Unit 2 
Language skills that provide on this unit are speaking, lstening, 
writing and reading. Those language skills are presented in some variatif 
activities. It means that this unit fulfills the four language skill provided as 
EFL textbook. 
 
a. Speaking Skill 
The picture and description below is the discussion of reading 
skill: 
 
Picture of Speaking Section 
 
This unit provides speaking in  three sections, they are on page 15, 
17, and 18. Those activities such as: answer and question with a partner 
and analyze a text. 
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b. Listening Skill 
The picture and description below is the discussion of reading 
skill: 
 
Picture of Listening Section 
 
This uniit provides listening section in one section. That is on page 
15 and the activities is discussion of class survey. 
 
c. Writing Skill 
The picture and description below is the discussion of writing skill: 
 
Picture of Writing Section 
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This unit provides writing in two sections, they are on page 17 
and 19. The activities such as: answer questions and creative writing 
of family. 
 
d. Reading Skill 
The picture and description below is the discussion of reading skill: 
Picture of Reading section 
 
This unit provides reading in two sections, they are on page 
14 and 18. Those activities such as: read a text. 
 
3. Unit 3 
Language skills that provide on this unit are speaking, lstening, 
writing and reading. Those language skills are presented in some variatif 
activities. It means that this unit fulfills the four language skill provided as 
EFL textbook. 
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a. Speaking Skill 
The picture and description below is the discussion of reading skill: 
Picture of Speaking Section 
 
This unit provides speaking in four section, they are page 25, 
26, 27, and 28. Those activities such as: answer and question, quiz and 
creative speaking. 
 
b. Listening Skill 
The picture and description below is the discussion of listening 
skill: 
 
Picture of Listening Section 
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This unit provides listening in two section, they are on page 27 
and 28. Those activities such as: listening a description and listening 
of an advert then matching pictures. 
 
c. Writing Skill 
The picture and description below is the discussion of writing skill: 
 
Picture of Writing Section 
 
This unit provides writing in two sectiions, they are onn page 
25 and 27. Those activities such as: quiz and writing a paragraph of 
certain theme. 
 
d. Reading Skill 
The picture and description below is the discussion of reading skill: 
Picture of Reading Section 
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This unit provides reading in three sections, they are on page 
25, 26, and 28. Those activities such as: reading a description, quiz 
and reading an advert. 
 
4. Unit 4 
Language skills that provide on this unit are speaking, lstening, 
writing and reading. Those language skills are presented in some variatif 
activities. It means that this unit fulfills the four language skill provided as 
EFL textbook. 
 
a. Speaking Skill 
The picture and description below is the discussion of speaking 
skill: 
 
Picture of Speaking Section 
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This unit provides speaking in two sections, they are on page 
31 and 33. The activities such as: game and discussion of certainn 
topic. 
 
b. Listening Skill 
The picture and description below is the discussion of listening 
skill: 
Picture of Listening Section 
 
This unit provides listening section in three section, they are 
on page 31, 32, and 34. The activities such as: listening of a 
description, and quiz. 
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c. Writing Skill 
The picture and description below is the discussion of writing skill: 
Picture of Writing Section 
 
This unit provides writing in one section. That is on page 35. 
The activity is a question. 
 
d. Reading Skill 
The picture and description below is the discussion of reading skill: 
Picture of Reading section 
 
This unit provides reading in two sections, they are on page 30 
and 32. The activity is reading of a description. 
5. Unit 5 
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Language skills that provide on this unit are speaking, lstening, 
writing and reading. Those language skills are presented in some variatif 
activities. It means that this unit fulfills the four language skill provided as 
EFL textbook. 
 
a. Speaking Skill 
The picture and description below is the discussion of speaking 
skill: 
Picture of Speaking Section 
 
This unit provides speaking in one section, that is on page 41. 
The activity is speaking of a certain theme. 
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b. Listening Section 
The picture and description below is the discussion of listening 
skill: 
Picture of Listening Section 
 
This unit provides listening section in tone section, that is on 
page 43. The activitiy is listening of a description, and quiz. 
 
c. Writing Skill 
The picture and description below is the discussion of writing skill: 
Picture of Writing Section 
 
This unit provides writing in two sections. They are on page 43 
and 45. The activities such as: quiz and project. 
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d. Reading Skill 
The picture and description below is the discussion of reading skill: 
Picture of Reading Section 
 
This unit provides reading in three sections, they are on 
page 41, 42 and 44. The activities such asreading a text, article and 
sign.  
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Table 4.3. The Compatibility The Language Skill on each Unit of Textbook 
Unit Formula Quantification 
1 Total Number 
The total score of identifier fulfilled : 4 
Total number of language skill  : 4 
 
P = The total score of identifier fulfilled x 100 
Total number of language skill 
 
 
4 x 100 
4 
= 100 
2 Total Number 
The total score of identifier fulfilled : 4 
Total number of language skill  : 4 
 
P = The total score of identifier fulfilled x 100 
Total number of language skill 
 
 
4 x 100 
4 
= 100 
3 Total Number 
The total score of identifier fulfilled : 4 
 
4 x 100 
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Total number of language skill  : 4 
 
P = The total score of identifier fulfilled x 100 
Total number of language skill 
 
4 
= 100 
4 Total Number 
The total score of identifier fulfilled : 4 
Total number of language skill  : 4 
 
P = The total score of identifier fulfilled x 100 
Total number of language skill 
 
 
4 x 100 
4 
= 100 
5 Total Number 
The total score of identifier fulfilled : 4 
Total number of language skill  : 4 
 
P = The total score of identifier fulfilled x 100 
Total number of language skill 
 
 
4 x 100 
4 
= 100 
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Table 4.4. Identifier Fulfilled 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
1 Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ 
b. Variety √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ 
The Compatibility The Materials on The Unit of Textbook with Tomlinson’s Theory 
Total Number 
The total score of sub-factors  : 500 
Number of unit evaluated   : 5 
 
Q = The total score of sub-factors 
Number of unit evaluated 
 
 
100+100+100+100+100 
5 
 
= 100 
Note: 
P = Score of sub-factor 
Q = Textbook level of fulfillment 
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Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials With 
Lots Of White Space Than They Do With Materials 
In Which Lots Of Different Activities Are Crammed 
Together On The Same Page; 
√ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations That 
They Can Relate To Their Own Culture Than They 
Are With Those Which Appear To Them To Be 
Culturally Alien; 
√ √ √ √ √ 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always Testing 
Them 
√ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ 
       
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ 
7 Materials Should Expose The Learners To √ √ √ √ √ 
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Language In Authentic Use 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ 
9 
Material Should Provide The Learners With Opportunities To Use The Target 
Language To Achieve Communicative Purpose 
a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each Other 
And/Or The Teacher In Order To Close The Gap 
√ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From The 
Text To Achieve A Communicative Purpose 
√ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language Itself Or On Another 
Subject 
√ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ 
       
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
a. Visual √ √ √ √ √ 
b. Auditory √ √ √ √ √ 
c. Kinaesthetic √ √ - √ √ 
d. Studial √ √ √ √ √ 
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e. Experiential √ √ √ √ √ 
f. Analytic √ √ √ √ √ 
g. Global √ √ √ √ √ 
h. Dependent √ √ √ √ √ 
i. Independent √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ 
       
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - 
d. Providing Variety √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ 
f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About The 
Course And The Materials 
√ √ √ √ √ 
g. 
Researching And Catering For The Diverse Interests 
Of The Identified  Target Learners 
- - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - 
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13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ 
16 Material Should Provide For Outcome Fedback √ √ √ √ √ 
Total Score 
 
14 14 13 14 14 
  
     
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
1 Speaking √ √ √ √ √ 
2 Listening √ √ √ √ √ 
3 Writing √ √ √ √ √ 
4 Reading √ √ √ √ √ 
Total Score 4 4 4 4 4 
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C. Discussion 
After analyzing the Cambridge Global English textbook, the 
researcher has some discussions from research finding. There were five 
units that had been discussed based on checklist by Tomlinson’s theory in 
research finding. 
First was unit one, there were fourteen of sixteen criterias fulfilled 
on this unit (see table 4.4). There were two criterias which did not fulfill 
unit one. The first was criteria (12) Material should take into account that 
learners differ in affective attitudes. This criteria was devided in to nine 
sub-criterias that become standard fulfilled or unfulfilled. The fulfilled 
sub-criterias such as: providing choices of different types of activities, 
providing variety, including units in which the value of learning english is 
a topic for discussion, including activities which involve the learners in 
discussing their  attitudes and feelings about the course and the materials, 
being aware of the cultural sensitivities of the target learners. The 
unfulfilled sub-criterias such as: providing choices of different types of 
text, providing optional extras for the more positive and motivated 
learners, researching and catering for the diverse interests of the identified  
target learners, giving general and specific advice in the teacher’s book on 
how to respond to negative learners. This unit doesnot fulfill this criteria, 
because there were four unfulfilled from nine sub-criterias. The second 
was criteria (14) Material should maximize learning potential with 
stimulates both right and left brain activities. This unit did not fulfill this 
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criteria because no one activities mentioned in the theory such as: reciting 
a dialogue, dancing to instructions, singing a song, doing a substitution 
drill, writing a story did not provide in this unit. The compatibility of the 
materials in unit of textbook with Tomlinson’s theory had been shown in 
finding (see table 4.2). From the compatibility of them, unit one showed 
87.5 that meant this unit was in category 4 with classification (81-100) and 
could be called excelent. 
The second unit was unit two, there were fourteen of sixteen 
criterias fulfilled on this unit (see table 4.4). There were two criterias 
which did not fulfill unit two. The first was criteria (12) Material should 
take into account that learners differ in affective attitudes. This criteria was 
devided in to nine sub-criterias that become standard fulfilled or 
unfulfilled. The fulfilled sub-criterias such as: providing choices of 
different types of text, providing choices of different types of activities, 
providing variety, including units in which the value of learning english is 
a topic for discussion, including activities which involve the learners in 
discussing their  attitudes and feelings about the course and the materials, 
being aware of the cultural sensitivities of the target learners. The 
unfulfilled sub-criterias such as: providing optional extras for the more 
positive and motivated learners, researching and catering for the diverse 
interests of the identified  target learners, giving general and specific 
advice in the teacher’s book on how to respond to negative learners. The 
unfulfilled sub-criterias did not fulfill because there were no points drawn 
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the sub-criteria. The second was criteria (14) Material should maximize 
learning potential with stimulates both right and left brain activities. This 
unit does not fulfill this criteria because no one activities mentioned in the 
theory such as: reciting a dialogue, dancing to instructions, singing a song, 
doing a substitution drill, writing a story did not provide in this unit. The 
compatibility of the materials in unit of textbook with Tomlinson’s theory 
had been shown in finding (see table 4.2). From the compatibility of them, 
unit two showed 87.5 that meant this unit was in category 4 with 
classification (81-100) and could be called excelent.  
Third is unit three, there were thirteen of sixteen criterias fulfilled 
on this unit (see table 4.4). There were three criterias which did not fulfill 
unit three. The first was criteria (11) Materials should take into account 
that learners differ in learning styles. It was because one of nine sub-
criterias did not fulfilled point three (Kinaesthetic). The second was 
criteria (12) Material should take into account that learners differ in 
affective attitudes. This criteria was devided in to nine sub-criterias that 
become standard fulfilled or unfulfilled. The fulfilled sub-criterias such as: 
providing choices of different types of activities, providing variety, 
including units in which the value of learning english is a topic for 
discussion, including activities which involve the learners in discussing 
their  attitudes and feelings about the course and the materials, being 
awwere of the cultural sensitivities of the target learners. The unfulfilled 
sub-criterias such as: providing choices of different types of text, 
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providing optional extras for the more positive and motivated learners, 
researching and catering for the diverse interests of the identified  target 
learners, giving general and specific advice in the teacher’s book on how 
to respond to negative learners. This unit doesnot fulfill this criteria, 
because there were four unfulfilled from nine sub-criterias. The third was 
criteria (14) Material should maximize learning potential with stimulates 
both right and left brain activities. This unit did not fulfill this criteria 
because no one activities mentioned in the theory such as: reciting a 
dialogue, dancing to instructions, singing a song, doing a substitution drill, 
writing a story did not provide in this unit. The compatibility of the 
materials in unit of textbook with Tomlinson’s theory had been shown in 
finding (see table 4.2). From the compatibility of them, unit three showed 
81.2 that meant this unit was in category 4 with classification (81-100) and 
could be called excelent. 
Fourth is unit four, there were fourteen of sixteen criterias fulfilled 
on this unit (see table 4.4). There were two criterias which did not fulfill 
unit four. The first was criteria (12) Material should take into account that 
learners differ in affective attitudes. This criteria was devided in to nine 
sub-criterias that become standard fulfilled or unfulfilled. The fulfilled 
sub-criterias such as: providing choices of different types of activities, 
providing variety, including units in which the value of learning english is 
a topic for discussion, including activities which involve the learners in 
discussing their  attitudes and feelings about the course and the materials, 
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being awwere of the cultural sensitivities of the target learners. The 
unfulfilled sub-criterias such as: providing choices of different types of 
text, providing optional extras for the more positive and motivated 
learners, researching and catering for the diverse interests of the identified  
target learners, giving general and specific advice in the teacher’s book on 
how to respond to negative learners. This unit doesnot fulfill this criteria, 
because there were four unfulfilled from nine sub-criterias. The second 
was criteria (14) Material should maximize learning potential with 
stimulates both right and left brain activities. This unit did not fulfill this 
criteria because no one activities mentioned in the theory such as: reciting 
a dialogue, dancing to instructions, singing a song, doing a substitution 
drill, writing a story did not provide in this unit. The compatibility of the 
materials in unit of textbook with Tomlinson’s theory had been shown in 
finding (see table 4.2). From the compatibility of them, unit four showed 
87.5 that meant this unit was in category 4 with classification (81-100) and 
could be called excelent. 
Fifth is unit five, there were fourteen of sixteen criterias fulfilled 
on this unit (see table 4.4). There were two criterias which did not fulfill 
unit five. The first was criteria (12) Material should take into account that 
learners differ in affective attitudes. This criteria was devided in to nine 
sub-criterias that become standard fulfilled or unfulfilled. The fulfilled 
sub-criterias such as: providing choices of different types of activities, 
providing variety, including units in which the value of learning english is 
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a topic for discussion, including activities which involve the learners in 
discussing their  attitudes and feelings about the course and the materials. 
The unfulfilled sub-criterias such as: providing choices of different types 
of text, providing optional extras for the more positive and motivated 
learners, researching and catering for the diverse interests of the identified  
target learners, being aware of the cultural sensitivities of the target 
learners, giving general and specific advice in the teacher’s book on how 
to respond to negative learners. This unit did not fulfill this criteria, 
because there were four unfulfilled from nine sub-criterias. The second 
was criteria (14) Material should maximize learning potential with 
stimulates both right and left brain activities. This unit did not fulfill this 
criteria because no one activities mentioned in the theory such as: reciting 
a dialogue, dancing to instructions, singing a song, doing a substitution 
drill, writing a story did not provide in this unit. The compatibility of the 
materials in unit of textbook with Tomlinson’s theory had been shown in 
finding (see table 4.2). From the compatibility of them, unit five showed 
87.5 that meant this unit was in category 4 with classification (81-100) and 
could be called excelent. 
From the research finding above, researcher found two criterias 
which did not fulfill units of Cambridge Global English textbook totally, 
they were: (12) Material should take into account that learners differ in 
affective attitudes, (14) Material should maximize learning potential with 
stimulates both right and left brain activities (see table 4.4 result of data 
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evaluated). Those five units did not fulfill both criteria because the 
criterias consist of many sub-criterias and the result were those units did 
not fulfill the criterias. Then, there was one unit (unit three) that did not 
fulfill criteria point (11) Materials should take into account that learners 
differ in learning styles (see table 4.4 result of data evaluated). It was 
because one of nine sub-criterias did not fulfilled point three 
(Kinaesthetic). 
The research finding showed the language skill of five units 
evaluated were complete. Unit 1 to 5 consists for langauge skill (speaking, 
listening, writing and reading). So, Cambridge Global English textbook 
either the material of unit one to five or the language skill filfilled as a 
good textbook and categorized as category 4 (81-100) excellent (see table 
3.2) of textbook suggested by Tomlinson’s theory. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the analysis of the previous chapter, the researcher concluds 
several points from the analysis of five units taken from the content of the 
textbook entitled “Cambridge Global English” as an English textbook for 
Junior High School students grade 7th. The research is a content analysis on 
English textbook of “Cambridge Global English 7” used by students of SMPI 
Al Abidin Surakarta. The researcher analyzed the data by using descriptive 
qualitative research. The objectives of this research were to find out the 
quality of material Cambridge Global English for seventh grade. The 
researcher focuses on the quality of textbook suggested by Tomlinson’s theory 
First, the researcher understood the textbook and materials of each unit 
well. Second, the researcher focused on the analysis which emphasized on the 
unit that matchs to the Tomlinson’s theory. Third, the researcher gave some 
comments and explanations about the data to give evidence that the data was 
match with the theory. Fourth, researcher measured the score which was 
gotten from the anlysis. To get a validation, The researcher applied 
investigator triangulation which had some precedures such as: First, the 
researcher checked the data by matching the unit of textbook and theory of 
Tomlinson (see chapter 4). Second, the researcher presents the data that had 
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been matched with a theory to the expert then the researcher makes a note 
(checklist). The research finding showed Cambridge Global English textbook 
either the material of unit one to five or the language skill filfilled as a good 
textbook and categorized as category 4 (81-100) excellent (see table 3.2) of 
textbook suggested by Tomlinson’s theory. 
 
B. Suggestion 
After concluding the research, the researcher would like to give some 
suggestions to: 
1. Teacher 
Although the textbook of “Cambridge Global English” includs in 
the category of good textbooks suggested by Tomlinson’s theory, it is 
better if the teacher elaborate the use of “Cambridge Global English” with 
additional material or other supported material as  supplementary material. 
 
2. Student 
The textbook of "Cambridge Global English” is a good textbook, 
as a student, keep study harder. Learn about each of the materials on the 
textbook. So students can understand well about the next material.  After 
understanding the meaning in the previous activity, practice every exercise 
in the textbook in order to be more understand what has been taught by the 
teacher. 
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Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (1) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Expert 1 
Mr Luqfi Nurul Setiawan, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
They Are With Those Which Appear To Them To 
√ √ √ √ √ √ √ √ √ √ 
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Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
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a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
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c. Kinaesthetic √ √ - √ √ √ √ √ √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ √ √ √ √ 
g. Global √ √ √ √ √ - - - - - 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ - - - - - 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text 
- √ - - - 
- - - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ 
- - - - - 
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f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ 
- - - - - 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ √ √ √ √ √ 
16 Material Should Provide For Outcome Fedback - √ - √ - √ √ √ √ √ 
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Total Score 
 
13 14 12 14 13 
 
13 13 13 13 13 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Expert 1 
Mr Luqfi Nurul setiawan, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
Surakarta, 14 August 2019  
 
 
Luqfi Nurul Setiawan, S.Pd.  
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Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (1) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 2 
Fiki Amania Nabila, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
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b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
They Are With Those Which Appear To Them To 
Be Culturally Alien 
√ √ √ √ √ √ √ √ √ √ 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
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8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ - √ √ √ √ 
9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
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11 Materials Should Take Into Account That Learners Differ In Learning Styles 
a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ - √ - √ √ 
g. Global √ √ √ √ √ √ - √ √ √ 
h. Dependent √ √ √ √ √ - √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ - - - √ √ 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
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e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ √ √ √ √ √ 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ √ - √ √ - 
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16 Material Should Provide For Outcome Fedback - √ - √ - √ √ √ √ √ 
 Total Score 
 
13 14 12 14 13 
 
12 12 13 14 13 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 2 
Fiki Amania Nabila, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
   Surakarta, 14 August 2019 
 
 
 
 
Fiki Amania Nabila, S. Pd. 
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Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (1) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 3 
Retno Tri Wahyuni, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
They Are With Those Which Appear To Them To 
√ √ √ √ √ √ √ √ √ √ 
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Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
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a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
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c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ - √ √ - 
g. Global √ √ √ √ √ √ √ √ √ √ 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ √ - - √ - 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - - - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
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f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ - - - - - 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ - - - √ √ 
16 Material Should Provide For Outcome Fedback - √ - √ - √ √ √ √ √ 
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 Total Score 
 
13 14 12 14 13 
 
13 12 12 14 13 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 3 
Retno Tri Wahyuni, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
   Surakarta, 14 August 2019 
 
 
 
 
Retno Tri Wahyuni, S. Pd. 
    
328 
 
Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (1) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Contemporary 1 
Riyan Permadi 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
√ √ √ √ √ √ √ √ √ √ 
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They Are With Those Which Appear To Them To 
Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
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9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
            
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
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a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ √ √ √ √ 
g. Global √ √ √ √ √ √ √ √ √ √ 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ √ √ - √ √ 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
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f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ √ √ √ √ √ 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ - - √ √ √ 
16 Material Should Provide For Outcome Fedback - √ - √ - √ -- √ - √ 
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Total Score 
 
13 14 12 14 13 
 
13 12 13 12 14 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Contemporary 1 
Riyan Permadi 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
Surakarta, 14 August 2019  
 
 
Riyan Permadi  
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Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (2) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Expert 1 
Mr Luqfi Nurul Setiawan, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
They Are With Those Which Appear To Them To 
√ √ √ √ √ √ √ √ √ √ 
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Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
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a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
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c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ √ √ √ √ 
g. Global √ √ √ √ √ √ √ √ √ √ 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ √ √ - √ √ 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
338 
 
f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ √ √ √ √ √ 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ √ √ √ √ √ 
16 Material Should Provide For Outcome Fedback √ √ √ √ √ √ √ √ √ √ 
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 Total Score 
 
14 14 13 14 14 
 
14 14 13 14 14 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Expert 1 
Mr Luqfi Nurul Setiawan, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
Surakarta, 14 August 2019  
 
 
Luqfi Nurul Setiawan, S.Pd.   
340 
 
Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (2) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 2 
Fiki Amania Nabila, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
They Are With Those Which Appear To Them To 
√ √ √ √ √ √ √ √ √ √ 
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Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
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a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
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c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ √ √ √ √ 
g. Global √ √ √ √ √ √ √ √ √ √ 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ √ √ - √ √ 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
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f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ √ √ √ √ √ 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ √ √ √ √ √ 
16 Material Should Provide For Outcome Fedback √ √ √ √ √ √ √ √ √ √ 
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 Total Score 
 
14 14 13 14 14 
 
14 14 13 14 14 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 2 
Fiki Amania Nabila, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
   Surakarta, 14 August 2019 
 
 
 
 
 
Fiki Amania Nabila, S. Pd. 
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Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (2) 
 
 
No 
Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 3 
Retno Tri Wahyuni, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
√ √ √ √ √ √ √ √ √ √ 
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They Are With Those Which Appear To Them To 
Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
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9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
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a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ √ √ √ √ 
g. Global √ √ √ √ √ √ √ √ √ √ 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ √ √ - √ √ 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
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f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ √ √ √ √ √ 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ √ √ √ √ √ 
16 Material Should Provide For Outcome Fedback √ √ √ √ √ √ √ √ √ √ 
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 Total Score 
 
14 14 13 14 14 
 
14 14 13 14 14 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 3 
Retno Tri Wahyuni, S. Pd. 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
   Surakarta, 14 August 2019 
 
 
 
 
Retno Tri Wahyuni, S. Pd. 
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Table Validation of Cambridge Global English Textbook by Tomlinson’s Theory (2) 
 
No Criteria of Good Textbook by Tomlinson 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 1 
Riyan Permadi 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 
Materials Should Achieve Impact 
a. Novelty √ √ √ √ √ √ √ √ √ √ 
b. Variety √ √ √ √ √ √ √ √ √ √ 
c. Attractive Presentation √ √ √ √ √ √ √ √ √ √ 
d. Appealing Content √ √ √ √ √ √ √ √ √ √ 
e. Achievable Challenge √ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
2 Material Should Help Learner To Feel At Ease 
a. 
Feel More Comfortable With Written Materials 
With Lots Of White Space Than They Do With 
Materials In Which Lots Of Different Activities Are 
Crammed Together On The Same Page 
√ √ √ √ √ √ √ √ √ √ 
b. 
Are More At Ease With Texts And Illustrations 
That They Can Relate To Their Own Culture Than 
√ √ √ √ √ √ √ √ √ √ 
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They Are With Those Which Appear To Them To 
Be Culturally Alien 
c. 
Are More Relaxed With Materials Which Are 
Obviously Trying To Help Them To Learn Than 
They Are With Materials Which Are Always 
Testing Them 
√ √ √ √ √ √ √ √ √ √ 
 
 
Result (Fulfilled/Unfulfilled) 
√ √ √ √ √ √ √ √ √ √ 
            
3 
Material Should Help Learners To Develop 
Confidence 
√ √ √ √ √ √ √ √ √ √ 
4 
What Is Being Taught Should Be Received By 
Learners As Relevant And Useful 
√ √ √ √ √ √ √ √ √ √ 
5 
Material Should Require And Facilitate Learner 
Self-Investment 
√ √ √ √ √ √ √ √ √ √ 
6 
Learner Must Be Ready To Acquire The Points 
Being Taught 
√ √ √ √ √ √ √ √ √ √ 
7 
Materials Should Expose The Learners To 
Language In Authentic Use 
√ √ √ √ √ √ √ √ √ √ 
8 
The Learners’ Attention Should Be Drawn To 
Linguistic Features Of The Input 
√ √ √ √ √ √ √ √ √ √ 
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9 Material Should Provide The Learners With Opportunities To Use The Target Language To Achieve Communicative Purpose 
a. 
Information Or Opinion Gap Activities Which 
Require Learners To Communicate With Each 
Other And/Or The Teacher In Order To Close The 
Gap 
√ √ √ √ √ √ √ √ √ √ 
b. 
Post-Listening And Post-Reading Activities Which 
Require The Learners To Use Information From 
The Text To Achieve A Communicative Purpose 
√ √ √ √ √ √ √ √ √ √ 
c. 
Creative Writing And Creative Speaking Activities 
Such As Writing A Story Or Improvising A Drama; 
√ √ √ √ √ √ √ √ √ √ 
d. 
Formal Instruction Given In The Target Language 
Either On The Language It self Or On Another 
Subject 
√ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ √ √ √ √ √ √ √ √ 
           
 
10 
Material Should Take Into Account That The 
Positive Effects Of Instruction Are Usually 
Delayed 
√ √ √ √ √ √ √ √ √ √ 
11 Materials Should Take Into Account That Learners Differ In Learning Styles 
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a. Visual √ √ √ √ √ √ √ √ √ √ 
b. Auditory √ √ √ √ √ √ √ √ √ √ 
c. Kinaesthetic √ √ - √ √ √ √ - √ √ 
d. Studial √ √ √ √ √ √ √ √ √ √ 
e. Experiential √ √ √ √ √ √ √ √ √ √ 
f. Analytic √ √ √ √ √ √ √ √ √ √ 
g. Global √ √ √ √ √ √ √ √ √ √ 
h. Dependent √ √ √ √ √ √ √ √ √ √ 
i. Independent √ √ √ √ √ √ √ √ √ √ 
 Result (Fulfilled/Unfulfilled) √ √ - √ √ √ √ - √ √ 
            
12 Material Should Take Into Account That Learners Differ In Affective Attitudes 
a. Providing Choices Of Different Types Of Text - √ - - - - √ - - - 
b. Providing Choices Of Different Types Of Activities √ √ √ √ √ √ √ √ √ √ 
c. 
Providing Optional Extras For The More Positive 
And Motivated Learners 
- - - - - - - - - - 
d. Providing Variety √ √ √ √ √ √ √ √ √ √ 
e. 
Including Units In Which The Value Of Learning 
English Is A Topic For Discussion 
√ √ √ √ √ √ √ √ √ √ 
356 
 
f. 
Including Activities Which Involve The Learners In 
Discussing Their  Attitudes And Feelings About 
The Course And The Materials 
√ √ √ √ √ √ √ √ √ √ 
g. 
Researching And Catering For The Diverse 
Interests Of The Identified  Target Learners 
- - - - - - - - - - 
h. 
Being Aware Of The Cultural Sensitivities Of The 
Target Learners 
√ √ √ √ - √ √ √ √ - 
i. 
Giving General And Specific Advice In The 
Teacher’s Book On How To Respond To Negative 
Learners 
- - - - - - - - - - 
 Result (Fulfilled/Unfulfilled) 
- - - - - - - - - - 
  
          
13 
Material Should Permit A Silent Period At The 
Beginning Of Instruction 
√ √ √ √ √ √ √ √ √ √ 
14 
Material Should Maximize Learning Potential 
With Stimulates Both Right And Left Brain 
Activities 
- - - - - - - - - - 
15 
Materials Should Not Rely Too Much On 
Controlled Practice 
√ √ √ √ √ √ √ √ √ √ 
16 Material Should Provide For Outcome Fedback √ √ √ √ √ √ √ √ √ √ 
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 Total Score 
 
14 14 13 14 14 
 
14 14 13 14 14 
No Language Skill Fulfilled 
Unit 
1 
Unit 
2 
Unit 
3 
Unit 
4 
Unit 
5 
Temporary 1 
Riyan Permadi 
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
1 Speaking 
√ √ √ √ √ √ √ √ √ √ 
2 Listening 
√ √ √ √ √ √ √ √ √ √ 
3 Writing 
√ √ √ √ √ √ √ √ √ √ 
4 Reading 
√ √ √ √ √ √ √ √ √ √ 
 
Total Score 4 4 4 4 4 4 4 4 4 4 
 
Surakarta, 14 August 2019  
 
 
Riyan Permadi  
